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We look after your future.
At Teachers Life we will create an
insurance portfolio that meets your
current needs and adjusts to your
changing goals as you enter each new
stage of your life.
"/ want to make sure that in the event of my death, my

family's financial needs will be looked after. I know that if I

die my wife will receive a survivors' pension from OTPP but

she will still need an additional income to make up the

difference in lost earnings. I also want to make sure that our

children will have enough money to secure their university

education. That's why I turned to Teachers Life. If I die, I will

be able to leave my family a tax-free gift, so they won't have

to worry about their finances. At Teachers Life, they helped

me select a plan that addressed my family's specific goals and

needs and explained how we could adjust our plan

accordingly as our goals change over the years."

Teachers Life has been looking after the future of
teachers for over 60 years.
» Teachers Life is the insurance company. If you ever have a claim we

look after it - not some unknown 3rd party.
* Serving the teaching community for over 60 years.
» Largest teacher-owned fraternal organization in North America.
» Member owned - responsible to our clients, not our shareholders.

Life Insurance Solutions For Every Stage Of Your Life
Contact us for a free personal assessment or for more information on:

Income Replacement Pension Maximization Mortgage Insurance Supplemental Coverage

1-800-668-4229 or (416) 620-1140

Teachers Life
TEACHERS LIFE INSURANCE SOCIETY (FRATERNAL)

La societe d'assurance-vie des enseignantes et enseignants (fraternelle)
Email: insuring@teacherslife.com Website: www.teacherslife.com
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C O N T R I B U T O R S

Penny Crawley is an occasional teacher with the Upper

Canada District School Board.

Denise Emery is a special education coordinator with the

Lambton Kent District School Board.

Peter Harrison's mathematical problems regularly appear
in The Sunday Times and the ETFO Voice.

Geri Haskeii is a special education coordinator with the

Lambton Kent District School Board.

Hugh Mackenzie is the director of research for the United

Steelworkers of America, Canadian National Office. He also
co-chairs the Ontario Alternative Budget working group
and is a research associate with the Canadian Centre for
Policy Alternatives (CCPA).

Brian Pickell is a freelance photographer and an accomplished
Celtic musician singer/songwriter. His new CD Fresh Canadian

Fiddle Tunes features 10 of central Canada's best fiddle
players and is available from www.brianpickell.com.

Cathy Telfer retired in 2002 from her position as
coordinator of special education with the Lambton Kent
District School Board.
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FROM THE P R E S I D E N T

Now is the time
for action.

Emily Noble,
President, ETFO

Welcome to 2003. All the

indications suggest this will be

an exciting year for teachers

and education workers.

Dr. Mordechai Rozanski's

report on the education funding

formula has already forced the

government to put back more

than $600 million of the over $2

billion it has cut from education

since 1995. Since $340 million

of this is specifically targeted

for staff compensation, ETFO

members should expect raises

of no less than 3 per cent

negotiated into their new

collective agreements.

And because of a recent court

decision striking down cuts to

special education in the Ottawa-

Carleton District School Board,

as well as the $250 million

increase to the special education

budget announced in December,

more teaching positions could be

created across the province.

The government knows it will

have to do much more before it

can say it has implemented the

Rozanski report. Parents, teachers,

education workers and others

are watching to see what happens

next. Premier Eves and Minister

of Education Elizabeth Witmer

have said more money for

education will be announced as

part of the General Legislative

Grants in March. ETFO will

continue to pressure the

government to deliver on

its promise.

Meanwhile, some political

analysts are suggesting that

a provincial election might be

called this spring. If this proves

to be the case, we are ready

to do all we can to elect a

government that is really

concerned with putting

children first.

As well, elections to the

Ontario College of Teachers

(OCT) Governing Council will be

held in April. ETFO has joined

with other affiliates of the

Ontario Teachers' Federation

(OTF) to present a slate of

candidates. The only way to

vote is through registering

on the OCT website. While this

will be an experience we will

not enjoy, the OTF slate must

be elected. Phyllis Benedict,

President of OTF, explains

why on page 38 of this Voice.

Look for the registration and

voting procedures, and the list of

endorsed candidates on page 36.

Please take a deep breath, visit

www.oct.on.ca and cast your vote.

FROM T H E G E N E R A L S E C R E T A R Y

When it comes to
the work we do,
we are the best.

Six Ways to Improve
Our Profession in 2003

Stop Feeling Guilty

If students don't achieve as well

as you would like, don't shoulder

the whole burden yourself.

Remember the government has

reduced the education budget

by more than $2 billion dollars

annually since 1995. Do your

best. Know that your best is

better than most.

Vote in the College Elections

The Ontario College of Teachers

has yet to prove valuable to

the profession or to the public.

However, both opposition parties

say they will change the

Governing Council so that

the OCT truly represents us.

