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T ru C a $ h  o ffe rs  p re fe rre d  ra te s  w ith  m a jo r h o te l ch a in s  
a c ro s s  C a n a d a  a n d  th e  U n ite d  S ta te s ! C o n ta c t T ru C a $ h  
fo r  easy, o n e -s to p  sh o p p in g  fo r  a ll y o u r a cc o m m o d a tio n  
n e e ds . C a ll 1 -8 6 6 -4 5 6 -2 4 6 6  and  q u o te  y o u r E d v a n ta g e  
m e m b e rs h ip  n u m b e r, o r v is it  th e  E d v a n ta g e  W e b  s ite  and  
lin k  to  T ru C a $ h !

Ontario
Sarracini
TRAVEL SERVICE 
WAITED

• C o n c i e r g e  C o n n e c t i o n *...it's about dm

S ee  th e  sh o w s , g a m e s  &  m o v ie s  th a t e v e ry o n e  is ta lk in g  a b o u t a t 
a fa n ta s tic  s a v in g s  th ro u g h  C o n c ie rg e  C o n n e c tio n ! N e w  sh o w s  
a nd  o ffe rs  a re  a d d e d  to  th e  p ro g ra m  re g u la r ly  w ith  s a v in g s  o f up 
to  4 0 %  off. T icke ts  a re  th e  p e rfe c t g ift fo r  s o m e o n e  sp e c ia l, a g re a t 
id e a  fo r  a g ro u p  o u tin g , o r a fu n  n ig h t o u t on  th e  to w n . V is it th e  
E d v a n ta g e  W e b  s ite  a nd  lin k  to  C C  T icke ts  fo r  in fo rm a tio n  on 
p rice s  and  a va ila b ility .

O n ta rio  S a rra c in i T ra v e l is re n o w n e d  fo r  re lia b ility , e ffic ie n cy  
a nd  b re a d th  o f se rv ice , a nd  th e ir  tra ve l s ite  a im s  to  re p lica te  
th is . T h e y  co n tin u e  to  p u rsu e  th e  m o s t c u rre n t te c h n o lo g ie s  in 
o rd e r to  o ffe r yo u  th e  b e s t o n lin e  e xp e rie n c e . S a v e  on  o u r 
C h ris tm a s  and  M a rch  B re a k  sp e c ia ls ! E d v a n ta g e  m e m b e rs  
can  b o o k  o n lin e  o r ca ll a tra ve l p ro fe ss io n a l. O n ta rio  S a rra c in i 
T ra v e l w ill m a tch  p r ice s  o f a ll c o m p e tito rs .

F re e  F in a n c ia l P la n n in g  - yes , fre e  w ith  no  o b lig a tio n ! 
E x c lu s iv e ly  fo r  m e m b e rs  o f th e  e d u ca tio n  c o m m u n ity  and  
th e ir  fa m ilie s . O T G  s ta ff a re  n o t on  co m m is s io n  so  th e  
a d v ice  yo u  g e t is a lw a ys  u n b ia se d .

S a v e  up to  6 0 %  o ff G o o d L ife  m e m b e rsh ip s  th ro u g h  
E d v a n ta g e ! A lre a d y  a m e m b e r o f G o o d L ife  w ith  
E d v a n ta g e ?  R e n e w  o n lin e  fo r  2 0 0 6  and  lo o k  fo r 
d e ta ils  on h o w  to  w in  in o u r re n e w a l co n te s t!

E n te rp ris e ’s m is s io n  is to  fu lf ill th e  a u to m o b ile  re n ta l a n d  re la te d  
n e e d s  o f th e ir  c u s to m e rs  w h ile  e xc e e d in g  e x p e c ta tio n s  fo r  
se rv ice , q u a lity  and  va lu e . E d v a n ta g e  m e m b e rs  re ce ive  an 
a d d itio n a l 2 0 %  o ff th e  a lre a d y  lo w  d a ily  and  w e e k ly  ra te s  in 
O n ta rio , a nd  10%  o ff ra te s  a n y w h e re  in N o rth  A m e rica .

For m ore inform ation on th es e  partners, 
go to yo u r fed era tio n  W e b  site at

www.etfo.ca
and click on the  E d v an ta g e  button.

Visit all o f our partner pages for these and other fantastic savings this winter!
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F r o m  t h e  e d i t o r

The first day of school has come and gone, but for many of our members the firsts 
will continue-first parent meeting, first report cards, and first teacher appraisal. 
New teachers have unique needs, and in this issue of Voice we take a look at 

some of them.
As we go to press, the Minister of Education has announced the details of a new 

teacher induction program. This is a victory for teacher federations. The Profes
sional Services column (page 6) outlines the supports new teachers will receive.

Kara Smith’s article presents experiences of new teachers in their own voices 
which reinforces the need for strong supports as teachers start their careers.

We also introduce Mario Spagnuolo, who received the first ever ETFO New 
Teacher Award at the 2005 Annual Meeting.

A good number of the new teachers in Ontario classrooms this year are there 
because of ETFO’s resoundingly successful bargaining campaign last spring. Cam
paign 200 focused on increasing preparation time (and other improvements in 
working conditions) for teachers. That created space to bring more teacher-librar
ians, physical education, music, drama, and art specialists into Ontario schools.

This year’s Annual Meeting was a celebration of Campaign 200’s success. Our 
coverage begins on page 18.

Christine Brown’s Collective Bargaining column (page 27) sums up the gains 
locals made, and previews the issues that will predominate in occasional teacher 
bargaining this fall. As president Emily Noble notes in her column, the federation 
is determined to duplicate the level of success achieved by teacher locals.

Also in this issue we continue a series profiling emerging ETFO leaders, people 
from diverse backgrounds and experience. Deb St. Amant is an activist working 
to promote equity.

Both new and experienced teachers may be tempted to reach for Jon Mighton’s 
JUMP program, which has been widely promoted as a surefire fix for better math 
scores. Charles Wyszkowski, a math consultant in York Region, takes a critical look 
at the program’s claims.

Finally, this issue of Voice includes an insert that outlines ETFO’s women’s pro
grams. Every year the federation reserves six per cent of its budget for programs 
specifically for women.

There are members who question the need for this asking “Haven’t women 
achieved equality?” Shari Graydon, the keynote speaker at the Annual Meeting 
women’s caucus, shows why specific support for women members continues to 
be important.

To all of you reading Voice for the first time, welcome. To everyone else, I hope 
that you continue to find the magazine useful and informative.

PS: As always I welcome your feedback and input. If you have an idea for a story 
for Voice, send a brief e-mail outlining your idea to jbrand@etfo.org.
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FROM THE PRESIDENT

There is No Substitute For a Substitute Teacher

EMILY NOBLE

President, ETFO

By the time you read this I hope that you have 
settled comfortably into the rhythm of the 

new school year. The revitalization that teachers 
experience each fall is an amazing thing that 
most workers do not have an opportunity to 
experience.

Similarly, each new school year brings both 
opportunities and challenges for your Federation. 
This year we will ensure that ETFO teacher 
members receive the full benefit of the gains 
achieved in local negotiations last spring. We are 
also determined to see significant improvements 
in the working conditions of ETFO occasional 
teacher members.

The 2004 Annual Meeting set a clear direction: 
every occasional teacher collective agreement 
will include a ‘timetable of the teacher 
replaced’ provision. It is a goal that will be met. 
Occasional teachers deserve the recognition, the 
compensation, and the working conditions that 
reflect the value of their contribution to the 
education system.

We have all heard the stories: an occasional 
teacher arrives at the school full of enthusiasm 
and captivating ideas to share with the class, 
only to find that the day has become a merry- 
go-round of disjointed assignments. Instead of 
following the timetable of the absent teacher, 
the occasional teacher is shuffled from room to 
room and class to class.

This type of treatment is demeaning to both 
students and teacher. Occasional teachers need 
preparation time just as much as the teacher they 
are replacing, so that they can be as effective as 
possible.

Our message throughout this round of 
bargaining is: “There is no substitute for a 
substitute teacher.”

Our media campaign will feature radio and 
newspaper ads using the term ‘substitute teacher’ 
because it effectively captures the professional 
image of our members and is easily understood. 
We want our message to resonate, not only 
with our own members but also with parents, 
administrators, and the wider public.

Bargaining for occasional teachers is, in some 
ways, more complex than teacher bargaining. 
We have members who work regularly, members 
who work intermittently, and members who 
are on long-term assignments. Their unique 
needs and challenges must be met in a single 
collective agreement. Moreover, they all need 
to be respected by their employer and to have 
that respect demonstrated within their collective 
agreement.

I expect that most school boards will want to 
reach collective agreements and be prepared to 
recognize the value occasional teachers bring to 
their schools. Unfortunately, I anticipate that a 
handful of boards will not bargain appropriately 
and a strike will result. Hopefully, the strikes 
will be few; our goal is to negotiate collective 
agreements, not to hold strikes.

Occasional teachers need the support of all of 
us. The Federation will ensure that the staff and 
other resources necessary to get the collective 
agreement our members deserve are in place. But 
it will take more than that: the support of every 
ETFO member -  education worker, teacher, or 
occasional teacher -  is needed to ensure better 
agreements for occasional teachers.

Effective bargaining is about solidarity and 
supporting each other. There is no substitute for 
solidarity. Our success depends on the support 
of all our members.

4 etfo voice ■ FALL 2005



FROM THE GENERAL SECRETARY

Put The Resources Where the Students Are

GENE LEWIS

General Secretary, ETFO

E lementary teachers and their students are 
experiencing the benefits of a new working 

relationship with the provincial government. It 
has taken some time to get used to a Minster 
who makes positive comments about teachers. 
In recent memory there has not been a Premier 
forward thinking enough to seek the mantle of 
“Education Premier.” Even the Ministry staff, 
conditioned to believe otherwise, are slowly 
relearning that teachers, and teacher unions, have 
a lot to offer in the development of curriculum 
and education policy.

Consultation appears to be the rule as working 
tables and work groups are set up to wrestle with 
key issues like teacher induction, Ontario College of 
Teachers’ governance and the role of the principal. 
History has taught us, of course, that being consulted 
and being listened to are two very different things, 
and that the implementation of great ideas requires 
dedicated resources. I remain hopeful.

One nagging problem continues: the disparity in 
resources between the elementary and secondary 
panels. Sometimes elementary students are 
shortchanged by the provincial funding formula 
(the per pupil grant for elementary is significantly 
less than that for secondary) and at other times by 
poorly thought out school board decisions. The end 
result is the same -  elementary students receive an 
inferior learning environment.

An example of poor board decision making is 
the moves by some boards to uproot and relocate 
grade 7 and 8 students to an under capacity high 
school, allowing it to stay open. This upheaval 
is seldom motivated by a true desire to provide 
intermediate students with the most appropriate 
learning environment, and more often by a desire to 
save money. The intermediate students lose but the 
high school stays open, sometimes at the expense of 
the community’s elementary school.

There are many educational reasons why teachers

and parents should be concerned about this trend. 
We know that young adolescents do better in small 
schools with close teacher contact and significant 
parental involvement. Grade 7 and 8 students also 
benefit from the leadership opportunities that come 
with being the oldest students in a school. Most 
parents prefer to have their youngsters in the less 
volatile milieu of a properly-resourced elementary 
school. These positive features make elementary 
schools a more effective learning environment for 
children in grades 7 and 8.

Sometimes boards use pilot projects as the means 
to an end. One board moved intermediate students 
into a secondary school which was under capacity, 
all the while insisting that the move would provide 
better programming for the elementary students 
because of the superior facilities available. Of course, 
if better programming truly is the goal, the answer is 
to put the resources where the students are.

This is an argument often heard -  that locating 
intermediate students in a high school will give 
them access to more resources, such as science labs, 
musical equipment, and gymnasiums. Where this is 
the case, it is the secondary students who should be 
bused to a neighbouring school, and their former 
high school reopened as an elementary school. Any 
other course of action reinforces the discriminatory 
funding of the elementary panel.

If the relocation of intermediate students is being 
proposed in your school community or district 
school board, get your staff and your community 
mobilized. Contact your ETFO Local president.

The Minster and the Premier have demonstrated 
a genuine interest in building a strong public 
education system in Ontario. As with all politicians 
they need to hear from their constituents. Raiding 
elementary schools of their intermediate learners 
does not advance the cause of a high quality public 
education system. The answer, of course, is to put the 
resources where the students are.
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PROFESSIONAL

by Wendy Matthews, Anne Rodrigue and Johanna Brand

^New teachers 
g ft much-needed

Beginning teachers need support if they are to be successful, 

happy and -  perhaps most importantly -  stay in the profes

sion.

ETFO has been involved in designing a new, province-wide 

initiative to ensure they get that support.

A province-wide induction program is something ETFO has long 
been advocating for. This new system of supports replaces the Ontario 
Teacher Qualifying Test, the much-reviled teacher testing program 
brought in by the Mike Harris government.

Provincial government listens to teacher concerns

Education Minister Gerard Kennedy, aware of teacher opposition to 
meaningless testing, has been a strong supporter and key proponent 
of the new initiative. He assembled the Teacher Development Working 
Group in the spring to take a comprehensive look at teacher develop
ment. One of its first tasks was a made-in-Ontario provincial induc
tion program.

The Minister s goal is to be able to prove that classroom teachers are 
qualified and competent and that the education system has the checks, 
balances and supports teachers need to help them increase their teach
ing skills and contribute to the success of students.

The working group -  which includes members of all major educa
tion stakeholder groups -  looked at international research, the results 
of focus group testing, and at induction programs that some Ontario 
boards already have in place.
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Teacher support and local flexibility are the hallmarks of the framework 
that the working group developed. The induction program is meant to sup
port teachers in their learning and development, not to punish them. There 
are province-wide principles and a requirement that boards report to the 
province, but boards retain the flexibility to design their own programs.

Basic survival skills

The framework focuses on orientation, professional development, mentor
ing, and teacher performance appraisal.

A successful orientation program will give new teachers knowledge of 
the system they work in: the policies, mission statement, beliefs, and struc
ture of the board, as well as the role of the federation and the local. Teachers 
will understand what the system they work in looks like and how they can 
survive in it.

New teachers will be able to access professional development oppor
tunities both during school time (that is they will be released from the 
classroom to pursue them) and on their own time. PD will be focused on 
the needs of new teachers, covering topics such as classroom management 
and teaching diverse students. But it will be designed to be flexible and to 
respond to the needs teachers themselves identify.

Mentoring, as envisioned by the working group, can take many different 
forms: a new teacher may be paired with an experienced teacher ‘buddy’. 
There may be group mentoring or same grade mentoring. Mentoring can 
take place in person or on-line.

The new teacher program also includes a streamlined teacher perfor
mance appraisal that is more focused and reduces the number of outcomes. 
Again, the goal is to support new teachers and enhance their development 
throughout the performance appraisal process. V

T e a ch e r fe d e ra t io n s  h a v e  a lo n g  h is to ry  o f  p ro 
m o t in g  in d u c t io n  a n d  m e n to r in g  p ro g ra m s .

In th e  e a r ly  1990s, o n e  o f  ETFO's p re d e c e s 
so r o rg a n iz a t io n s , th e  F e d e ra tio n  o f  W o m e n  
T e ach e rs  o f  O n ta r io ,  d e v e lo p e d  th e  C o o p e ra t iv e  
In d u c t io n  P ro g ra m . T h is  p a r tn e rs h ip  b e tw e e n  

th e  fe d e ra t io n ,  a s c h o o l b o a rd , a n d  fa c u lty  o f  
e d u c a t io n  re s u lte d  in  a m o d e l m e n to r in g  p ro 
g ra m  fo r  n e w  te a c h e rs  in  th e  T o ro n to  area.

ETFO has lo n g  a d v o c a te d  fo r  a p ro v in c e -w id e ,  
p ro v in c ia l ly - fu n d e d  m e n to r in g  p ro g ra m  fo r  
b e g in n in g  te a c h e rs  in  th e ir  f i r s t  tw o  years . T h is  

p o s it io n  is o u t l in e d  in  E n s u rin g  H ig h  P ro fe s s io n a l 

S ta n d a rd s  in  O n ta r io  E d u c a tio n  -  A R esponse to  
Teacher Testing  (1 9 9 9 ).

In 2 0 0 2 , ETFO p u b l is h e d  P ro fe s s io n a l B e g in n in g s :  

A n  In d u c t io n  R esou rce  G u ide . T h is  b o o k  has 

re c e iv e d  w id e  a c c la im  as a p ra c t ic a l a n d  c o m 
p re h e n s iv e  g u id e  fo r  lo c a l fe d e ra t io n  le a d e rs  

a n d  d is t r ic t  s c h o o l b o a rd s  to  use as th e y  w o rk  
to g e th e r  to  in i t ia te  n e w  s u p p o r t  p ro g ra m s  fo r  
b e g in n in g  te a c h e rs  o r  e n h a n c e  e x is t in g  on es .

ETFO p ro v id e d  w o rk s h o p s  fo r  c h a irs  o f  lo ca l 

n e w  te a c h e r  c o m m it te e s  to  h e lp  th e m  ta k e  
th e  le a d  in  im p le m e n t in g  th e  id e a s  in  th is  

re s o u rce .
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PROFESSIONAL SERVICES

Niagara success story
A cross the province there is concern about the number o f new  

teachers leaving the profession. The attrition rate is estimat

ed to be 30 per cent.

Not so in Niagara. That board’s attrition rate for new teachers is a minus
cule 0.5 per cent.

Sharon Aloian, ETFO Niagara local president attributes this success (in 
part) to the new teacher induction program that has been in place for 
the past five years. The program is the result of a successful collaboration 
between the federation, the board’s curriculum department, principals, 
and senior administrators, Aloian says.