Elementary teachers must be

represented on the Governing

Council. Vote for the candidates

endorsed by OTF.

Refuse PLP

The College's Professional

Learning Program (PLP) is

a mess. The bureaucracy to

support it continues to grow and

consume masses of our money.

Don't take PLP courses. Doing so

encourages more of the same.

Make your chosen PD PLP free!

Just Say No

When the workload is too heavy,

the request unreasonable, or

the respect missing, just say NO.

Focus on providing top-quality

instruction to your students.

Think About the Numbers

ETFO is the largest teacher union

in Canada. The biggest should be

the best. When it comes to the

work we do, we are the best.

However, the salaries, working

conditions and respect we

get from the government and

school boards show room for

improvement. Support your

local negotiating team.

Be a Self-Directed Professional

Ontario's elementary teachers are

among the world's most qualified

professionals. You know what

works best with your students.

Principals and supervisory

officers are there to give you the

support you need to do your job

well. Expect a lot from them.
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FROM THE E D I T O R

In the last days of 2002 I used time away
from the office to see some movies before
they left town. Bowling jbr Columbine was
high on my list.

O /

The movie turned out to be even better
than I expected. Clearly, Michael Moore,
the director, writer and performer, is
on a quest to understand the American
psyche. Now there are bigger and more
expensive quest movies out there, but
for my money Bowling for Columbine was
the best film of 2002. As Moore searches
to explain the number of deaths by
gunshot in the United States, he travels
across his own land and up into Ontario.
Taking the journey with him, we come
to understand a little more about our
neighbours to the south and perhaps a
little more about our own society too.

Many people I know belong to book
clubs. I have always admired the tenacity
it takes to pet the book read on schedule.o

I could never keep up the pace. That's
why I'd be interested to hear from you
as to what you thought was the best
movie or book you saw or read last year.
Include a line or two to support your
choice. I'll try to print all responses.
Perhaps we can start an electronic book
and movie club and keep each other in
touch with the best that's out there.

CHARLOTTE MORGAN, EDITOR
cmorgan@etfo.org

OnTr,
Position

School

School Address

Postal Code

Event Date(s)

Tel.

Event or Award Description

Change of Address? Let Your Federation Know!

ETFO ID# (See mailing label on back cover)

Name

Previous Information

Address

Home Phone

Name of School

Name of Board

New information

Address

Home Phone

Name of School

Name of Board

Return this form by mail or fax to:
Members' Records Department
Elementary Teachers' Federation of Ontario
480 University Avenue, Suite 1000
Toronto ON M5G 1V2
Fax: 416-642-2424

You can also reach Members' Records by telephone at 416-962-3836
or 1-888-838-3836 or by email to jpoints@etfo.org.
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ation Renort
Public Supports
Education Spending
A cross-Canada public
opinion poll conducted
by Vector Research and
Development for the Canadian
Teachers' Federation (CTF) in
2002 found that 80 per cent of
Canadians support increased
funding for elementary and
secondary schools.
The poll also found that
• this level of support for

increased education funding
is significantly higher than the
two-thirds in 1994 and 1995.

• Canadians believe the highest
public education spending
priority should be action
directed toward reducing
class sizes.

• respondents view spending on
province-wide achievement
tests and building more schools
as the lowest priorities for
education spending

I O

• by a margin of two to one,
Canadians sav that teacher
evaluations of their students'
work, not standardized tests,
are the best way to measure
student achievement and
school performance.

• six in ten indicate that
relationships between teachers
and parents, the size of the
classes in the school, and
the nature of the curriculum
were very important in judging
or evaluating publicly funded
schools in their community.

• seven in ten of those surveyed
feel that reducing class sizes
and creating conditions
encouraging parents, teachers
and students to work more
closely together would make

a big improvement in the
quality of teaching in schools
in their community.

Staffer Honoured as Author
John Guiney, an Executive

I Assistant in ETFO's Equity
and Women's Services Service
Area, was an honoured author
at a conference in Sweden in
November. The international
conference, "Values in
Education Across Boundaries,"
held at the University of
Umea, Sweden, highlighted
the launch of a publication
which includes an article by
John. John was asked to write
an article based on his M.Ed,
thesis for the publication
Increasing Awareness in
Educational Organizations
of Sexualised and Gendered
Violence: An Intercultural
Perspective. The title of John's
contribution is "Experiencing
School: Stories from Gays."
While the publication includes
articles from IS other writers
from around the world, John
is the only author from North
America. The publication is
part of the Aware Project,
an initiative of the Women's
Studies Centre at the
University of Oulu, Finland.