The program began as a federation initiative. “In 2000 we had an influx 
of new teachers that we hadn’t seen before. I felt we needed to connect with 
new teachers and that it was important for them to understand what the 
role of the federation is, especially given the political climate at the time,” 
Aloian said. “The phone calls we got showed they needed support emotion
ally, socially, and intellectually.”

At the same time the board’s curriculum department was offering new 
teacher training.

“We approached the superintendent to build a partnership, to focus on 
building a team.”

That partnership has flourished into a full development program for 
about 120 new teachers and long term occasional teachers.

Kathy Thompson, consultant for staff development and early years, has 
worked with Aloian in developing the program. Two years ago a board 
superintendent, working with school principals, began a mentoring pilot 
project in which two partner teachers mentor a group of teachers in the 
same division. The mentoring and induction programs were joined to 
ensure coordination. Last year, the mentoring program went board wide. 
“It got rave reviews,” Aloian said.

The Niagara board became a Ministry of Edu
cation demonstration site for teacher develop
ment and received additional funds that allowed 
(among other supports) for the addition of a 
third component -  classroom visits. New teach
ers are released from their classroom duties so 
that they can observe experienced teachers in the 
classroom.

There are a total of seven training sessions 
throughout the school year. Their focus is the 
development of learning communities in the 
classroom, with colleagues, and in the broader 
community.

The learning communities concept empha
sizes the importance of relationships for effective 
learning. “We don’t ignore curriculum,” Thomp
son said, “but we’ve learned from research and 
from experience that relationships are at the 
heart of effective learning.”

That includes the teacher’s relationships with 
students, with colleagues and with parents.

One session focuses on demonstrating how to 
communicate effectively with parents in the 15- 
minute time block they have for parent-teacher 
interviews.

Aloian credits the program with building a 
connection with members that was critically 
important during bargaining and work-to-rule 
this past spring. “The goodwill created toward 
the federation built a level of trust and support 
that helped us be successful.”

For more information on the Niagara program 
contact: Sharon Aloian, pres@etfoniagara.com. V
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New teachers learn it's 
harder than it looks

■ edited by Kara Smith

"I had no idea how 
much work teaching 
was!"

Last September, 250 pre-service language arts teachers at the University of Windsor entered class
rooms in South-western Ontario to teach for the first time. Having only experienced teaching from 
a student’s perspective, they were shocked to find out how much work and preparation actually went 
into a single day of teaching!

What follows is a summary of their experiences.

Kara Smith is a faculty member 

at the University of Windsor.

• I remember being excited to learn as a student.
I dont think I ever misbehaved. I was so 
surprised when my students just sat there; they 
didn't want to listen to me. (laughs) Somehow;
I thought that students would be motivated to 
do their work to get marks. I thought that they 
would all try really hard just for a ‘Level 4 ' 
(because I remember marks meaning everything 
to me). But that just wasn't the case. Most of my 
students seemed okay with a c2' or a c3'.

• I had to learn how to be more creative, how 
to somehow make the learning intriguing and 
relevant to their world. Being creative seemed 
to be a major key in getting them motivated. 
Activities such as shared reading, writing, acting 
out skits, and illustrating a favourite story were 
creative alternatives to simply reading aloud 
from a text. Playing various motivational games 
with students for points or rewards that varied 
from bonus marks, stickers, candy, to month-end 
movie parties worked, but to have this amount of 
creativity on a daily basis, whew! I was so tired 
by the end of the day!

• Classroom routines had to be followed. My 
students really craved routine. I f I stepped out of 
the schedule once, or changed a rule, I had chaos 
on my hands. The routine they would follow
-  me, I don't think so. Whatever happens in that 
first week of September was so critical to the way 
the class continued for the rest of the year.

• I had to be organized and prepared every single 
morning before I began. How to deal with 
behavioural problems and motivate the students 
to actively participate in the class at the same 
time was one of my biggest stumbling blocks.

Every night, I would spend more and more time 
organizing every detail of the lesson, because 
once the bell went, I was 'on', and then, I didn't 
even have time to go to the bathroom, let alone 
plan or re-think my lesson. That's something 
my associate could do really well -  think on her 
feet. She could always switch directions and try 
something new if the lesson wasn't working.
And it worked for her! All I could do was ask the 
students to keep going, keep on top of them, and 
survive. I didn't have any back-up plans, all I 
had was the one I had stayed up preparing until 
2 a.m. the night before.

• Coming from another country, I didn't realize 
how important it was to know these names. 
Tiffany, Joelle, Kristy, Madison - 1 had never 
heard of these names! I didn't know how to 
pronounce them, and it was so hard for me to 
remember all these strange words. Knowing their 
names seemed to give me a lot more control in 
front of the classroom. There's a lot in a name.

• I had to practice teach in high school as well. 
High school was so much easier to teach 
than elementary. I only had two different 
classes, repeated twice, but still in the same 
subject area. In elementary, teaching science, 
math, language arts, history, geography, and 
sometimes music or physical education was a 
lot of work, especially when I didn't know the 
subject area. Some days, I felt like I was only 
a couple of steps ahead of what the students 
themselves were learning! I was learning right 
along with them. But isn't that what Oscar 
Hammerstein said in The King and I: cTfyou 
teach, by your pupils you will be taught!" V
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Mario Spagnuolo is the first recipient of the 
ETFO award for new teachers, an award 
established by Annual Meeting delegates 
last year.

While presenting the New Teacher Award 
to Mario Spagnuolo, ETFO President 

Emily Noble noted that he has demonstrated all the 
qualities the award recognizes: he is known as an excel
lent teacher, participates in extra curricular activities with 
students, and is active in the school community and in his 
ETFO local.

“Most of the members of ETFO don 't accomplish this 
within their entire careers; it is incredible that Mario has 
done so within his first four years!” Noble said.

Spagnuolo, a teacher at Maplewood Public School in 
Essex, attributes his achievement to teamwork and support 
from his colleagues, locally and provincially.” I think that’s 
what keeps me going -  the connections and friendships you 
make in the federation,” he said.

Spagnuolo became active in the federation in his second 
month of teaching. He has worked on several committees 
in his local, and is a member of the local executive and the

collective bargaining committee table team. He was one of 
three recipients of the ETFO Website of the Year Award for 
his work on the locals website.

The experience of being a young teacher and a member of 
the table team continues to amaze Spagnuolo. “Here I was, 
a teacher of two years, going into schools and trying to gain 
the confidence of members of all ages and experience to 
support the strike vote,” Spagnuolo said. He was challenged 
and put on the spot several times but managed, thanks to 
support and mentoring from ETFO leaders. “You learn that 
you can make a difference.”

Spagnuolo believes new teachers must get involved with 
the federation. “You have to expand your horizons beyond 
the classroom by making contacts which connect you to 
others. You reach out to equity-seeking groups and social 
groups. In doing that, you improve your classroom work by 
learning about your rights and responsibilities as a teacher 
and you grow as an individual and a human being,” he 
says.

What motivates Spagnuolo is the knowledge that a teacher 
affects countless lives. “It is overwhelming. Many teachers do 
not realise the impact they have till a former student comes 
back to tell them. That is the rewarding thing, that’s the drive.”

G ET C O N N E C T E D Here is a list of websites recommended for new teachers by ETFO staff.

Your federation ► stao .ca  -  Science Teachers' Association o f Ontario ► m y s c ie n c e s ite .c o m  -  specifically for grade 6

► e tfo .c a > S u rv iv e  a n d  t h r i v e -specifically for ► n c tm .o rg  -  National Council o f Teachers o f and 8 science
teachers in their first five years Mathematics ► o n ta r io s c ie n c e c e n tre .c a  -  interactive games,

► e tfo .c a > P ro fe s s io n a l r e la t io n s -in form ation ► o a m e .o n .c a -  Ontario Association for science experiments, guirky guestions column; new
about a variety o f professional issues Mathematics Education and interesting science topics

► e tfo .c a > P ro fe s s io n a l d e v e lo p m e n t  - fo r ► e d u s c a p e s .c o m  -  a rich website o f resources
courses, workshops and curriculum that integrate technology into teaching and learning Diversity issues

► o t ip .c o m  -  pension information ► R e a d in g o n lin e .o rg  -  the International Reading ► m e d ia w a tc h .c a  -  media portrayal o f women and
► c tf- fc e .c a  -  Canadian Teachers' Federation Association (IRA) website focuses on literacy, including girls
► o tffe o .o n .c a  -  Ontario Teachers' Federation visual, media and digital literacy ► p fla g .c a  -  deals with sexual orientation and gender

► s c h o o ln e t .c a /a b o r ig in a l -  firstpeoples' identity issues from a family perspective
Curriculum curriculum resources on Schoolnet ► u n ice f.ca  -  UNICEF is a UN agency advocating for
► a s c d .c o m  -  the Association for Supervision and ► g o o d m in d s .c o m  -  resources for First Nations studies children's rights

Curriculum Development ► c o o lm a th 4 k id s .c o m  -  An amusement park o f
► 0p  h e a .n e t  -  the Ontario Physical Health Education math and more -  especially designed for kids Government

Association; physical health activities and teacher ► h t tp : / /n lv m .u s u .e d u /e n /n a v /v l ib r a r y . ► e d u .g o v .o n .c a  -  the Ontario Ministry o f Education
resources h tm  I -  The National Library o f Virtual Manipulatives ► s c h o o l n e t.c a  -  resources from the government o f

► o a je .o rg  -  The Ontario Association o f Junior for Interactive Mathematics Canada
Educators ► m a th fo ru m .o rg  -  math resources, materials, ► o n .e c .g c .c a /k id s _ e .h tm l -  Environment

► c a s lt.o rg  -  The Canadian Association o f Second 
Language Teachers

activities Canada kids pages for students and teachers
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TH E  AQ FRO M  Y O R K . NOW  FULLY O N L IN E .
Simply log on to www.edu.yorku.ca/demo8, press enter and you're ready to go. There you'll find a unique 
user-friendly learning model that encourages self-directed learning. You'll be able to collaborate with 
colleagues, download course materials and log on to resources 24/7 with the support of experienced 
instructors. Now you can work from wherever you want, whenever you want, and still advance your career..

2005 - 2006 course offerings______________
O N LIN E  AQ FACE-TO-FACE & P A R T IA L  O N LIN E  AO FACE-TO-FACE & P A R T IA L  O N LIN E  POP
Fall: S e p te m b e r to  D e ce m b e r Fall: S e p te m b e r to  D e ce m be r Fall: end  o f A u g u s t to  e a r ly  J a n u a ry
W in te r : J a n u a ry  to  M arch and 1 w eek in A u g u s t S p r in g : end  o f M arch  to  J u n e
S p r in g : A p r il to  J u n e W in te r : J a n u a ry  to  M arch S u m m e r: J u ly
S u m m e r: J u ly  to  A u g u s t S p r in g : A p r il to  Ju n e

R e g is te r  o n lin e  fo r  a ll AQ  p ro g ra m s  a t w w w .e d u .y o rk u .c a /a q

www.edu.yorku.ca/demo8
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It is possible to manage 
impossible people

If students perceive 
a teacher as weak, 
or negative, or 
condescending, 
or disrespectful to 
them, they feel they 
can bully her.

Vitusha Oberoi is an ETFO staff 
member and freelance writer.

■ by Vitusha Oberoi

How does a teacher differentiate

between constructive criticism from 

her principal and browbeating aimed 

at harassing her? What are the warning 

signals she should look out for as she deals 

with over-protective parents? When does a 

student’s interest in class degenerate into 

disruptive behaviour? In short, when does 

the behaviour o f principals, parents and 

students amount to bullying, and what can 

the teacher do to protect herself?

Facilitators at the ETFO workshop, It is Your Dig
nity: Managing Impossible People, tackled these 
questions and more.

“Often teachers are expert at dealing with 
bullying among children, but when it comes to 
getting bullied themselves, they don’t know how 
to handle that,” said Victoria Reaume, lawyer and 
ETFO counsel. Her goal as a conference facilita
tor was to help participants to understand what 
constitutes bullying and what are their options if 
faced with it.

While teachers should be aware of their rights, 
it is equally important for them to be aware of 
their responsibilities, Reaume said. “They should 
remember that they are operating in an environ
ment where they have responsibilities certainly 
to their class, but also to their colleagues, and to 
the system in general. They also have a respon
sibility to try and have a reasonable dialogue if 
these things happen, to ask questions, to figure

out a way of dealing with the situation, and to 
behave professionally.”

ETFO President Emily Noble applauded the 
conference’s goals: “This is the first conference 
that I have seen which takes the philosophical 
and puts it down to the practical. She pointed 
out that previous conferences tended to operate 
on a philosophical level.

“What can teachers and a classroom do? How 
can they work in an environment conducive to 
learning? This is very practical and very useful. 
It gives teachers some practical tools to deal 
with their work situation. While this is the first 
workshop on bullying, I hope that it will be the 
first of many.”

Reaume warned the 45 participants that 
harassment can often be a matter of perception. 
“All of us find it difficult to take in criticism.

“And, a collective agreement can’t protect you 
from a bad boss. You can’t make someone who 
is a bad boss into a better boss through a griev
ance,” she said.

“Our first approach on a harassment issue is 
to try and resolve it without going forward on a 
grievance because most often people just want a 
resolution to their problem. We think the legal 
process is one which people are reluctant to use. 
In many cases they are intimidated by it. That is a 
difficult hurdle to overcome,” Reaume said.

Conference facilitators explored what is it that 
students see in a teacher which lets them treat 
her with disrespect. Facilitator loanne Myers, 
who surveyed a large section of students, said 
students targeted certain common traits.

“Students like a teacher who knows the cur
riculum, has a sense of humour, who looks 
confident. If they perceive a teacher as weak, or 
negative, or condescending, or disrespectful to 
them, they feel they can bully her,” Myers said. 
She also outlined instructional strategies that 
teachers can use to show the students that they 
are organised, in control, and have the power to 
run the classroom. V
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W orkshop offers skills and support

Emily Puddicombe has been teaching 

for only four years. Yet, she has seen 

enough bullying to want to find strategies 

to handle the problem, or as she puts it, 

“just cope with it.”

“There are students if you mark their work as B 
or B minus, or if their grades drop, you are cer
tain to find their angry parents at your doorstep. 
Whenever I look at the work of these students, I 
honestly go over it six to seven times just to make 
sure that it is so perfectly graded that there is no 
margin for error.

ETFO PRINCIPAL'S

B Q P
QUALIFICATION PROGRAM

T H E  T

A Focus on Improving 
Student Learning
Low Instructor/ 
Candidate Ratio
Mentoring
Models the 
Characteristics 
of a Learning 
Organization
Open to Eligible 
Elementary \ . 
& Secondary 
Teachers

\ Elementary Teachers' 
l Federation of Ontario 

•  Fédération des enseignantes et des 
enseignants de l’élémentaire de l’Ontario

Application packages, locations, and fee information 
are available on the ETFO website: www.efto.ca 
For further information please contact the EFTO provincial 
office at 416-962-3836 or toll-free 1-888-838-3836

“It is so very wrong to feel that you have 
these parents at the back of your mind all the 
time. That is why I took this workshop, to 
learn strategies and to basically just cope with 
it,” Puddicombe said.

“One parent who had a reputation for bul
lying teachers went to the principal over some

thing she absolutely misunderstood. Then she came to me and used abu
sive and foul language. She threatened me, telling me how her husband 
was so angry that he wanted to come and damage my car,” Puddicombe 
recalls.

She took the matter to her principal who supported her, causing the 
parent to backtrack. But the incident left her extremely worried about 
the extent to which a parent can go to express anger.

Puddicombe believes teachers should be better trained at the faculties 
of education to handle such problems. “We are often told that there are 
things we wont understand because we are not parents ourselves. We 
need to be taught skills to deal with people who are older than we are and 
how to come across as professionals and get respect.

“A conference like It is Your Dignity! Managing Impossible People makes 
you realize that you are not alone. At first, you feel it is you and that 
you are doing something wrong, that you have to do more and more to 
become better. But here, just talking to other teachers and teachers who 
have been teaching for a longer time, you understand the problem better. 
It helps to share their experiences, to learn what they have gone through, 
and to get their advice. I intend on going back to work and sharing this 
information with my colleagues.”

ETFO PO P  P a rt  I -  f a l l  20 0 s
Offered in Partnership with Offered in Partnership with Hatton
York Region District School Board District School Board

DATES DATES
Sa tu rda ys : October 22, 29 Sa t u r d a y s : October 22, 29

November 12, 26 November 12, 26
Tu e s d a y s : October 18, 25 Wed nesdays: October 19, 26

November 1,8,15,22,29 November 2, 9,16, 23, 30
December 6 December 7

LOCATION: LOCATION:
A u ro ra  H ig h  S c h o o l T e c u m s e h  P u b lic  S c h o o l
155 W ellin g to n  S tree t W est 3141 W o o d w ard  A venue
A u ro ra , ON L4G 2P4 B u rlin g to n , ON L7N 2M 3
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ETFO's Women's Programs:

Building a Stronger 
Federation

by Shari Graydon

How do you demonstrate the power 

of language to students weaned on a 

diet o f dramatic and engaging visuals? I 

have them close their eyes and picture an 

image to accompany the famous words of 

British poet, Robert Browning: CCA man’s 

reach should exceed his grasp, or what’s a 

heaven for?”

Shari Graydon is an educator, 
the author of two media literacy 
books for kids, and the president 
of the Women's Future Fund.

Often repeated as an encouragement for people 
to strive beyond what seems possible, the words 
almost always inspire visions of a guy in a suit 
climbing a corporate ladder, or of Michelangelo’s 
Adam reaching out to God on the ceiling of the 
Sistine Chapel. Rarely does anyone picture a 
woman.

This shouldn’t be surprising. Research has 
found that we tend to be quite literal in response 
to language. When we hear specific words like 

“statesman” or “mankind”, the visual reference 
created in our minds is invariably male.1

Words are both a cause of inadvertent gender- 
based assumptions, and symptoms of a much 
larger cultural and historical context. In this case, 
the context includes centuries of men wielding 
power, passing laws, and making decisions that 
governed every aspect of women’s lives: who they 
married, whether they were educated, and what 
control, if any, they had over their bodies.

Much progress has been made over the past 
hundred years. Many women’s lives today -  as 
principals, union leaders, politicians and CEOs 

-  would be unrecognizable to our 19th century 
sisters.

Yet, despite the gains, remnants of entrenched 
and naturalized power relations remain. Men’s con
versational style and managerial approach are still 
seen as normative -  the standard by which women 
are measured and so often found wanting.

Educators have greater opportunities than 
most to help change this. Well-known linguist 
Deborah Tannen has documented the way in 
which gender socialization in childhood contin
ues to play out in adult communication styles. 
While many boys learn to speak up with author
ity and promote their status, girls are still more 
often encouraged to ask questions, build consen
sus, and defer to others.2

One result of this continues to be that jour
nalists seeking to provide gender balance in 
their stories find that their male contacts are 
willing to comment on issues even outside their 
particular area of expertise. In contrast, women 
often decline to be interviewed even when they 
are certified experts on a topic. This predictably 
limits their profile and opportunities.

Elementary students see women in positions 
of authority every day. (Indeed, women domi
nate ETFO in numbers -  if not in political lead
ership -  precisely because the teaching of young 
children has traditionally been seen as easier, 
less important -  indeed, less valuable -  than the 
teaching of older students and adults.)

But this role modeling is countered many 
times over by other messages. In the reading of
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news and movie trailers alike, masculine tone and 
timbre constitutes “the voice of authority”. And 
newsmakers -  disproportionately politicians and 
business executives -  are also overwhelmingly 
male. Indeed, research has found that a woman 
is more likely to make the news as the victim of 
a crime than in any other capacity.3

When women do make the front page, it’s 
often as much because of their physical appear
ance -  their status as a model or actor -  than 
for any other reason. How they are depicted is 
also influenced by unconscious sexism. Female 
athletes, musicians, and politicians all are more 
likely to be described in terms of their clothing, 
appearance, or relationships than their male 
counterparts.

Clearly, even with enormous progress and 
special programs within institutions, inequi
ties remain. And womens lives will always be 
affected by circumstances -  such as pregnancy, 
childbirth, and breast-feeding -  that dont affect 
men. Women also remain the primary caregivers 
for both children and aging parents. They put in 
more hours at home than male colleagues. And 
they are more likely to have interrupted work 
histories or to work part-time. Their power 

-  financial and otherwise -  suffers accordingly.
Here in Canada, home of a politically progres

sive culture, only 21 per cent of our members of 
parliament are female, placing us a dismal 33rd 
among nations around the world.

The complex barriers that give rise to such numbers exist in virtually 
every institution, including ETFO. Although men make up a minority of 
ETFO members, they are empowered in a way that many of their female 
colleagues are not. At ETFO meetings women are less likely than men to 
ask questions from the floor, to move or second a motion, to raise a point 
of order, or to run for office.4

As a result, male ETFO members hold a disproportionate number of 
leadership positions. The allocation of six per cent of the organization s 
budget for special programs, training and resources for women and other 
equity seeking groups has in no way limited their opportunities. Without 
such programs, the imbalance would likely be even more dramatic.

ETFO joins many other labour organizations in allocating funds for 
progressive equity work. Even the profit-driven private sector recognizes 
that economic prosperity is dependent on enhancing equity. Corporations 
of all sizes are now investing in measures to increase their organizational 
effectiveness by integrating the unique perspectives and skills of the entire 
talent pool, including all traditionally disenfranchised groups: women, 
minorities, aboriginal peoples, people with disabilities, and those who are 
lesbian, gay, bi-sexual, and transgender.5

Edmund Burke once wrote: “The only thing necessary for the triumph of 
evil is for good men to do nothing.” By designating a small portion of its 
budget to equity programs, ETFO demonstrates its awareness that “good 
women” need to be included in leadership positions at all levels.

We all look forward to the day when “womens programs” are no longer 
necessary -  when society has achieved not just legislative equality, but 
substantive equity that effectively supports members of all disadvantaged 
groups in participating fully and actively despite the obstacles.

In the meantime, ETFO has an opportunity to continue leading the way, 
to “reach beyond [its] grasp”: To challenge inequities, to change attitudes, 
and to empower the girls and boys, women and men, who are touched by 
what you do, every day. V

Resources:

1. Parks, J a n e t B. a n d  M a ry  A n n  R o b e r ts o n . 

D eve lo p m e n t a n d  V a lid a tio n  o f  an  In s tru m e n t to  
M easure A ttitu d e s  Tow ard  S exis t/N onsexist Language, 
S ex R o les: A  J o u rn a l o f  R e se a rch , M a rc h  2 0 0 0 .

2. T a n n e n , D e b o r ra h .  Ta lk ing fro m  9 to  5 -  W om en  

a n d  M en in  th e  W orkplace: Language, Sex a n d  

Power, A v o n  B oo ks , 1 9 9 5 ; a n d  G ill ig a n , C a ro l. In a 
D iffe re n t Voice - P sycho log ica l Theory a n d  Women's 
D eve lopm en t, H a rv a rd  U n iv e r s ity  Press, 19 8 2 .

3. M e d ia W a tc h , G lo b a l M e d ia  M o n ito r in g  P roject 
-  Women's P a rt ic ip a tio n  in  th e  News, 19 9 5 .

4. ETFO E qu ity  a n d  W omen's Services R eport to  the  
A n n u a l G enera l M ee ting , 2 0 0 4 , p p . 1 4 -1 5 .

5. L o c k w o o d ,  N a n c y  R. W orkp lace d ive rs ity : leve rag ing  

the  p o w e r o f  d iffe rence  fo r  co m p e tit iv e  advan tage , HR 

M a g a z in e , J u n e  2 0 0 5 .
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D e b  S t. A m a n t  h u m b ly  d e s c r ib e s  h e r s e l f  

as " th e  le a s t  p o l i t ic a l  p e r s o n  e v e r "  b u t  

w ith in  a f e w  m in u te s  o f  l is te n in g  j t o j ië r  

p a s s io n a te  a s s e r t io n  o f  h e r  

c o m m it m e n t  to  s o c ia l ju s t ic e  a n d  

A b o r ig in a l  c a u s e s , it  is o b v io u s  t h a t

b e n e a t h  h e r  q u ie t ,  r e s p e c t fu l  m a n n e r  

l i e s t r o n g ,  c le a r  p o l i t ic a l  c o n v ic t io n s .

■  by Janice Rogers

Deb St. Amant holds the distinction o f being the first equity chairperson for the 

Kawartha Pine Ridge local. When they formed the committee earlier this year, the 

other members and local president Mark Fallis thought that with her experience in 

equity issues she would be the most suitable chair.

Janice Rogers is an ETFO staff 
member and freelance writer. 
This is the second in a series 

highlighting ETFO leaders.

Deb was born in Penetanguishene. When she 
was 11 her family moved to France, then later 
to England where her father managed the first 
European refrigerated factory for food. The fam
ily travelled extensively throughout Europe. Five 
years later they returned to Canada where Deb 
completed grade 13.

The St. Amant family is very close, so much so 
that when Deb began undergraduate studies at the 
University of Western Ontario she did not move 
to London alone. “Not everybody’s family moves 
off to university with them,” she notes. Now, she 
and her two teenage boys live three houses away 
from her parents. When Deb’s work takes her 
away from home, her boys are under the watchful 
care of their grandparents whose own experiences 
were more difficult than Deb’s have been.

“My mom used to hate being called “squaw” 
and tried to hide the fact that she was Aborigi
nal. I’ve never experienced that in Canada. No 
one has ever called me names. When I was in 
Australia, some people there were excited to 
meet an Aboriginal Canadian and others called 
me Boong...a derogatory name for Aborigines. 
People everywhere are afraid of anybody the least 
bit different.”

The oldest of four children, Deb says she was 
a teacher from the day she was born. She gradu
ated from Queen’s University Faculty of Educa
tion in 1982 and has taught core French to grades 
1 through 9 and extended French to grades 5 to 
8. She is a certified level 3 soccer coach.

She is also a self-taught artist. A copy of one of 
her paintings, Mother and Child, was included in
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the kits given to conference delegates at the 2004 
Trent University conference, Repositioning Native 
Women in Canadian History: Enhancing Curricu
lum, a conference she helped plan.

Deb did not become actively involved in ETFO 
until 2001 when she took part in a focus group 
about Aboriginal members. Until then she had 
paid little attention to the federation as she con
sidered it to be the domain of politicians -  those 
with the power and the access to influence deci
sions and policy. She believed that as a simple 
elementary teacher, she was far removed from 
that milieu.

This false perception of ETFO as an entity 
distant and separate from the individual teach
er is widely shared amongst members, Deb 
believes, and is important to change so that new 
and diverse voices feel encouraged to become 
involved. She says that in fact ETFO makes it easy 
for any member to do what she is doing.

Deb is now member of the Aboriginal educa
tion committee. Last spring, she successfully 
co-ordinated a race relations retreat involving 
members from the Kawartha-Pine Ridge, Dur
ham, and Peel locals. She is proud that a young 
Iqaluit man who was the fire-keeper at the race 
relations retreat told her he had decided to 
become a teacher because he was inspired by 
the experience of being among such a dynamic 
group of teachers.

Deb is a presenter at ETFO teaching circle and equity workshops. This 
summer the Canadian Labour Congress invited Deb to be a presenter at 
its equity workshop. She has also been working for the Toronto District 
School Board and the Ministry of Education as a member of the team writ
ing the social studies curriculum, which includes Aboriginal education.

A shy person by nature, it was her involvement in ETFO activities that 
helped her discover the confidence to speak and present her ideas publicly, 
Deb says. At the 2005 Annual Meeting she spoke to motions and responded 
to issues that in her opinion affect every ETFO member. She believes it is 
impossible to stand up for Aboriginal rights and not stand up for the rights 
of other marginalized groups. “The refusal to recognize one group of people 
creates the conditions for the same treatment of others. Aboriginal teachers 
need to understand the importance of all aspects of equity education.”

She was disappointed that resolution 5 -  which would have given des
ignated seats on the executive to minority group members -  did not pass. 
“Many Aboriginal, racial minority, LGBT, and members with a disability 
will not run for executive .. .the majority of voting members are not within 
these groups. That’s why they need to have designated seats. We all want to 
see ourselves reflected in our executive.”

“This is the third time this resolution has been tabled. Each time the vote 
is closer. Maybe next time delegations will have more equity-minded indi
viduals who will vote in favour of designated seats. Maybe the locals will 
encourage people from these four groups to be a part of their delegations.

“Maybe I dream in colour...but at the next Annual Meeting Til be ask
ing the candidates to define equity and to tell me what they have done on 
a personal level to promote it.” V

"Maybe I dream in co lou r... but at the next Annual Meeting I'll be 
asking the candidates to define equity and to tell me what they have 
done on a personal level to promote it."
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The 2005 ETFO Annual Meeting was a celebration of the bargaining suc
cesses of the past year and a look forward to the challenges teachers face as 
professionals.

“This has been an incredibly successful year for ETFO -  in our bargain
ing, in our programs, in our relationships, and in our growing stature as a 
labour union,” ETFO President Emily Noble told the 550 meeting delegates 
in her opening address.

“We set out to achieve 200 minutes of preparation time, and on that 
journey became recognized as the leader in teacher bargaining in Ontario 
and one of the foremost labour unions in this country.

“This is the year that elementary teachers earned respect.”
She added, “Now is the time to set our sights higher, on an even tougher 

challenge... It is time for our members to reclaim control of their class
rooms. ... It is time for teachers to dare to dream.”

ETFO celebrates bargaining success
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ETFO priorities for 2005-2006
A nnual M e e tin g  d e leg ates  passed th e  
fo llo w in g  prio rities  fo r 2 0 0 5 -0 6 :

• To p ro tec t th e  co llective  b a rg a in in g  
rights o f a ll m em bers .

• To d e fen d  pu b lic ly  fu n d e d  public  
edu ca tio n .

• To serve th e  needs o f th e  m em b ersh ip .
• To p ro v id e  fo r th e  professional 

d e v e lo p m e n t o f m em bers .
• To p ro m o te  social ju s tice  in th e  areas o f  

a n ti-p o v e rty , no n -v io len ce , and  equ ity .
• To s u p p o rt in te rn a tio n a l assistance and  

co -o p era tio n .
• To p ro m o te  th e  care and p ro tec tio n  o f  

th e  e n v iro n m e n t.

“Over the last decade the professionalism of teachers has been challenged 
by the push to standardize teaching and testing, and remake schools in a 
corporate image,” Noble said. These practices are often in conflict with 
what teachers know is in their students’ best interests.

“It is time for the true professionals, who understand best the educa
tional needs of elementary students, to determine the learning strategies 
that take place in their classrooms.

“We have led a revival in public support for public education. It is time 
for our members to also lead the province and the country in teacher 
professionalism. As a union we will increase the focus on teachers as self- 
directed professionals.”

Noble outlined the gains achieved in the 2004-2008 teacher collective 
agreements which included 200 minutes of preparation time, caps on

supervision time, and an individual professional 
development fund for each teacher. Locals were 
also able to bargain important improvements in 
other areas. (For more, see the collective bargain
ing column on page 27.)

Noble also acknowledged the importance of 
achieving gains in occasional teacher collec
tive agreements, in particular the ‘timetable of 
teacher replaced’ provision. This would give 
occasional teachers only the duties of the teacher 
they are replacing, not the burden of additional 
supervision time and other work that a class
room teacher would not usually do.

"It is time for our members to reclaim control of their classrooms."
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Respect re tu rn in g : Kennedy
Elementary teachers play a key role in reducing Ontario’s high school 
drop out rate, Education Minister Gerard Kennedy told delegates 
attending ETFO’s Annual Meeting.

He challenged every elementary teacher to “reach out to one more strug
gling student”, a goal he feels is achievable “if we’re able to support you; 
if you’re able to tell us what resources are required and if schools, princi
pals, and staff teams are able to tell us what strategies will work.”

With the introductions of the new curriculum, the drop out rate in 
high school increased by 10 percent to 32 per cent or 14,000 students, 
Kennedy said.

The job of preventing those drop outs “needs to be done in elemen
tary,” he said, adding that “the elementary panel has the optimism and 
the possibility to provide individual intervention.”

In his speech Kennedy dwelt on the partnerships that are needed to 
improve public education in the province. He cited ETFO leaders for 
being the first to agree to negotiate a provincial framework in collective 
bargaining. “You are part of an organization willing to take on new ter
ritory and that’s what education requires.”

He noted that partnerships between govern
ment and educators, including federation rep
resentatives, are continuing at the education 
partnership table and the working tables that 
are looking at teacher development, literacy 
and numeracy, special education, and student 
success to age 18.

There’s a new era of respect between teach
ers and government, Kennedy said, and that 
respect is beginning to spread into the com
munity at large. “It’s okay now to admit you’re 
a teacher; and you are doing a damn fine job.” 

He further challenged ETFO leaders to 
become vocal in their communities in talking 
about what is going on in education, “about 
the good things that are happening and what 
is needed in the future.”

Kennedy received enthusiastic response from 
delegates at several points during his address. 
Nevertheless, delegates asked pointed ques
tions about closing the gap in funding between 
the elementary and the secondary panel, and 
about making the Ontario College of Teachers 
a truly self-governing body with a majority of 
working teachers on its Governing Council.

Kennedy noted that the government’s prom
ised cap on primary class size goes about half 
way to closing the elementary-secondary gap. 
He qualified his support for a teacher governed 
OCT by saying there is a need to depoliticize the 
way Governing Council members are chosen.

2005-2007 Provincial Executive

President
Em ily N oble , Algoma 

First Vice-President

D avid  C legg, York Region 
Vice-President

Barbara B urkett, Ontario North East 
Vice-President

Sam  H am m o n d , Hamilton-Wentworth 
OTF Officer

H ilda W atkins, Greater Essex

Executive members:
Rachel G encey, Durham
Shelly Jan, Peel 0T
M a rtin  Long, Toronto

M ike  Lum b, Limestone
G ayle M an ley , Algoma
Lynda M cD o u g a ll, Upper Grand

Rian M cL au g h lin , Hamilton-Wentworth 0T
Sharron R aym ond, Peel
H elen  V ictoros, Toronto

20 etfo Voice ■ FALL 2005



Ads in schools

ETFO members can have a “tremendous impact” on improving con
ditions in “Canada’s own third world.”

That was the message delivered by Ontario’s Lieutenant Governor, 
the Honourable James K. Bartleman, in his address to ETFO’s Annual 
Meeting.

He challenged elementary teachers to get involved in the initiatives 
he has launched during his three years in office to improve conditions 
for Aboriginal children in Ontario’s north.

The Lieutenant Governor began with a book drive. His goal was to 
collect 60,000 books to send to northern schools that can’t afford to 
buy books and don’t have libraries. In the end some 850,000 books 
were delivered to schools and friendship centres as a result of a part
nership that involved the OPP, trucking and transportation compa
nies, and his own staff.

Next, Mr. Bartleman worked with the Ontario Principals’ Council 
and Ontario chiefs to twin Ontario native schools with schools in 
non-native communities an effort that resulted in more than 100 such 
pairings earlier this year.

The twinned schools agree to hold Aboriginal awareness days, hold 
a small book drive, establish pen pals among students, and develop 
professional relationships between teachers in the two schools. The 
Canadian Legion, Rotary International, and the IODE have committed 
their local organizations to help with fundraising.

“This is a simple concept that’s of enormous benefit to children, 
teachers and schools. It could really change lives,” Bartleman said. He 
spoke about two schools ten miles apart whose kids had never met 
(and fought when they did). Since May the schools have been hold
ing classroom visits back and forth something that has significantly 
changed the relationships between the two communities.

This summer Mr. Bartleman set up five literacy camps modeled on 
camps established in Toronto (See the Summer 05 issue of Voice). He 
is now in discussions with ETFO to determine how that model could 
be expanded and how teachers and retired teachers can be recruited to 
work as volunteers in the camps.

Annual Meeting delegates voted to donate $25,000 to the literacy 
camp initiative.

More information is available on the Lieutenant Governor’s website 
www.lt.gov.on.ca.

Many corporations look at schools and 
school children and see the potential for 
increasing sales and profits.

A 2004 Canadian Teachers’ Federation 
survey measured the extent of commercial 
activity in Canadian schools.

The survey found that of Ontario elemen
tary schools:

■ 30 per cent have advertising -  located 
primarily in hallways, cafeterias and on 
school supplies

■ 24 per cent have an exclusive arrange
ment with either Coke or Pepsi

■ 12 per cent provide some services or 
programs in partnership with a corpo
ration or business.

For Ontario elementary school results go 
to www.etfo.ca ► getting involved ► privatiza
tion. For Canada wide results visit the CTF 
website, www.ctf-fce.ca

"This is the year that elementary 
teachers earned respect."

EMILY NOBLE, ETFO President
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ETFO 2005-06 BUDGET General Fund
REVENUE $54,250,160

Fees from Teachers, Occasional Teachers, ESP/PSP
& associate members +  interest Defense Fund (10,407,506)
Political Action/Public Relations Fund (1,342,904)
0TF/CTF/EI Fees (3,411,460)
QECO Fees (933,538)
0FL/CLC Fees (804,796)

NET REVENUE $37,349,956

Projected Expenditure
OTHER PROFESSIONAL ORGANIZATIONS $148,900
GOVERNANCE 2,344,300

Annual, Executive, & Representative Council meetings 
& released executive costs

ETFO LOCALS 15,180,700
fee rebates to locals, local release time, training 
& materials for locals & stewards 

COMMITTEE, TASK FORCE & WORK GROUP MEETINGS 173,700 
two meetings for each

ASSISTANCE 433,801
awards, donations, scholarships & project overseas 

EQUITY & WOMEN'S PROGRAMS 1,112,825

race relations, employment equity, anti-violence 
& women's programs*

PROTECTIVE SERVICES FOR MEMBERS 2,865,451
collective bargaining, professional relations services, 
health & safety, pensions & legal costs 

PROFESSIONAL SERVICES 1,342,031
PD programs, teacher education & conferences, 
publication & distribution of VOICE, LINK, EXPRESS 
& other communications, pamphlets 

PROVINCIAL OFFICE 2,181,400

rent, maintenance, taxes, phones, equipment, 
printing & postage & members'records 

STAFF SALARIES & BENEFITS 10,748,526
provincial staff salaries & benefits 

ORGANIZATIONAL SERVICES & SUNDRIES 380,700
legal costs, consultants, insurance & auditors 

TRANSFERS TO RESTRICTED FUNDS 709,768

transferred assets to be accumulated in separate 
funds to meet long term goals

TOTAL EXPENDITURE $37,622,102

surplus (deficit) of expenditure over revenue ($272,146)

*  Each year, ETFO allocates 6% o f the annual budget ($2,186,997) to 

programs for women. Some o f these programs are in the Eguity & 

Women's Programs section but most are spread throughout the budget.

Wambui Gaitho, a member 
of the Elementary Teachers of 
Toronto, received the Presi
dent’s Award for her outstand
ing contributions to ETFO.

In presenting the award 
President Emily Noble said that 
Gaitho exhibits a quiet but solid 
strength. She is “a true unionist 
and community activist.”

“She has been a mentor to me 
and many leaders and teachers 
in ETFO...and a solid source 
of strength and solid support to 
me as leader,” Noble said.

“I remember her taking me aside when I first was elected and saying 
cEmily I need to talk to you about real equity, not rhetoric or tokenism, 
but what real equity should look like, be like and feel like in ETFO.”

In accepting the honour, Gaitho thanked “those who came before 
and laid a foundation that I could use to do what little I do .. .It is our 
duty and responsibility to make sure we leave a strong foundation for 
those who come after us to do the job they need to do.”

Gaitho is a former local president and has been a member of the 
provincial executive. She continues to be active in the federation as a 
leader of workshops for aspiring women activists.

Humanity Fund
At the 2004 Annual Meeting delegates voted to make the ETFO 
Humanity Fund a bargaining objective.

Six locals were successful in reaching an agreement with their boards 
to allow payroll deductions of 10 cents per member per day, either 
automatically or by member request.

The Avon Maitland, Durham, Grand Erie, Hastings-Prince Edward, 
Niagara, and Waterloo Region teacher locals join the Bluewater and 
Ottawa-Carleton teacher locals as fund contributors.

Accepting the award are:
Susan Swackhammer, 

president, Grand Erie; Brian 
Doubleday, president, Avon 
Maitland; Carolyn Walker, vice- 
president, Waterloo Region; 

Sharon Aloian, president, 
Niagara.

President's Award
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Hope Grayson, retired ETFO 
staff member; Ron Gugula, 

Oshawa teacher and activist; 

Marina Howlett, Guelph, 
retired teacher and now 
president of the Upper Grand 
Occasional Teacher Local.

Recipients of ETFO awards with ETFO President Emily Noble (third from left, front) are:

Rian McLaughlin, president, Hamilton-Wentworth Occasional Teacher Local, ETFO Local Leadership 
Award; Douglas Helmer, the Humanitarian Award for a non-ETFO Member; Donna Miller, executive 
director of Hiatus House, Windsor, the Women Working in Social Activism on behalf of Women and 

Children Award ;Tom Fleming, Randy Drexler, and Mario Spagnuolo, Greater Essex Teacher Local, Local 
Website of the Year Award; Kurt Uriarte, first vice-president, Peel Teacher Local, Newsletter Editor's 

Award (multi-sheet); and Phillip Mack, president, Thames Valley Teacher Local, the Newsletter 

Editor's Award (single sheet).

Honourary 
Life Members

Resolutions Passed
A nnual M e e tin g  de leg a tes  passed resolutions d ea lin g  w ith  d ivers ity  in 
th e  fe d e ra tio n , in school boards and in facu lties  o f ed u ca tio n . Th ey  also  
called fo r en h an ced  s u p p o rt fo r school lib rary  p rogram s.
A n u m b e r o f reso lu tions called on th e  O n ta rio  Teachers' Federatio n  to  
ta k e  action  on b e h a lf o f ETFO.
Your local p res id en t can p ro v id e  you w ith  fu ll d eta ils  o f th e  resolutions  
passed.

Douglas Helm er
The kids o f Muzaffarpur in Bihar, 

India, call Douglas Helmer the Eighth 

Wonder o f the World. This year ETFO 

named him Humanitarian of the year.

Helmer is revered in Bihar because he is 
striving to take computer education to the 
state’s physically handicapped children. 
Bihar is one of the poorest states in India.

Since 1999, Helmer has taken three unpaid 
leaves of absence from his job as a com
munication technology teacher in Upper 
Grand DSB to work with the teachers and 
students of the Shubham School for the 
deaf, blind, and physically handicapped in 
Muzaffarpur. During his visits he lived with 
Indian families, rode a scooter to work in the 
dusty streets of Muzaffarpur, and developed 
computer manuals in Braille, Hindi, and 
English.

While in India, he posted weekly reports 
on the web so that his students in Canada 
could share his experiences.

Helmer helped create an international 
network of technical and educational sup
port for staff and students of Shubham. 
They are now communicating directly with 
the Rochester Institute of Technology, Sir 
James Whitney School for the Deaf in Bel
leville, and the director of the Deaf India 
Project in California. He is trying to formal
ize a partnership between W. Ross MacDon
ald School for the Blind in Brantford and 
Shubham. He has also worked to develop 
partnerships between Rotary International, 
CIDA, SchoolNet, the CNIB, Shubham, and 
the Upper Canada District School Board. At 
the same time, he is working on a project, 
partnering school boards and the Rotary 
districts in Sri Lanka to help the tsunami- 
damaged schools of the country with tech
nology.

“You can’t make significant changes by 
yourself. You can initiate the change but 
you need the synergy of working with other 
groups and other people to have a long-last
ing and profound impact,” Helmer says.
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■ by Alan R. Heatherington

Finding Your Voice
A n announcement posted in our staffroom in the spring of 

2004 spurred me -  after 17 years o f teaching -  to get involved 

more directly in ETFO. I decided to apply for a position on the 

lesbian, gay, bisexual, transgender (LGBT) provincial standing 

committee. In June President Emily Noble called me to confirm 

my two-year term. Three weeks later I was able to meet her in 

person and introduced her to my partner, Tim, at the Toronto 

Pride Parade. (Thanks, Emily, for your support!)

Fed by the enthusiasm and dedication of LGBT committee members and 
those attending the provincial joint equity meeting in January 2005, I 
decided to submit a couple of motions at my locals Annual Meeting in 
April. I was the only individual to do so. All the other motions were submit
ted by the executive.

Due to the re-organization of our local, the anti-racist education, 
political action, status of women/equity, and new directions committees 
were subsumed by the member services committee. I moved to establish 
a human rights committee and proposed the inclusion of a designated 
minority position (one out of 28) in the delegation to the provincial 
Annual Meeting (AM). Because it was my first attempt to address my col
leagues in the local, I came prepared with a written script. Apart from my 
seconder, only two other members spoke in support of my motions. Since 
I had been warned that my motions were likely to fail (which they did), I 
took the necessary measures to become a delegate to the AM.

To be quite honest, I had no prescient notion of how directly I would get 
involved in the business of the AM. Given the statistics in the 2005 Report 
to the Annual Meeting that show only one per cent of the membership 
self-identify, I knew that my presence at the first LGBT caucus would be 
important. I also participated in the joint equity caucus.

After the introductory speeches and festivities on Monday, I watched and 
listened to the presentation of motions and subsequent discussions. Some 
arguments seemed trivial; others made good sense.

The session that began on Tuesday morning quickly focused on the 
motion to create designated positions for minority representatives on the 
ETFO executive. Stepping up to the microphone in front of hundreds 
of one’s peers can be quite daunting, but I found that my words flowed

Alan R. Heatherington is a grade 5 teacher at Northdale Public School in London, Thames Valley local.

freely as I addressed the issue from a personal 
viewpoint.

Afterwards, to my amazement, several people 
approached me with an effusive show of gratitude 
for having the courage to share my opinion.

Emboldened by others, I rose to speak on addi
tional proposals and succeeded as seconder in 
having two motions passed. The first was to estab
lish a study of how locals schedule delegates and 
alternates at the Annual Meeting, with a report to 
the executive. The second was an amendment to 
clarify a motion (resolution 86) which instructs 
ETFO, through OTF, to lobby the Ministry of 
Education to change the reporting periods for ele
mentary schools to twice during the school year.

Throughout the sessions that followed, I was 
enthralled by the positive energy that flowed 
from the floor. It was gratifying to hear Gerard 
Kennedy speak so positively about education 
and our role in it. I was captivated by the 
excellence of the speeches presented by the 13 
candidates for executive positions. Lieutenant- 
Governor Bartleman’s call to alleviate the plight 
of Aboriginal children in isolated northern com
munities, as well as his honest revelation of how 
he has dealt with depression, moved me to tears.

At the end of the day a delegate rallied the 
group to participate in a march to show our 
support for the locked-out employees of CBC. 
Thousands of dollars were collected immediately 
to assist them and the Hydro One workers, mem
bers of the Association of Energy Professionals, 
who have been on strike since the spring.

In contrast, Wednesday evening’s banquet and 
dance afforded all Annual Meeting participants 
the opportunity to dress up, enjoy a great meal, 
socialize, and have a blast.

Since the adjournment of the 2005 AM, I 
continue to replay mentally the course of events. 
It may seem strange, but I tell people that the 
best part of my summer vacation was attending 
ETFO’s Annual Meeting. My search for social jus
tice has been fuelled by the comments and actions 
of others. I eagerly await next year’s meeting.

I hope that you will feel inspired to get involved 
as well. Recently, I read a quote from Charles 
DeGaulle who stated, “Nothing strengthens 
authority so much as silence.” Learn to find your 
own voice, then speak up. As I discovered, your 
opinion does matter.
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Deadlines for applications 
for ETFO awards

December 1
• A n t i-B ia s  C u r r ic u lu m  D e v e lo p m e n t 

A w a rd
• A r ts  a n d  C u ltu re  A w a rd
• C u r r ic u lu m  D e v e lo p m e n t  A w a rd
• C u r r ic u lu m  D e v e lo p m e n t  A w a rd  

- W o m e n 's  P ro g ra m
• M u lt i -M e d ia  A w a rd
• M u lt i -M e d ia  A w a rd  -  W o m e n 's  

P ro g ra m
• R a in b o w  V is io n s  A w a rd
• W o m e n  W h o  D e v e lo p  S p e c ia l 

P ro je c ts  in  S c ie n ce  a n d  T e c h n o lo g y  
- W o m e n 's  P ro g ra m

• W rite r 's  A w a rd  (P u b lis h e d )
• W rite r 's  A w a rd  -  W o m e n 's  P ro g ra m  

(P u b lis h e d )
• W rite r 's  A w a rd  (U n p u b lis h e d )
• W rite r 's  A w a rd  -  W o m e n 's  P ro g ra m  

(U n p u b lis h e d )

February 1
• ETFO Lo ca l W e b s ite  o f  th e  Year 

A w a rd
• H e a lth  a n d  S a fe ty  A c t iv is t  A w a rd
• H o n o ra ry  L ife  M e m b e rs h ip
• H u m a n ita r ia n  A w a rd  fo r  an  ETFO 

M e m b e r

• H u m a n ita r ia n  A w a rd  fo r  a N o n - 
ETFO M e m b e r

• In n o v a t iv e  P ro je c ts  o n  B e h a lf o f  
C h ild re n  L iv in g  in  P o v e r ty  A w a rd

• Lo ca l L e a d e rs h ip  A w a rd

• N e w  T e a c h e r A w a rd
• N e w s le t te r  E d ito r 's  A w a rd  (s in g le  

a n d  m u lt i - s h e e t  c a te g o r ie s )
• O ccas iona l Te ach er o f  th e  Year A w a rd
• O u ts ta n d in g  R o le  M o d e l fo r  

W o m e n  -  W o m e n 's  P ro g ra m
• W o m e n  W o rk in g  in  S o c ia l A c t iv is m  

o n  B e h a lf o f  W o m e n  a n d  C h ild re n  
-  W o m e n 's  P ro g ra m

ETFO Scholarship and 
bursary winners

Aboriginal Women in Education

B etty  G unner, Jam e s  Bay 
Robyn Turgeo n , T h a m e s  V a lle y  
Jan e tte  R ichm ond  
Tina-G racie  N ead o w

Arts and Culture

A nne M aclnnis, H a s tin g s -P rin c e  E d w a rd

Bev Saskoley Anti-Racist Scholarship

A b rah am  Blair, E le m e n ta ry  T e a ch e rs  o f  

T o ro n to

Doctoral Scholarship

H elen  M acD o n a ld , K a w a rth a  P in e  R id g e

Doctoral Scholarship -  Women's 
Program

Pam ela N ancarrow  Snow, W a te r lo o  OT

Bursaries -  sons and daughters

M arlys N iskanen, D a u g h te r  o f  H e a th e r

N is k a n e n , R a in y  R ive r
Leslee M orrison , D a u g h te r  o f  H e a th e r

L o n g b o a t,  H a m ilto n -W e n tw o r th
Tadd M acK enna, S on o f  Eva M a cK e n n a ,
A lg o m a

Sheila Johnston , D a u g h te r  o f  S he ila  
J o h s to n , Peel

Lindsay Ferris, D a u g h te r  o f  K im  Ferris, 
B lu e w a te r

Bursaries

Persons with Disability/Visible Minorities/ 
Aboriginal
D elan ie  N ilm in i R a tw atte , Peel 

G ary W illiam s  
M in  Lee

Bursaries -  Women's Program

Persons with Disability/Visible Minorities/ 
Aboriginal
O a n h  N g u y e n , E le m e n ta ry  T e ach e rs  o f  

T o ro n to
S a b rin a  R azack, E le m e n ta ry  T e a ch e rs  o f  

T o ro n to
C h a ra n s h e e l K a u rS e m b h i 
D a n a  Ben H a lim

Masters Scholarship

M y lè n e  M é n a rd , B lu e w a te r
Jody C onod, L im e s to n e
Sandra B roekhof, E le m e n ta ry  T e ach e rs

o fT o r o n to
S tep h an ie  M oschonissios, E le m e n ta ry

T e a ch e rs  o fT o r o n to
Thom as W id stran d , E le m e n ta ry
T e a ch e rs  o fT o r o n to
Lisa P ig g o tt, T r il l iu m  L a k e la n d s
C ath erin e  Roper, Peel

Masters Scholarship -  Women's 
Program

C indy S packm an, L a k e h e a d  
Susan M cG rath , H a s tin g s -P rin c e  

E d w a rd
A nne G eorge, R e n fre w
Jud ith  G orry, H a lto n
Lori D raw etz , Y o rk  R e g io n
K arlene Ebanks, E le m e n ta ry  T e ach e rs

o fT o r o n to
Janet S pring, S im c o e
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Building new teacher skills
“Create a clear classroom structure; 
make a connection with your students; 
communicate with your principal; seek 
support.”

Words of advice for the 150 teachers 
attending the second annual Connect 
conference last May.

Participants in the conference -  those 
in their first five years of teaching 

-  heard from a panel of experienced 
teachers about the critical importance 
of classroom management.

Panelists Ian Brandon, Joanne Myers, 
Cathy Miller-Davis, Jennifer Paziuk, and 
ETFO staff officer Susan Thede stressed 
such concepts as the 3Rs of classroom 
management.

These include:
• Respect for students of varying 

backgrounds, learning styles, and 
developmental levels

• Routine and rules that are clear 
and consistent

• Recognition of student achieve
ment, using appropriate feedback 
rather than external rewards.

Panelists emphasized that classroom 
management is the most important 
component of the program planning.

Participants were able to attend work
shops offered by ETFO and the 20 
subject/divisional provincial associa
tions that partner with ETFO to deliv
er the conference. Speakers included 
Education Minister Gerard Kennedy 
and ETFO President Emily Noble. Vice- 
presidents Sam Hammond and Cynthia 
Lemon answered questions about the 
federation.

Randy McGlynn,
Chief Executive Officer, OTIP

Karen Brown, Chair of the OTIP Board of 
Trustees, is pleased to announce the 
appointment of Randy McGlynn as Chief 
Executive Officer.

Randy has over 33 years of experience in 
all areas of insurance including life, 
property and casualty, extended health, 
long term disability, and claims 
management. Randy has been an integral 
member of the OTIP senior management 
team for the past 25 years, most recently 
as chief operating officer.

In 2001, Randy received the prestigious 
Fellowship Award from the Ontario 
Teachers’ Federation recognizing his 
contributions to education in Ontario. 
Randy has focused his insurance 
expertise exclusively on the education 
community and has been a strong voice 
and advocate for the Provincial affiliates.

In addition to an Honours Bachelor of 
Business Administration degree from 
Wilfrid Laurier University, Randy recently 
completed his corporate governance and 
director’s education program at Rotman’s 
School of Management.

His community support includes serving 
as a recent member on the Dean’s 
Advisory Council for the Wilfrid Laurier 
School of Business and Economics and as 
a member and past Chair of the Canadian 
Cancer Society.

OTIP RAEO

OTIP (Ontario Teachers Insurance Plan) is a 
non-profit organization directed by a Board of 
Trustees comprised of two representatives 
from each of the Ontario education affiliates 
(AEFO, ETFO, OECTA and OSSTF). For more 
information, please visit www.otip.com.

Green Street is a Standard of Excellence 
for Environmental Learning and 

Sustainability in Canada.

G reen S treet P ro g ra m m e s are 
C U R R IC U L U M -A L IG N E D , 

A C T IO N -O R IE N T E D , 
and re q u ire  M IN IM A L  

TE AC H ER  PREPAR ATIO N . 
A va ila b le  across Canada, 

in b o th  E ng lish  and French

For more information, 
call l 877 250 8201

www.green-street.ca | www.marueverte.ca

Green Street...helping preserve our planet ...one class at a time.
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COLLECTIVE BARGAINING

By 2008, 

all teachers 

will have 200 

minutes of guar

anteed weekly 

preparation time 

- ju s t  like the 

billboards said.

Christine Brown is an ETFO 
research officer.

We're Halfway There
■ by Christine Brown

The new school year finds us halfway through the task o f negotiating four-year 

collective agreements for teachers and occasional teachers. All district school board 

teachers now have agreements. But the big challenge this year will be reaching 

occasional teacher settlements, nearly all o f which are still outstanding. Before turning 

to the issues driving occasional teacher negotiations, here’s an overview o f how the

bargaining dust finally settled last June.

By 2008, all teachers will have 200 minutes of 
guaranteed weekly preparation time -  just like 
the billboards said. But the provincial framework 
agreement reached among ETFO, the Ontario 
Public School Boards’ Association, and the Min
istry of Education included much more. It meant 
that locals could negotiate capped supervision 
time, a limit on instructional time, solid salary 
increases, and roughly $500 per member for indi
vidual teacher professional development. These 
provisions were not legislated. Rather, they had 
to be individually bargained at the local level. At 
the same time, negotiators had to keep their eyes 
on key local issues. Here is just a sampling.

In this round, local negotiators made sig
nificant improvements in ccwork/life balance” 
provisions. Work/life balance is a term that has 
entered mainstream labour relations discourse. 
It refers to an array of policies, practices, and 
collective agreement provisions which are fam
ily-friendly and which support the mental and 
physical health of employees.

Nineteen out of the 31 district school board 
locals improved their Supplemental Employment 
Benefits (SEB) plans. SEB plans top up payments 
to members on pregnancy and parental leaves. 
The changes extended the number of weeks 
for which a SEB is payable and/or increased
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Occasional teachers' bargaining

t h e r e 's
NO SUBSTITUTE  
FOR a  
SUBSTITUTE  
t e a c h e r .

the dollar amount. This 
provides tangible sup
port to teachers begin
ning or adding to their 
families. Fourteen locals 
enhanced other aspects 
of their pregnancy and 
parental leaves, with 
particular gains for the 
rights of those return
ing to work following 
a leave.

Short-term personal leaves are one of those 
areas where tensions typically run high in school 
board negotiations. Despite this, 15 ETFO locals 
improved their family medical/compassionate 
leave provisions, seven locals expanded their per
sonal leave provisions, and six locals built upon 
their existing bereavement leave language.

Given the experience of the past 10 years, it 
is no surprise that local negotiators took great 
care to enhance job security and basic employ
ment rights in their collective agreements. Six
teen locals bargained provisions which protect 
members undergoing performance appraisals. 
Ten locals strengthened their provisions on 
member personnel files, including curbing the 
employer’s ability to keep negative materials on 
file. Six locals successfully tackled the issue of 
voluntary and involuntary transfers. Ten locals 
even made progress on the ever-vexing staff 
meeting question.

Gains were made as well by 11 locals in protect
ing members against discrimination and harass
ment. Many of these improvements address the 
rights of members with same-sex partners.

Progress was also made in health and safety. 
Of the 14 locals which moved forward in this 
area, three addressed workplace violence, and 10 
negotiated provisions to help protect teachers 
against Fifth disease and other communicable 
illnesses in the workplace.

Insured benefits were improved across the 
board. In a number of locals, benefits will be 
enhanced in each of the remaining years of the 
agreement.

Will occasional teachers be able to replicate this success? In some 
ways, the fact that teacher agreements will not be reopened until 2008 
has made occasional teacher negotiations easier. For one thing, the 13 
occasional teacher locals whose daily rates are already tied to teacher 
grids will not have to re-fight that particular battle, though some of 
these locals have not yet reached the desired formula of “a day’s pay 
equals 1/194 of Category A1 Step 0.”

Yet the issue that may receive the most attention (for those locals 
which have not already addressed it) is timetabling. Specifically, the 
objective is to negotiate provisions which guarantee that an occasional 
teacher assumes the timetable of the teacher being replaced. As you 
may recall, the 2004 Annual Meeting passed a resolution authorizing 
ETFO to use all strategies “up to and including a full withdrawal of 

services strike” to achieve this particular goal.
Occasional teachers are crucial to school operations, and deserve the 

same level of respect granted their teacher colleagues. Boards sometimes 
need to be reminded of this. Among other things, respect means that an 
occasional teacher called into a school should not be asked to race from one 
end of the building to the other, filling slots in various teachers’ schedules.

Occasional teachers’ work also needs to be recognized in other ways. 
Most boards do not include casual teaching days when calculating experi
ence credit for grid placement. Similarly, those who begin a daily assign
ment which subsequently becomes long-term, often must wait far too long 
before being switched from a daily rate to a grid rate.

And there are numerous other issues, such as gaining better access to 
full-time positions, achieving cumulative sick leave entitlement, ensuring 
that appointments are made in either half or full-day increments, access
ing paid professional development opportunities, making sure all teacher 
absences are covered by occasional teachers, building salary structures with 
incentives for cumulative days taught, and guaranteeing that the local has 
the necessary information to fulfill its function of representing members.

No one is under the illusion that this year will be easy. While a strategy 
has been mapped out provincially to assist locals to reach strong collective 
agreements, there are always unexpected twists that give the bargaining 
process its special edge.

Though it is not anyone’s first choice, the possibility of job action is a 
necessary part of the process. Making appropriate preparations is a key part 
of supporting the team at the negotiating table. Some local leaders may find 
themselves working with provincial staff to organize a first-ever strike vote 
of their members.

Making predictions about bargaining is always a good way to get egg on 
your face, but here goes: by this time next year, all occasional teacher collec
tive agreements will be in place, and they will run until August 2008. This 
means occasional teachers will be living with those agreements for some 
time. Whatever it takes, it’s important to get them right, for they will be the 
last word on occasional teacher compensation and working conditions for 
some while. V
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J U M P : Junior Undiscovered 
Math Prodigies

John Mighton's math program
■ by Charles Wyszkowski

BIG claims ... global mission!

“Though the developed countries of the world presently have the 

resources to feed and educate everyone on earth, more than half 

the world’s children live in abject poverty ... JUMP was founded 

in reaction to the institutionalized apathy and ignorance that 

underlie these problems.”1

“JUMPs results show that even children written off by the school system can 
succeed.”-  Today's Parent, quoted on the cover of the grade 4 workbook.

Although he does not enter into the ongoing debate about whether 
genetics or environment is the more dominant factor in a young persons 
development, John Mighton is definitely on one side of the dispute when 
it comes to being able to comprehend mathematics. His book is entitled 
The Myth of Ability.

His program, then, operates from the basic assumption that, “all children, 
except possibly those who are so severely disabled that they would not be 
enrolled in a regular public school, can be led to think mathematically,” 
and that “we can raise the level of even the weakest students sufficiently to 
enable them to appreciate and master genuine mathematics. At this level, 
sheer intelligence is almost secondary.” Hence the subtitle of his book: 

“Nurturing Mathematical Talent in Every Child.”
Mighton sees the present Ontario school system itself as being very nur

turing, but in a destructive way: he points to oversized classrooms and a 
“system predicated on the idea that only a few students will excel.”

Mighton also points an accusatory finger at the Ministry of Education, 
arguing that it is not the ideals of the new math but “the way those ideals 
have been implemented in our school -  with textbooks that appear to have 
been written in a great hurry and by teachers who have received insuf
ficient training and support” that make many children feel they can t do 
mathematics.

Unfortunately, his criticisms are not mere rhetoric; and while he may 
paint with too broad a brush, and sometimes with the wrong shades of 
colour, he is addressing a real situation: namely, that too many students are 
not developing satisfactory levels of mathematical proficiency. The ques
tion, however, remains open as to how best deal with the situation.

We have had, together with varying degrees of teacher comfort with the

subject, awkward teaching resources, and out-of- 
date traditions around pedagogy and remediation. 
However, we also now have widespread profes
sional development taking place to increase teach
er confidence in mathematics, and province-wide 
professional development in both research-based 
pedagogy and in how children learn mathematics. 
We also have independent solutions such as John 
Mighton’s JUMP program.

The problem we face is that the two programs, 
provincial and independent, clash in philosophy 
as well as practice.

“To most educators, the idea of an entire class 
doing well in any subject seems absurd.”

Mighton throws out this challenge in the face 
of the new approaches for the teaching of math
ematics: experiments and open-ended activi
ties “should not, I believe, be used extensively 
in a large classroom until a teacher is certain 
the entire class has developed the numerical 
and logical skills, as well as the confidence and 
motivation, to do this kind of work.... any such 
approach should be formulated in rigorous 
detail by its proponents and tested exhaustively 
in large classrooms with teachers who are not 
confident in math. If it doesn’t work for every 
student in the class, it shouldn’t be used.”

The new pedagogy that is being presented 
across the province through such programs as the 
Early Math Strategy, TIPS, and now Junior Math 
Strategy, has much anecdotal evidence from 
around the world as being successful with many 
children; Mighton claims anecdotal evidence
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shows his program is successful with all children. 
The battle lines have been drawn!

Mighton does once make a small step back 
toward a more inclusive view, but with a proviso: 

“The JUMP program was specifically developed 
to help children who have fallen behind to catch 
up quickly. I would never claim it is the only way 
to teach mathematics, or even the best.”

Mighton s program is built around the break
ing down of all the learning into small steps. The 
steps that he often uses as illustrations, whether 
in his book or in his talks, have led to the 
criticism that he is teaching students to perform 
algorithmic operations through pattern recogni
tion and memorization of mechanical responses 
to specific patterns.

Mighton s response to such criticism is, “It is 
not the intention of the JUMP program to pro
duce students who can only do mathematics by 
rote, or who experience mathematics as an end
less series of mechanical drills. Even in the most 
basic units, students are expected to explain how 
operations work and generalize rules to deal with 
new cases by themselves.” However, the limited 
materials I have seen (his book and the student 
workbooks), have not widely lent themselves to

1. Page 52.
2. B ow m an , D o n o v a n , & Burns, 2001 ; B re d e k a m p  & 

C opp le , 1997; K ilp a tr ic k  e t al., 2001 ; NCTM, 2000; 
Pallascio, 1990; The R ep ort o f  the  E xpert Panel on  
Early M a th  in  O n ta rio .

3. The O nta rio  Curriculum , Grades 1-8, M athem atics, 2005.

presenting the higher level thinking activities that Mighton suggests are 
also part of his program.

One of the features of 'doing mathematics’ is problem solving -  an activ
ity which involves taking risks. “Many major international reports have 
confirmed that teachers need to use problem solving and reasoning as the 
focus of their instructional practice.2 Yet, judging by the workbook (in 
this case, grade 4) rich learning tasks and problem solving (as opposed to 
simple word problems) are not prominent. Nor do there seem to be suf
ficient opportunities for developing (as the new curriculum requires) the 
seven mathematical processes “through which students acquire and apply 
mathematical knowledge and skills.” 3 

Taking risks sometimes results in failure as an intermediate step on 
the way to solving the problem. John Mighton s program, at present, is 
designed to be risk free. However, he claims his development team recog
nizes that kids do have to learn how to deal with failure; the problem is that 
they don’t know yet when to let kids fail. They want the kids to be able to 
fail without them thinking of themselves as a failure.

But what of all the anecdotal evidence John Mighton has, both in his 
book and on his website as to the efficacy of his program? What I haven’t 
mentioned to this point is how the program is implemented -  and that 
might possibly help explain his successes. There isn’t space enough to go 
into great detail but two features stand out.

First, to address all of the needs in a class, a teacher must be assisted by 
tutors that work with students one-on-one. He recommends having an 
assistant “several times a week” and “in the first few months of the program, 
to have several extra tutors on hand once a week, so that students who are 
extremely delayed, unmotivated, or inattentive can be given lessons indi
vidually, or in small groups.” A mid-size grade 3 to 6 school would need 20 
volunteer tutors to set up an effective program.

Secondly, building-up self-esteem and self-confidence in students is a criti
cal component of his program. “A program that allows children the luxury of 
success also allows teachers the luxury of giving them praise. This approach 
may take some getting used to for some teachers, especially those who have 
learned to rely on more traditional means (such as guilt, fear, or anger) to 
motivate their students, or who are afraid to encourage false hopes...” 

Research tells us these two factors alone -  one-on-one tutoring and con
tinual positive reinforcement alongside activities with built-in success -  can 
have enormously positive effects on a student’s attitude and performance.

John Mighton’s strategy for bringing along students who are lagging 
behind academically is novel: “I have come to believe that the best way to 
motivate children who have fallen behind is to skip them ahead -  to convince 
them they are capable of doing work beyond their grade level.” Which leaves 
only the question of whether a grade 3 student performing grade 7 fraction 
manipulations is as valuable a learning achievement as that same student 
working successfully on truly problematic situations requiring only grade 3 
skills. There are many educational researchers today who would say, “No.” 

The debate has ended with a split decision: there is much that should be 
learned from John Mighton ... and much that John Mighton should learn. V
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Le cerveau au service d
Le monde de l’éducation est constamment en mouvement, tant 

dans le domaine de la pédagogie, de la politique et de 

l’apprentissage. Cette tendance est positive et démontre un 

système où les intervenantes et intervenants recherchent les 

meilleures stratégies d’apprentissage pour leurs élèves.

■ par André Charlebois

Les études sur le fonctionnement du cerveau et 
la mémoire-des intelligences multiples- ne sont 
plus des théories, mais plutôt des repères sur 
lesquels on peut bâtir et créer un curriculum et 
des activités d’apprentissage qui amèneront les 
élèves à mieux communiquer et a former une 
identité bilingue.

On peut s’inspirer du livre Learning and 
Memory de Marilee Sprenger et tenir compte de 
certains faits au niveau du fonctionnement du 
cerveau chez les élèves. Alors qu’elle décrit les 
sortes de mémoires différentes et les voies dont 
on se sert pour rechercher l’information, elle fait 
référence à un élément fort simple qu’on peut 
intégrer dans l’enseignement.

un nombre d’activités variées, stimulantes et per
tinentes. Au cycle moyen, les âges peuvent être 
répartis comme suit : 4e année -  9 ans, 5e année 
-1 0  ans, 6e année -  11 ans. Alors que le système 
scolaire ontarien est conçu en suivant ces âges, il 
existe des cas particuliers selon les écoles et les 
classes qui ne reflètent pas cet énoncé.

Le plan suivant est une suggestion pour la 
répartition du temps d’une leçon qui contient 
une composante orale importante.

Répartition du temps d'une leçon avec 
une composante orale importante

Durée : 40 minutes
Niveau : Cycle moyen

(4e, 5e, 6e année)
Âge des élèves : 9 ans à 11 ans

NB : Cet aspect est important à retenir afin de 
calculer la dureé optimale de temps alloué à une 
activité (âge + 2 minutes)

Nombre d’activités 3 à 4 activités
différentes : d’apprentissage

significatif
Activité 1
Salutation / mise en train : 8 à 10 minutes

Pouvoir de se concentrer = âge de 
l'enfant + 2 minutes

Activité 2
Concept à apprendre : 8 à 10 minutes

André Charlebois enseigne à 

l'Université d'Ottawa. Il était 

précédemment coordonnateur 

de l'enseignement, langues 

secondes, au conseil scolaire du 

district Upper Canada.

Cette formule revêt une grande importance dans 
la planification d’activités pour les élèves. Le 
pouvoir de se concentrer chez l’élève est réalisé 
lorsque le cerveau de celui-ci est entièrement 
à la tâche -  il écoute, il absorbe, il enregistre, il 
réfléchit et il intègre l’information qui lui est 
transmise. Au bout d’un certain temps toutefois, 
le cerveau décroche de la situation et passe à un 
autre mode.

En tenant compte de l’âge de l’élève, l’ensei
gnant peut se servir de ce repère afin de planifier

Activité 3
Servo-jeu : 4 à 5 minutes

Activité 4
Mise en application : 8 à 10 minutes

Note : il est important de varier le nombre 
d’activités durant la période même si ce nom
bre peut varier légèrement d’une journée à 
l’autre Une activité ne peut pas durer plus de 
40 minutes pour un élève du cycle moyen.
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français!
Alors que les composantes « salutation / mise en train, con

cept à apprendre et mise en application » ne sont pas entière
ment nouvelles pour plusieurs, la composante « servo-jeu» est 
peut-être étrangère à certains enseignants et ensiegnantes.

Qu'est-ce qu'un servo-jeu?

Une explication du mot « servo-jeu » ainsi que son étymolo
gie démontrent la pertinence de ce nouveau nom composé.

« SERVO » -  ce mot réfère à quelque chose qui assiste ou qui 
aide.

« JEU » -  ce mot réfère à une activité où jouer est de mise. 
Évidemment, on ne fait pas référence au sens large du mot 
mais bien à une activité de sale de classe.

« SERVO-JEU » -  un jeu qui permet au cerveau de se rafraî
chir afin de passer à une autre activité significative.

Par exemple, passer d’une leçon sur les verbes à un exercice 
écrit sur les verbes n est pas un servo-jeu, même si c’est une 
activité différente. Voici quelques règles générales afin de 
garantir que le servo-jeu obtienne l’effet voulu.

1. Le servo-jeu n’est pas nécessairement une activité 
langagière.

2. Le servo-jeu doit impliquer l’élève, physiquement, 
intellectuellement et émotivement

3. Le servo-jeu doit stimuler différentes parties du cerveau 
-  tant cérébral que physique.

4. Le servo-jeu doit être amusant, tout en amenant l’élève à 
participer de façon active.

5. Le servo-jeu fait partie du déroulement de la leçon et 
n’est pas une surprise ou une récompense pour un 
travail bien fait.

6. Le servo-jeu ne fait pas partie du curriculum comme 
tel, mais se veut un complément au développement 
intellectuel de l’élève. V

  un exemple de servo-jeu
« Qui dit non? »

Habiletés à développer
- l'é c o u te , l'o ra l
- le  d é v e lo p p e m e n t  d e  v o c a b u la ire  
- le  p o u v o ir  d e  c o n c e n tra t io n  
- la p e n s é e

Matériel nécessaire
- fa ire  u n  c o ll ie r  a ve c  u n e  c o rd e  e t  y  a c c ro c h e r  t ro is  

é p in g le s  à l in g e

- p la c e r  le c o ll ie r  a u to u r  d u  c o u

Déroulement de l'activité
1. Les é lè v e s  m e t te n t  les c o ll ie rs  a u to u r  d e  le u r  c o u s .
2. Les é lè v e s  fo r m e n t  d e u x  lig n e s  e t  se p la c e n t  fa c e  à fa ce  

a ve c  u n  p a r te n a ire .

3. Les é lè v e s  c o m m e n c e n t  u n e  c o n v e rs a t io n  s e lo n  le u r  
n iv e a u  d e  c o n n a is s a n c e  d u  fra n ç a is .

4. Si u n  é lè v e  d i t  « n o n  » au  c o u rs  d e  la c o n v e rs a t io n , 
l 'a u tre  p re n d  u n e  d e  ses é p in g le s  à l in g e  e t l 'a jo u te  à 
so n  c o ll ie r .

5. A p rè s  d e u x  m in u te s  d e  c o n v e rs a t io n , o n  c h a n g e  d e  
p a r te n a ire  e t o n  c o n t in u e  la c o n v e rs a t io n .

6. Le te m p s  a l lo u é  d é te rm in e  la f in  d e  l 'a c t iv ité ;  il n 'y  a pas 
d e  g a g n a n t o u  p e rd a n t.  Les é lè v e s  p e u v e n t  se fo rc e r  à 
c ré e r  u n e  c o m p é t i t io n  m a is  e l le  d e v ra it  ê t re  a ve c  e u x - 

m ê m e s .

Variantes

1. Les é lè v e s  p o s e n t d e s  q u e s t io n s  o u v e r te s  q u i p o r te n t  

su r u n  s u je t é tu d ié  e n  c lasse.
2. O n  p e u t  d e m a n d e r  a u x  é lè v e s  d e  n e  pas  d ire  les m o ts  

« o u i » e t « n o n  », s in o n  ils  p e rd e n t  u n e  é p in g le  à lin g e .

U n e  e x p l ic a t io n  d e  l 'a c t iv ité  e s t à p ré v o ir  au  d é b u t  d e  la m ise  

e n  œ u v re  d u  s e rv o - je u  d a n s  la le ç o n , m a is  le  t o u t  d e v ra it  
se d é ro u le r  assez r a p id e m e n t  u n e  fo is  q u e  la r o u t in e  e s t 

é ta b lie .
Les e n s e ig n a n te s  e t e n s e ig n a n ts  d e  fra n ç a is  la n g u e  s e c o n 

d e  p o s s è d e n t l'é n e rg ie , les c o n n a is s a n c e s  e t  l 'e x p é r ie n c e  
n é ce ssa ire s . ll s 'a g it d 'a m e n e r  les é lè v e s  à u n  a u tre  é c h e lo n  
d a n s  le u r  c h e m in e m e n t  s c o la ire  e t  p e rs o n n e l.

A u ta n t  l'e x e rc ic e  p h y s iq u e  e s t im p o r ta n t ,  a u ta n t  u n e  g y m 
n a s t iq u e  in te l le c tu e lle  e s t n é c e s s a ire  a f in  d e  g a rd e r  le  c e r

v e a u  a le r te  e t en  s a n té .
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SUMMER COURSES

Experiencing
Aboriginal
culture
■ by Jan Beaver

/ /T h e  entire program was an excellent 

combination of philosophy, 

history, interaction, artwork, teaching 

strategies, curriculum development and 

implementation methodology.”

That’s how one participant described this year’s 
Aboriginal Summer Learning Experience, held 
in Brantford for three days in July.

The focus of the course was on the Haudeno- 
saunee peoples, better known as the Six Nations: 
Mohawk, Seneca, Cayuga, Oneida, Onondaga 
and Tuscarora.

The presenters were Deneen Montour and 
Sherri Vansickle, teachers from the Six Nations 
community.

In keeping with the philosophy that people 
learn best through rich experiences, teachers 
were immediately immersed in the Haudeno- 
saunee culture. A tour of the Woodland Cultur
al Centre provided participants with a chance to 
hear from Six Nations Haudenosaunee scholar,

Jan Beaver is an executive assistant in Equity and Women's Services

Keith Jamieson. The oral tradition of learning was very evident in the 
entertaining stories shared about the history of the Six Nations commu
nity and Haudenosaunee people who changed the course of that history.

On a tour of Kanata Village in Brantford, a recreation of a 17th century 
longhouse community, teachers learned that the word Kanata originates 
with the Aboriginal peoples that Jacques Cartier met when he landed at 
Gaspé in 1535. When Cartier asked the name of the land the Aboriginal 
peoples replied that it was Kanata, which means lodges/home.

Teachers listened closely as Wolf explained traditional methods of hide 
tanning, canoe making, longhouse construction, and food preparation.

No good course would be complete without excellent food. Strawberry 
juice, traditional Haudenosaunee donuts, and cookies kept everyone 
happy on the very hot school bus tour of the Six Nations community 
where teachers learned about the contemporary issues affecting residents. 
Traditional Haudenosaunee dances to the water drum were demonstrat
ed by Six Nations Tourism dancers and everyone learned how to do the 
friendship dance. Then it was on to the Sour Springs Longhouse for an 
excellent lunch with traditional Haudenosaunee dishes.

Tom Deer, Six Nations diplomat to the United Nations and Secretary of 
the Confederacy Council (50 hereditary Chiefs), spoke eloquently about 
the thanksgiving address given before every celebration, ceremony, and 
gathering. This prayer gives thanks for all things in creation. It is a vital 
component of the great law, the philosophy -  brought to the Haudeno
saunee people by the prophet known as the Peacemaker -  that guides life 
for those who follow the longhouse traditions.

Darren Thomas, Director of the New Orators Youth Project, spoke 
about the importance of giving youth a strong foundation in their culture
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and the need to make good decisions 
today for those people coming after us 
for the next seven generations.

Teachers got lots of ideas and had 
numerous opportunities to explore 
resources and strategies for incorporat
ing Haudenosaunee perspectives, phi
losophy, culture, and history into cur
riculum throughout all of the elemen
tary grades. Goodminds, an Aboriginal 
resource company located in Brant
ford, provided many excellent bias-free 
resources about Aboriginal peoples for 
teachers to take home.

Participants expressed their enjoy
ment of the course:

ccWow! Such a privilege to have expe
rienced this -  much greater under
standing and awareness of the need to 
give students an unbiased perspective.” 

“Thanks for sharing so much.thanks 
for all of the planning you did .. .thanks 
for caring...chi miigwetch (thank you 
in Ojibwa)...nya:weh goa (thank you 
in Mohawk).” V

Summer Academy

Hundreds of ETFO members took 
part in summer courses during July 
and August. A wide range of pro
fessional development courses were 
offered by ETFO in partnership with 
locals around the province. Courses 
are taught by ETFO members and 
designed to provide teachers with 
practical skills and resources to use in 
their classrooms.

ETFO offers a full range of 
professional development for 
teachers in every stage of their 
career. For more information go to 
etfo.ca ► professional development.

OUR TEACHING MATERIALS 
WEBSITE MAKES YOUR LIFE 

A LITTLE EASIER!
Our LOWEST DISCOUNT Prices 

We Pay All Taxes - Not You 

Base-rate Delivery: $4.00

877-593-8882 teacherslifeline.com

• Debt Consolidations as low as (Prime-.75)

• 100% Financing (Purchase & Re-finance)

• 2nd Mortgages starting at 4.75% (oao

• Credit Challenges / Past Bankrupts

• Cash back u p t o  7% (oac)

• First Time Home Buyer Programs

Experienced, Knowledgeable & Committed
A M P ™ THINK MORTGAGE. THINK AMP. (AMP-ACCREDITED MORTGAGE PROFESSIONAL)

7025 TOM KEN ROAD, SUITE 244 2005 SHEPPAR D  AVE. E, SUITE 200
M ISSISSAUGA, ON L5S 1R6 TO R O N TO , ON M2J 5B4

MORTGAGE
A L L I A N C E

K u l j it  S in g h , a m p
C e ll:  4 1 6 - 4 7 3 - S A V E  ( 7 2 8 3 )

M o h i n d e r p a l  S i n g h , a m p
C e ll:  4 1 6 - 8 1 6 - S A V E  ( 7 2 8 3 )

F a x : 4 1 6 - 3 5 2 - 7 5 0 0

P a g e r :  1 - 8 7 7 - 3 6 6 - 3 4 8 7  (24 Hour Toll Free)

E m a il :  IN F O @ A K A L M O R T G A G E S .C O M

W e b :  W W W .A K A L M O R T G A G E S .C O M
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Your co-workers 

with invisible 

disabilities are 

willing to pull 

their weight in 

the school and 

capable of doing 

so. But this may 

mean coping with 

the workload in a 

slightly different 

way.

Christine Brown is an ETFO 

research officer w ith an interest 

in disability issues.

Look Again
■ Ay Christine Brown

Quick -  what two things do the fol

lowing have in common? Diabetes, 

multiple sclerosis (MS), epilepsy, depres

sion, hearing loss, dyslexia, alcoholism, 

rheumatoid arthritis, irritable bowel 

syndrome, fybromyalgia, epidermolysis 

bullosa.

First, these are all conditions which are poten
tially disabling. And second, you may have been 
teaching for years next door to a colleague liv
ing with one of them, and been unaware of its 
existence. They are often characterized by the 
term “invisible disabilities,” though this phrase 
has attracted a certain amount of controversy 
in the field of disability studies. Like individu
als with other kinds of disabilities, those living 
with them are protected under human rights 
legislation against workplace discrimination and 
harassment.

How do you know if your co-worker is living 
with an invisible disability? You dont -  unless she 
or he chooses to disclose this information. Given 
the problem of stigmatization -  especially with 
respect to mental health issues -  many school 
staff members simply choose not to. A member 
whose circumstances require a job accommoda
tion measure, of course, will have no choice but 
to share some information with the employer, 
though often of a much less personal nature 
than many people think. If you are contemplat
ing requesting a job accommodation measure, 
you are encouraged to contact either your local 
ETFO office or the staff who deal in professional 
relations at the provincial office. They will be 
able to fill you in on what may be required.

But what about those members who exercise 
their right not to request a formal accommoda
tion? Some have been extraordinarily creative in 
designing their own accommodations. Some
times co-workers are requested to assist, but 
most often they are not.

For example, a high level of fatigue can accom
pany a number of the invisible disabilities listed 
above, and coping mechanisms vary. Individuals 
living with MS often find that pacing themselves, 
and scheduling rest periods, is a crucial part of 
managing the disease.

Similarly, teachers who are hearing impaired 
can experience severe fatigue at the end of a 
long day at work. Listening under less than ideal 
conditions is tiring work. Think of the times you 
have had to listen for extended periods when 
there has been a high level of background noise, 
or electronic audio interference, or where the 
language being spoken is not your first language. 
It can be exhausting.

Your co-workers with invisible disabilities are 
willing to pull their weight in the school and 
capable of doing so. But this may mean coping 
with the workload in a slightly different way. 
For those whose circumstances bring high levels 
of fatigue, it may mean that attending that one 
extra meeting at the end of the school day is 
simply not an option.

Part of what makes workplaces function well 
(when they do) is co-operation and goodwill 
among staff. Frankly, the education system would 
collapse without them. At the individual level, 
co-operation may mean recognizing that when 
we deal with co-workers who may be living with 
disabilities, not all workplace situations are as 
transparent as they may seem at first glance. V
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OTF REPORT
^ .....

Research shows 

us that simply 

talking at 

parents is futile. 

We need to build 

an alliance with 

parents on issues 

that they believe 

to be important.

Hilda Watkins is the OTF Table 

Officer for ETFO.

OTF challenges in 
the year to come
■ by Hilda Watkins

The work of OTF is focused around three 

pillars: pension, advocacy, and policy 

and legislation.

Pension

As you have heard, the pension plan had an actu
arial deficit of approximately $19.4 billion as of 
January 1, 2005. The pension partners, OTF, and 
the Ontario government are meeting to address 
this shortfall. Details of any decision will be 
shared expeditiously.

Members can rest assured that the viability 
and the integrity of the teachers’ pension plan 
remain beyond doubt. Every effort will be made 
to minimize any negative impact on members.

Advocacy

OTF is in the process of developing an advocacy 
campaign for public education. Research shows 
us that simply talking at parents is futile. We 
need to build an alliance with parents on issues 
that they believe to be important. It is essential 
that OTF be proactive and that we garner strong 
public support during the period of relative 
peace and stability. We cannot afford to be reac
tive -  to act after a crisis has developed.

Policy and Legislation

OTF continues to participate in the Minister’s 
Education Partnership Table and the four work
ing tables. The topics include:

- Literacy and Numeracy 
- Learning to 18 
- Special Education 
- Teacher Development.

OTF is also engaged in the revision of regula
tion 184 of the Ontario College of Teachers Act.

This regulation deals with teacher qualification. 
The first phase of the review process examined 
initial teacher education. It is OTF’s position that 
Ontario’s teacher candidates graduate from facul
ties of education accredited by the Ontario Col
lege of Teachers; accordingly, further assessment 
of these beginning teachers is unnecessary. What 
is critical is the support of these new teachers by 
means of mentorship, additional resources, and 
a streamlined performance appraisal process.

Discussions continue in regard to the sec
ond phase of the review process that examines 
ongoing teacher education including Additional 
Qualifications (AQs), the Principals’ Qualifica
tion Program (PQP), and the Supervisory Offi
cers’ Qualification Program (SOQP).

Governance of the Ontario College of Teachers 
has been an issue for teachers since the inception 
of the College. As teachers in publicly funded 
schools, we believe that if the College is truly to 
be a self-regulatory body that acts in the public 
interest, then teachers must have a clear majority 
of the seats on the governing body.

Presently the Governing Council is comprised 
of 31 members (14 government appointees and 
17 elected members). However, four of the 
elected positions are designated as follows: one 
supervisory officer, one principal, one faculty 
representative, and one private school educator. 
OTF represents 144,000 teachers in the pub
licly funded public, Catholic, and francophone 
schools in Ontario. Clearly, representation on 
the Governing Council needs to be restructured 
to better reflect this membership.

When the Liberal government took office, the 
Minister of Education promised that he would 
restructure the College in a more representa
tive fashion. OTF will continue to push for this 
change. Time is an issue as the next Council is 
scheduled to be elected in April 2006. V
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CTF REPORT

CTF 101 -  an open letter 
to beginning teachers

As a new teacher you may not know that you 
have a national federation as well as a provincial 
organization to support you. You are part of a 
national professional organization, the Canadian 
Teachers5 Federation (CTF) through your mem
bership in ETFO.

(This coming year, we welcome your president 
Emily Noble, to our executive committee. We 
look forward to continuing our strong working 
relationship with ETFO.)

Since its creation in 1920, CTF has been a 
powerful voice for teachers, promoting a strong 
public education system, thanks to the involve
ment of 17 member organizations in each prov
ince and territory. Today, CTF represents over 
215,000 teachers across Canada.

CTF connects teachers and member organiza
tions in various parts of the country by holding 
seminars and conferences on national educa
tional issues.

Building Inclusive Schools: A Search for Solu
tions, the next national conference, will be held 
this November. Participants will examine and 
develop solutions and strategies that ensure 
children and youth are not excluded in the class
room as a result of culture, race, language, socio
economic status, sexual orientation, or ability. 
Registration and information are available on 
our website, www.ctf-fce.ca.

CTF supports teachers at the bargaining table 
with research and information from across the 
country on teacher salaries, pensions, and the 
full spectrum of benefits. To complement this 
research, CTF and ETFO held a national collective

Winston Carter is President of the Canadian Teachers' Federation.

bargaining conference in Toronto last June that brought together member 
organizations to focus solely on the current Canadian bargaining situation.

(As an aside, let me offer special kudos to ETFO for its remarkable work 
in obtaining the unique accord on a provincial framework for local collec
tive agreements. This accord certainly sets a precedent for teacher collective 
bargaining in Canada.)

CTF provides the big picture on education issues. Whether its teacher 
workload, commercialization in schools, media literacy, Francophone 
minority education, or the funding of public education, CTF strives to be 
on the leading edge of research covering national issues that member orga
nizations have told us were relevant and important.

In addition to publishing research bulletins exclusively for member orga
nizations, CTF also produces a variety of resources available to teachers and 
to the general public.

Some recent examples:
• Virtual Education, Real Educators: issues in on-line education
• Seeing the Rainbow, produced by CTF in cooperation with ETFO, 

presents some of the social and political contexts in which bisexual, 
gay, lesbian, transgender, and two-spirited issues in education have 
been, are being, and need to be addressed

• Lessons Learned, a follow-up to Seeing the Rainbow, features personal 
stories and anecdotes.

More information on our publications is available on our website at 
www.ctf-fce.ca

CTF advocates for public education. Although education is a provincial 
and territorial responsibility, there are national issues that touch educa
tion, children, and youth including such issues as copyright in schools, the 
Young Offenders' Act, womens issues, the federal budget, tax and pension 
reforms, and employment insurance. CTF steps in and lobbies to make our 
positions and concerns known to the federal government.

CTF is a leader in international programs. Thanks to the support of the 
Canadian International Development Agency (CIDA), CTF leads all Edu
cation International (El) organizations in its commitment to international 
development. Our work, in partnership with member organizations, has 
helped colleagues around the world build teacher unions, recruit members, 
and promote the profession and the professional growth of members.

ETFO has been a major player in our international programs. For exam
ple, some 298 members of ETFO (and of its predecessor organizations, the 
Federation of Women Teachers' Associations of Ontartio [FWTAO] and 
the Ontario Public School Teachers5 Federation [OPSTF]) have helped 
teachers in developing countries as part of CTFs Project Overseas pro
gram. They are part of a national contingent of 1,711 Canadian teachers 
who, since the program began in 1963, have worked with close to 100,000 
teachers around the world. Project Overseas participants have touched the
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Project Overseas Seeks Volunteers
Since its creation in 1920, CTF has been a 

powerful voice for teachers, promoting a 

strong public education system.

lives of approximately 3 million students!
And this just skims the surface. I haven t cov

ered all the work we ve done on equity issues, 
literacy, anti-racism, and bullying. There is more 
information about our programs and activities 
on our website www.ctf-fce.ca.

I fully realize there’s much stress for beginning 
teachers as you attempt to meet the educational 
needs of your students while juggling the many 
challenges imposed by the curriculum, class 
composition, and working conditions. But it 
is important to remember that, according to a 
March 2005 survey conducted by Léger Market
ing, teaching is one of the most trusted profes
sions in Canada.

All this to say that you’re in good company. 
Welcome aboard! V

CTF is looking for English and French-speaking Canadian teachers at the primary, 
elementary, and secondary levels who are interested in working as volunteers in countries 
throughout Africa, Asia, and the Caribbean.

Each year about 50 Canadian teachers participate in the Canadian Federation of Teachers’ 
Project Overseas. These teachers offer professional development in-service programs in 
partnership with teacher organizations in developing countries.

Based on requests from CTF’s partners overseas, teams of Canadian teachers are formed in 
January and in-service projects take place in July and August.

Application criteria include:
• membership in a provincial or territorial 

teacher organization which sponsors 
Project Overseas and is a member of CTF

• an appropriate teacher’s certificate

• at least five years teaching experience 
in Canada

• Canadian citizenship
• excellent health.

Project Overseas is a volunteer experience. Administrative, travel, and living expenses are 
borne by CTF, provincial and territorial teachers’ organizations (which are CTF members), 
CIDA, and the Wild Rose Foundation. No salaries or honoraria are paid to participants, and 
the sponsors do not cover costs associated with substitute teachers or release time.

To apply: Application forms and further information are available from: w w w .c tf-fce .ca  

The deadline for applications is November 7, 2005.
CTF’s International Programs -  Together We Make a Difference!

Karen Russell: Teaching in the U.S.A.
Home Country: Canada 

U.S.A. Placement: Georgia

Professional Coal: Start an international pen-pal program

Personal Coal: Learn how to surf

How She Cot Started: www.vifprogram.com

Karen is teaching in the U.S.A. and gaining experience 
that will advance her career. Find out how you can do 
the same, at an information session in your area. Register 
to attend at www.vifprogram.com, call 877-798-4115 or 
e-mail canada@vifprogram.com for all inquiries.

I_________________

We’re here for you.
O p h e a .. .s u p p o r t in g  O n ta r io 's  te a c h e rs  
w ith  q u a lity  h e a lth  a n d  p h y s ic a l e d u c a t io n  
p ro g ra m s  a n d  tra in in g .

C a ll 4 1 6 -4 2 6 -7 1 2 0  o r to ll fre e  1 -8 8 8 -4 4 6 -7 4 3 2  
o r v is it  w w w .O p h e a .n e t/ te a c h e rs

# p h e a

Teaching health and 
physical education this year?

I
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reviews

Grammarama!
by Les Parsons

P e m b ro ke  P ub lishe rs  L im ite d , 

2004
112 pages, $ 21.95

Reviewed by Marjan Glavac

G ram m ar. Just say ing  th e  w o rd  
b r in g s  ba ck  p a in fu l m e m o r ie s  

o f  d u ll, b o r in g , an d  re p e tit io u s  

exercises.
It a lso  b r in g s  ba ck  th e  w o rd s  

o f  m y  te achers : "You m a y  ha te  
m e n o w  fo r  d o in g  th is , b u t y o u 'll 

th a n k  m e  later."
T h ey  w e re  r ig h t. W e d id  th a n k  

th e m  la te r fo r  te a c h in g  us p ro p e r 
g ra m m a r. But, w as it  e ve r b o r in g !

Les Parsons' b o o k , G ram m a- 
ram a!, is an a t te m p t to  cha n g e  

all th a t. He g ives te achers  and  
s tu d e n ts  a series o f  re p ro d u c 
ib le , re a dy -to -u se  a c tiv ity  sheets 
de s ig n e d  to  b u ild  on  th e  la n g u a g e  
skills s tu d e n ts  a lread y  possess. His 
a c tiv ity  sheets are in d e e d  easy to  
u n d e rs ta n d  and  easy to  do . T hey  
are s u ita b le  fo r  g rades 5-8. An 
an sw e r key is a lso p ro v id e d .

T he  a u th o r 's  k n o w le d g e  o f  
g ra m m a r is a ll e n c o m p a s s in g , 
in c lu d in g  th e  in f lu e n c e s  o n  
E ng lish  g ra m m a r -  f ro m  La tin  to

BOOKS • CDS• GAMES

in s ta n t m e ssag ing . (The fo rm e r 
has in flu e n c e d  c o u n tle ss  g ra m 

m a r te ache rs  an d  th e  la tte r, s tu 
d e n ts  in th e  d ig ita l g e n e ra tio n .)

Parsons has a v e ry  e n g a g in g , 

d o w n - to -e a r th , an d  in tu it iv e  w a y  
o f  c o n n e c tin g  g ra m m a r to  s tu 
de n ts . (N o t an easy ta sk  in th e  

b e s t o f  tim es !) He w eaves a m id 
d le , f le x ib le  p a th  in  his m e th o d  o f 

te a c h in g  g ra m m a r.
Th is  can c le a r ly  be  seen in 

Parson's d iscuss ion  o f  A m e ric a n  
E ng lish  an d  B ritish  Eng lish, and 
in  th e  w a y  he dea ls  w ith  spec ific  

aspects  o f  g ra m m a r th a t cause 
n o  e n d  o f  g r ie f  fo r  s tu d e n ts  (and 

te a c h e rs !) : 'a n d 'b e g in n in g  a sen
te n ce ; can an d  m ay; g o tte n ; he 

as a g e n d e r-n e u tra l p ro n o u n ; 
h o p e fu lly ; in d e f in ite  p ro n o u n s  in 
a p lu ra l sense; like ; Ms; p re p o s i

t io n s  e n d in g  a sen tence ; p ro n u n 
c ia tio n ; s h a ll/w il l;  so as c o n ju n c 

t io n s ; an d  s p lit  in fin it iv e s .
Parson's exercises are fa r fro m  

th e  pa rs ing  exercises o f  o ld  and 
d u s ty  g ra m m a r books. Th is is an 
a u th o r  w h o  know s h o w  s tud en ts  

o f  to d a y  use and  co m p o se  th e ir  
o w n  g ra m m a r (h w  r u ? cu l8 r). He 

u n d e rs ta n d s  w h a t teachers  are up 
a g a in s t w h e n  th e y  teach g ra m 

m a r and  w h a t k inds  o f exercises 
tru ly  e n g a g e  to day 's  s tuden ts.

M orjan Glavac teaches a t W ilfrid  
Jury PS in London.

My Sad is All Gone: 
a Family's Triumph over 
Violent Autism
by Thelma Wheatley

P ub lishe r: Lucky  Press, LLC,
2005

288 pages, $18.00 US

Reviewed by Ruth Boughan

This b o o k  is a v e ry  p e rso n a l s to ry  
o f  an a u t is t ic  b o y  w r it te n  by  

his m o th e r, a spec ia l e d u c a tio n  
teacher. It is a C an ad ian  s tory , 
ta k in g  p lace  in s o u th e rn  O n ta rio , 
so th e  s tru g g le s  w ith  e d u c a t io n 

al p ro g ra m s , fu n d in g , access ing 
spec ia lis ts , a n d  t r y in g  d if fe re n t 
p ro g ra m s  a n d  m e d ic a tio n s  are 
re le v a n t to  O n ta r io  te ache rs  and  
pa ren ts  to d a y .

The s to ry  fo llo w s  th e  b o y  fro m  
in fa n c y  to  his m id - tw e n tie s , c it 
in g  th e  s tru g g le s  th a t  h is fa m 

ily  w e n t th ro u g h  to  rece ive  e d u 
c a tio n a l an d  m e d ica l he lp . The 
boy, J u lia n , b e ca m e  v io le n t  as 
a y o u n g  te e n a g e r an d  w as sus
p e n d e d  fro m  sch o o l m a n y  tim e s . 

He a lso tra sh e d  his h o m e  and  p u t 

his fa m ily 's  an d  his o w n  sa fe ty  in 
je o p a rd y . The  fa m ily  resea rched 
and  tr ie d  d if fe re n t p ro g ra m s  and  
to o k  J u lia n  to  seve ra l d o c to rs .

It is a h e a rt- re n d in g  s tory , b u t 

has a h a p p y  e n d in g  w h e n  Ju lian 's 

v io le n c e  is c o n tro lle d  w ith  m e d i
c a tio n  an d  he is a b le  to  w o rk  
in th e  c o m m u n ity  w ith  lim ite d  
s u p e rv is io n .

I w o u ld  re c o m m e n d  th is  b o o k  
to  an y  te a c h e r w h o  w o rk s  w ith  

P D D /A u tis tic  c h ild re n . It is p a r
t ic u la r ly  re le v a n t fo r  th o s e  w h o  

w o rk  w ith  c h ild re n  in in te rm e 
d ia te  o r h ig h  scho o l p ro g ra m s , 
b u t  I w o rk  w ith  p r im a ry / ju n io r  
c h ild re n  and  fo u n d  it  v e ry  e n g a g 
in g  an d  re le v a n t. It h e lp e d  m e 

g iv e  m o re  th o u g h t  to  w h e re  m y  
s tu d e n ts  are h e a d e d  an d  h o w  I 

ne ed  to  b e tte r  p re p a re  th e m  fo r  
life  in th e  real w o r ld .

If  y o u 'v e  e ve r had  a p ro b le m  
w ith  a p a re n t w h o  seem s to  
a d vo ca te  v e ry  s tro n g ly  fo r  th e ir  

c h ild , th is  b o o k  w il l g ive  yo u  a 

g lim p s e  in to  th e  s tru g g le s  fro m  
th e  pa ren t's  p e rsp e c tiv e .

Ruth Boughan teaches a com 

m unica tions behaviour area class 

a t B la ir Road School in Waterloo 
Region DSB.
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Putting on a Show: 
Theater For Young People
by K a th leen  M c D o n n e ll

Second S to ry  Press,

200 pages, $14.95

Reviewed by Jane Cliff

A lth o u g h  poem s, no ve ls  a n d  p ic 
tu re  bo oks  w r it te n  fo r  c h ild re n  
are an e x ce lle n t source  o f  g o o d  
d ia lo g u e  fo r  d ra m a tic  a c tiv it ie s , 
te ache rs  are h u n g ry  fo r  scrip ts  
a p p ro p r ia te  fo r  ju n io r /m id d le  
g ra d e  c lassroom s.

In P u ttin g  On a Show, a w a rd 
w in n in g  a u th o r  a n d  p la y w r ig h t 

K a th le en  M c D o n n e ll p ro v id e s  th e  
c o m p le te  te x t  an d  s tag e  d ire c 
tio n s  fo r  fo u r  o f  h e r b e s t-k n o w n  
p lays. These d e a l w ith  issues 

like  se lf-e s teem  an d  th e  im p a c t 

h u m a n s  have on  n a tu re , a n d  p ro 
v id e  n u m e ro u s  o p p o r tu n it ie s  fo r  

d iscuss ions  a b o u t re la t io n s h ip s  
and  c o n f lic t  re s o lu tio n .

M o s t s to ries  are p o p u la te d  by  

fa iry  g o d m o th e rs , G reek  go d s , 
an d  cha ra c te rs  w h o  m o rp h  in to  
lo on s  and  ravens.

In "Loo n  B oy" a t ro u b le d  e le v 
en yea r o ld  learns  h o w  to  dea l 

w ith  th e  s tro n g  e m o tio n  asso
c ia te d  w ith  past, h u r t fu l re la 
t io n s h ip s  as he d e v e lo p s  a new ,

tru s t in g  fr ie n d s h ip  w ith  his fo s te r 

m o th e r.

The e le ven -yea r-o ld  h e ro in e  o f  
"Ezzie's E m era ld" s tru g g le s  to  fin d  
th e  in n e r vo ice  th a t w ill a llo w  her 
to  deal e ffe c tiv e ly  w ith  bu llies .T he  
a u th o r  cap tu res  th e  a n gs t associ
a ted  w ith  n e g o tia t in g  fr ie n d sh ip s  

a t th is  age. The s itu a tio n s  th a t 
Ezzie faces w ill re s o u n d  w ith  

c o m p e llin g  fa m ilia r ity  a m o n g  all 
scho o l-age  c h ild re n .

"T h e  Seven R avens" is a 
B ro th e rs  G rim m  ta le  in  w h ic h  
th e  fe m a le  chara c te r, L it t le  D ove, 
rescues h e r seven b ro th e rs . Tw o 
ve rs ion s  o f  th is  p lay  as w e ll as th e  

o r ig in a l s to ry  are in c lu d e d , s h o w 
in g  h o w  th e  sam e s to ry  can be 

a d a p te d  in d if fe re n t w ays.
"F o u n d lin g s "  is set in a n c ie n t 

G reece  b u t  in c lu d e s  m o d e rn  
c h a ra c te rs  w h o  g ra p p le  w ith  

fa m ilia r  p ro b le m s .
P u ttin g  On a S how  p ro v id e s  th e  

rea de r w ith  an e x c e lle n t in t ro 
d u c t io n  to  th e  h is to ry  o f  th e a te r. 
It a lso discusses th e  ro les o f  th e  
p la y w r ig h t, ac to rs  and  b e h in d -  

th e -sc e n e  th e a te r  w o rke rs .

T h is  b o o k  p ro v id e s  r ich , 
th o u g h t - p r o v o k in g  m a te r ia l 

th a t e d u c a to rs  can use to  a llo w  
s tu d e n ts  to  e x p lo re  th e ir  fe e l

ings  an d  va lues . Plays are eas ily  
a d a p te d  fo r  use d u r in g  lite ra tu re  
c ircles.

Jane C liff teaches Grade 6 a t 
Royal Orchard M idd le School, 
Peel DSB. She is passionate abou t 
teaching drama.

fS
University of Ontario
I N S T I T U T E  O F  T E C H N O L O G Y

F A C U L T Y  O F  E D U C A T I O N

Teacher Professional 
Development Courses
The University of Ontario Institute of 
Technology is offering AQ and ABQ courses 
to support professional development.
The courses will be offered online, in-class, 
or blended.

For sc h e d u le s , co u rs e  d e s c r ip t io n s , a n d  re g is tra tio n  in fo rm a tio n  
p le a se  v is it  http://education.uoit.ca a n d  c lic k  “ in s e rv ic e ” u n d e r th e  
“ fu tu re  s tu d e n ts ” lin k . V is it  www.oct.ca fo r  a d d it io n a l in fo rm a tio n  
a b o u t AQ a nd  ABQ re q u ire m e n ts .

Our Engaging Science 
workshops make science 
in the classroom truly 
memorable.

Let the Canada Science and Technology Museum, a leader in 
Canadian science education, help you with your curriculum.
A workshop leader will travel to your school and guide your 
group through interactive sessions designed to help teachers 
implement the science curriculum. Topics include earth and 
space exploration, physical science, and life science. Please 
note that Engaging Science workshops given by the Canada 
Science and Technology Museum are currently available in 
select areas in Ontario and Quebec only.

Call us at 1 866 442-4416 for more information or visit 
our Web site at sciencetech.technomuses.ca/school zone.

CANADA
SCIENCE

----and ------------------------------------------------------

TECHNOLOGY
MUSEUM C a n a d a
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Solution to Rainbow's Endm - :

■ W %
- ■ >•4 \  • •

Teachers'
Trivia

by Peter Harrison

Age Rage
Jane is tw ice  as o ld as Jean was w h en  Jane was ha lf as old as Joan w ill be w h en  Joan is 
th ree  tim es as old as Jane was w h en , 16 years ago, Jane was th ree  tim es as o ld as Jean.

How old is Jane ?

S e n d  y o u r  a n s w e rs  to  E T F O vo ice@ etfo .o rg , 
w i th  th e  w o rd  T r iv ia ' in  th e  s u b je c t  lin e . 
You  m a y  a lso  m a il y o u r  e n t r y  to  E d ito r, 

ETFO V o ice  a t th e  ad d re ss  o n  th e  m a s th e a d . 

T h re e  w in n e rs  w i l l  b e  d ra w n  f r o m  th e  a ll 
c o r re c t  e n tr ie s  re c e iv e d  b y  N o v e m b e r  30 , 

2 0 0 5 .

Answer to our last puzzle. Enlarger 

We had three correct entries.

The winners are:
C o lin  B r id g e s , C h r is t in e  K u t te n k e u le r ,  
a n d  L a u re n e  H a y m a n .

Congratulations!

In o u r last issue w e in a d ve rte n tly  ro ta ted  
som e o f th e  hexagons in ou r d iag ram  
o f th e  so lu tio n  to  ou r spring  puzzle, 
Rainbow's End. Here is th e  so lu tio n  to  th a t 

puzzle again.

Ami

Teaching nutrition across the curriculum

BOOK TODAY!

www.teachnutrition.org
Kids' Corner, Body Image Unit and 

other downloadable resources.

On Your Way to a
Healthier School

Nutrition
Communications

Healthy E*tW

Effective Nutrition 
PROGRAMS & WORKSHOPS
for Teachers

Get your FREE curriculum-based teacher guides 
and student resources by attending a FREE 
workshop. French resources available.

To book a FREE 
workshop for the 

2005/06 school year, 
call (905) 821-8970 or 

our toll-free number at 
1 (866) 392-9929  or visit 
www.teachnutrition.org

42 etfo voice ■ fall2005

mailto:ETFOvoice@etfo.org
http://www.teachnutrition.org
http://www.teachnutrition.org


calendar FALL
THOMSON

NELSON

New from 
Thomson Nelson...

Teaching Comprehension 
Interactive CD-ROMs
An interactive, research-based, 
professional learning tool 
focused on reading 
comprehension instruction. 
Includes inform ative high-quality 
video, audio files, downloadable 
files, and virtual classroom w ith  
360 degree views.

Comprehensive Literacy 
Resource for Grades 3-6
New from  best-selling author 
M iriam Trehearne. Links current 
research and literacy assessment 
tools w ith  teaching strategies 
and activities tha t w ill help 
children to  succeed.

Creating a Literacy 
Environment for Boys
Engage your boys in reading! 
Dr. Christopher M. Spence 
shows how  to  create an 
environm ent tha t supports and 
encourages boys.

November 3, 4 - Toronto

From Research Into Practice:
A Conference on Learning Disabilities 
for Educators, Practitioners Parents and 
Researchers
M e tro  T o ro n to  C o n v e n to r io  C e n tre  

C o n ta c t: M a ry  G ay le  G o e b e l, C o n fe ren ce  

M a n a g e r

T e le p h o n e : 4 1 6 -2 2 6 -9 7 5 6  o r Fax 4 1 6 -2 2 1 -9 9 2 6  

E -m ail: mggoebel@ interlog.com  
W e b site : www.frip2005.ca

November 3 - 5 ,  2005 - Philadelphia, PA

National Middle school Association (NMSA) 
32nd Annual Conference & Exhibit

C o n ta c t: N SM A

W e b s ite : ww.nm sa.org

P hone: 1 -800 -528-N M S A  o r 6 1 4 -8 95 -47 3 0

F a x :6 1 4 -8 9 5 -4 7 5 0

November 2, 2005

The Learning Partnership presents 
TAKE OUR KIDS TO WORK
A ch a n ce  fo r  k ids to  t r y  o n  a d if fe re n t h a t o r  a 

c o m p le te ly  n e w  w a rd ro b e . Parents, teache rs, 

a n d  w o rk p la c e s  are asked to  re g is te r o n lin e  a t 

W e b s ite : w w w .takeourkidstow ork.ca.

November 11-12, 2005 - Brampton

ARTSONEDGE: Enlivening Designs through 
Growth in Education
th e  C o u n c il o f  D ram a a nd  D ance  in E du ca tio n  

(CODE) a nd  th e  O n ta r io  S o c ie ty  fo r  E du ca tio n  

T h ro u g h  A r t  (OSEA) C o n fe ren ce  2005.

H a ro ld  M. B ra th w a ite  S e co n d a ry  S choo l 

B ra m p to n , ON

For a d d it io n a l in fo rm a tio n  see 

www.code.on.ca  a n d /o r  www.osea.on.ca.

April 27 -  April 30, 2006 - Toronto

Collage 2006
C aro l O r f f  C a n a d a -M u s ic  fo r  c h ild re n  p re s 

e n ts  th e ir  19th n a tio n a l c o n fe re n c e  e n t it le d  

COLLAGE 2 0 0 6 . T h e  a n n u a l c o n fe re n c e  fo r  

b o th  c la ss ro o m  & s p e c ia lis t te a ch e rs  fe a tu re s  

se m in a rs  a n d  w o rk s h o p s  h o s te d  b y  w o r ld -  

class c lin ic ia n s  f ro m  C anada a n d  a b ro a d . 2006  

K e y n o te  speaker, Farley F lex o f  C a n ad ia n  Ido l. 

T o ro n to  H ilto n  H o te l 

145 R ic h m o n d  S tre e t W est 

T o ro n to , ON M 5H  2L2 

C o n ta c t: B renda S ch e p p e r 

E -m ail: collage2006@ hotm ail.com  
P hone : 7 0 5 -7 4 5 -6 8 0 7

The Canadian Education Exchange Foundation
is n o w  a c c e p tin g  a p p lic a tio n s  fo r  th e  2 0 0 6 / 

20 0 7  sc h o o l year. D e s tin a tio n s  in c lu d e  th e  

R e p u b lic  o f  I re la n d  (e le m e n ta ry  o n ly ), th e  

U n ite d  K in g d o m  in c lu d in g  N o rth e rn  Ire land , 

S co tla n d , W ales a n d  E ng la nd , D e n m a rk , France, 

S w itze rla n d , G e rm a n y, S pa in , th e  N e th e rla n d s , 

N e w  Z e a la n d , A u s tra lia , a n d  th e  U n ite d  States. 

For m o re  in fo rm a t io n  o r an a p p lic a tio n : g o  to  

W e b s ite : www.ceef.ca 
E -m a il: cwilk@ceef.ca 

o r ca ll 7 0 5 -7 3 9 -7 5 9 6

Visit our website
www.etfo.ca

BuW*9 for Tomorrow

rn̂ÊÊKËÈj| fi Why* SuoootLQÎ

e t fo  v o ic e  f a l l 2 0 0 5  4 3
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s1assinea
RESERVE YOUR SUMMER 2006 CRUISE NOW
Hosted g ro u p  depa rtu re  on  Royal Caribbean's 
Jewel o f  th e  Seas; 12 nights; British Isles/Norwe- 
g ian fjords; July 25/06. Call Sandra Colvin a t Cruise- 

ShipCentres (519) 850-7766, 1-800-324-9024; 
e -m ail scolvin@ cruiseshipcentres.com.

ORBIT, OISE/UTs m a g a z in e  fo r  schoo ls , is 
o f fe r in g  readers a spec ia l p rice  w h e n  th e y  
o rd e r  m u lt ip le  v o lu m e s  o f  th e  p u b lic a tio n . 

For $90 readers  rece ive  th e  20 0 5 -0 6  v o lu m e  
as w e ll as th o s e  p u b lis h e d  in  20 0 3 -0 4  an d  
2 0 0 4 /0 5  (V o lum es  34, 35, an d  36). Tw o 
v o lu m e s  co s t $60. For m o re  in fo rm a tio n  
v is it  w w w .o rb itm a g a z in e .c o .

NOVA SCOTIA COTTAGES FOR RENT ne a r L u n e n 
b u rg ; 3 b e d ro o m  ho m e s  a v a ila b le  fo r  w e e k ly  
ren ta ls . O ff-season : $550; H ig h  Season: $900. 
H ttp :/ /m e m b e rs . ro g e rs .co m . r ic k a n d b e v jo n e s  
fo r  in fo  and p ictu res; o r e -m a il rickandbevjones  
@ rogers.com: ca ll 6 1 3 -5 21 -7 86 9 .

ARE YOU THINKING OF TAKING A CRUISE 
VACATION? If yo u  w a n t to  k n o w  m o re  a b o u t 

cru ises (types, d e s tina tio ns , costs, etc.) call 
Jean -A nne  a t 905-274-7447; o r e -m a il m e  a t 
jinglis@ cruiseshipcentres.com . Jo in  m y  7 Seas 
C lub  -  It's free!

ENHANCE YOUR KINDERGARTEN ESL, F irst 
G rade, S peech classes w ith  A n n ie  A p e :T h e  

M a g ic  B u lle t to  L ite ra cy  and  A lp h a so n g s . 
In fo r m a t io n  a t: 6 0 4 -8 5 0 -6 7 4 8 ; o r

w w w . b e s t - k in d e r  g a r t e n - t ip s - f o r - p a  r e n t s /  
teachers.com , d e w dne yd rag on  @shaw.ca.

0NA BOUTIQUE- Innovative European and 

Canadian wom en's designs to  provide  you w ith  
basics or to  com p lem en t your w ardrobe. 
Know ledgeable s ta ff w ill help you select 
wearable, long lasting, and a ffordable pieces fo r 
w ork  or leisure. Our g ift to  y o u - $40 o ff (m in im um  

o f $100 purchase) w ith  ad. ONA bou tique , 1845 
Avenue Road, Toronto, ON; 416-787-1339.

TEACHERS, HELP EDUCATE FAMILIES. Use y o u r  
sk ills  to  h e lp  fa m ilie s  le a rn  h o w  to  so lve  th e ir  

f in a n c ia l p ro b le m s . P rim e rc ia  o ffe rs  p a r t-  
t im e  ca re e r o p p o r tu n it ie s  to  ea rn  a d d it io n a l 

in c o m e  a f te r  sch o o l. For m o re  in fo rm a tio n , 
c o n ta c t: A n d re w  T u b o n g b a n u a . P hone : 
4 1 6 -9 1 6 -8 8 8 7 ; W e b s ite : w w w .p r im e r ic a .c o m /  
a n d re w tu b o n g b a n u a .

CANADA'S FUNNIEST TEACHER. Steve B in de r 
has p e r fo rm e d  all across N o rth  A m erica , 
a p p e a rin g  o n  s tage  and  TV w ith  his 
s ide  s p li t t in g  c o m e d y  s h o w  ge a re d  fo r  

te a c h e rs , e d u c a to rs  a n d  p a re n ts . S pecia liz ing  

in  te a c h e rs ' c o n fe re n c e s /c o n v e n t io n s ,  
fu n d ra is e rs  a n d  socia ls. P hone :416-785-3339 ; 
e -m ail: steven.brinder@ sym patico .ca .

FIND ATUTOR WEBSITE. D e s ig n e d  fo r  p a re n ts / 
s tu d e n ts  lo o k in g  fo r  tu to rs  an d  tu to rs  lo o k in g  

c lie n ts . Free tw o -m o n th  tra il fo r  tu to rs  w is h in g  
to  a d ve rtise , w w w .fm d a tu to r.c a .

Ardra Cole • Charles Chen ♦ Daniel Schugurensky * Karen Mundy ♦ Shelley Stagg Peterson • Erminia f 
Andy Anderson • Jim Cummins • Normand Labrie • Anne Jordan * Alister Gumming • Jan Pelletier • J 
Jenkins • Marc Lewis ♦ Ruth Childs • Carl Corter • Dale Willows • Sherene Razack * Rinaldo Walcott • Ge

Zine ♦ I

Anders

Lana S

Charles

You can fin d  their WORK everywhere.
THIS is the place they’ll be your teachers.

The fact that the top researchers in education are working and teaching at OISE/UT is 
just one of the reasons the Globe and Mail called us “the top place in Canada to study 
education*” The other reasons are just as valid.

We offer a larger and more diverse selection of M .Ed. courses than any other place in Canada.

We offer programs with a lot of flexibility. That means you Study what you W A N T  to study.

You can study full-tim e or part-tim e. We offer some courses through distance education 
and some in French.
We’re in dow ntow n Toronto—right on top of the subway in the heart of the city.

A Professional Master’s Degree from OISE/UT is an investm ent in your CAREER.
Find out more at:www.oise.utoronto.ca/professionalmasters/

jer • Eli
ri * Clan

nnifer J

eil * Ro

jR jS jJa
ke

Lana S

S m 3 ia?
O n tario  Ins titu te  for S tud ies In Education  of the  U n ivers ity  of Toronto

• Nina Bascia • Berta Vigil Laden • Rinaldo OISEm T  |>ei ♦ Sandra Acker • Ruth Sandwell • Reva , 
Glen Jones * Blair Mascall • Ken Leithwood ♦ Jane Gaskell • Roy Gillis • Lana Stermac • Linda Cameron • ( 
Hong * David Livingstone • Megan Boler • Nina Bascia • Berta Vigil Laden • Sharzad Mojab • Kiran Mirch
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For over 35 years, RTO/ERO has provided excellent 
programs and services for teachers and administrators in 

retirement. RTO/ERO advocates on pension, educational, 
health and seniors’ issues on behalf of our 54,000 members,

B f Join your retired colleagues:
Make RTO/ERO your new organization in retirement

accessJOIN RTO/ERO and
the Largest Retired-Educator 

Health Plan in Canada
The Retired Teachers of Ontario/Les Enseignantes et 

Enseignants Retraites de l'Ontario (RTO/ERO) has 
35,000 health plan members covering 55,000 people. 

The Plan is owned and managed by RTO/ERO members.

W ith RTO/ERO:
► Prem ium s have not increased since 2001
►  Prem ium  rates and benefits do not change with age
►  Choose from Extended Health, Semi-Private Hospital 

and Dental Plans, all offered independently
►- Single, couple or family coverage is available

H ighlights of the  Plans:
►- Guaranteed acceptance with no medical evidence 

required or late restrictions applied if you enroll 
within 60 days of the termination of a school board 
plan or spouse’s or other group plan 

►- Premium rates and coverage are the same for all ages 
►  Direct drug paym ents to mem bers, electronic 

submission of dental claims, direct deposit of 
claim payments

RTO/ERO’s health plans are affordable, well established 
and financially stable.

THE RETIRED TEACHERS OF ONTARIO

LES ENSEIGNANTES ET ENSEIGNANTS 
RETRAITÉS DE L'ONTARIO

Suite 300, 18 Spadina Road, Toronto, ON M5R 2S7 
416-962-9463 • 1-800-361-9888 • www.rto-ero.org

http://www.rto-ero.org


Simplify Your Life.

Elementary Teachers' 
Federation of Ontario 

Fédération des enseignantes et des 
enseignants de l’élémentaire de l’Ontario

Home and Auto

Retiree Health, Travel and Dental

Long Term Care

Life

Group Life, Health and Dental 

Group Long Term Disability

î t r
OTIP RAEO

1.800.267.6847 | www.otip.com
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Barbara Burkett
PO Box2440
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http://www.otip.com