UN1CEF Honours
Grand Erie Teacher
Grade 2 teacher E M I L Y STOWE
has been named UNICEF's
2002 Educator of the Year
for her contribution to the
Hallowe'en campaign. Emily
has organized her school's
UNICEF campaign for IS
years, first at Port Dover

Public School and now at
Doverwood. Money is raised
through events as well as
through the traditional
UNICEF boxes.

"Each year we try to
recognize an educator who
has consistently gone beyond
the call of duty and who has
influenced children so they
become global citizens,"
said UNICEF Ontario chair
Donna Dempsey.

"The welfare of children
is always something I'm
concerned about. Making the
children here aware of that
and teaching them that they
have a part to play in taking
care of each other makes
this a particularly rewarding
activity," Emily said.

Resources Online
Physical Activity
Health Canada and the
Canadian Societv for Exercise
Physiology have some new
resources to address physical
inactivity and obesity among
Canada's children and youth.
The new materials include a
Family Guide for parents and
other care-givers, a Teacher's
Guide for educators, and
interactive magazines for1 • '
children and youth themselves.
The new resources are
companion products to
Health Canada's Physical
Activity GuidesJbr Children
and Youth released in April
2002. Copies of the new
guides and support resources
are available free by callingI
1-888-334-9769, or visit
www.healthcanada.ca/paquide.

Discover Canada through
Maps and Facts
This online Atlas of Canada
is a remarkable site created
by Natural Resources Canada
— GeoAccess Division. Each
map offers insight into Canada
and its citizens. See the Inuit
population distribution... the
country's expected temperature
change over the next SO years...
forest fire hotspots... and much
more, www.atlas.qc.ca

Science Net
This site, complete with
kid-friendly graphics, helps/ fa r r
students with their science
projects. Topics include
botany, paleontology and
astronomy. Created by the

I Toronto Public Library. ;
http://science.tpl.toronto.on.ca

The Canadian Encyclopedia
A full-text Internet version of
the encyclopedia of Canadian
facts, information and history.
Another fine initiative from
Historica, a Canadian charitable
foundation dedicated to
promoting Canadian history
education. Visit www.the
canadianencyctopedia.com

KidsClick!
A search engine created
by U.S. librarians, this site
explores everything from poetry
to spacecraft, with reading
levels to help guide parents
and students. http://sunsite.
berkeley.edu/KidsClick!

1
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Occasional teaching is very rewarding, but also
very challenging. At every turn, the occasional
teacher is tested, pushed, strained and stressed
by many factors. These factors make getting
through the day in one "professional" piece,
with sanity and a love of teaching intact,
difficult to say the least.

To survive, occasional teachers have to be

patient and tolerant, have a good sense of
humour, have a thick skin and be very flexible.
Many classroom teachers don't understand how
difficult it can be for us when we are called
to a school that hasn't considered our needs.
Paying attention to the following would be

much appreciated!

• Greetings and offers of assistance from school
administration and/or teachers make us feel
welcome.

• Providing maps of the school showing: inside
— staffroom and washroom; classrooms with
grades and teachers' names; outside — yard
divisions and duty areas helps us find our
way around.

• Leaving daybooks with adequate material
and extra work should the need arise helps
us, helps you, and helps the students.

• We find the following very useful: up-to-date
O J 1

seating plans, lists of student groupings, classo r ' b i o '
lists with notes on problems that may be
encountered, names of students that can
be called on for help, health concerns and
a list of support personnel who come into
the classrooms and when they come.

• We are always pleased to return to schools
that give us protocol sheets listing procedures
for morning (attendance, food orders, money

collections, etc.), late arrivals, washroom
rules, behaviour problems, dismissal and
busing, and fire/emergency procedures.

• We look for schedules of yard and hall
supervision stating when and where these

duties take place.
• Instructions on how to operate the intercom

and/or contact the office are much appreciated!
• Please post class rules with rewards and

consequences on your bulletin board.
• Make sure we can find the code number

for the photocopier.
• Leave a "Feedback" sheet so that the

occasional teacher can comment on the day.

Thank you for helping us to make the best
of our time in your classrooms.

Sincerely,
Penny Crawley,
Occasional Teacher,
Upper Canada

In 2002, ETFO published The Occasion to Lead:
A Resource Guide for Occasional Teachers. This
document provides information that supports
the unique, demanding and flexible profession of
occasional teaching. Available from shopETFO.
Call 416-962-3836/1-888-838-3836 or visit
www.etfo.ca.
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ETFO Provides PLP-Free Summer
Curriculum Courses
ETFO's Executive is pleased to announce an
array of curriculum courses for the summer
of 2003. Approximately 30 three-day courses
will be offered across the province, across
the grades and across the curriculum. These
three-day courses will be offered between
July 3 and August 8. They will be high-quality,
practical courses led by ETFO members.
A majority of the costs will be funded by
provincial ETFO. Partnerships with ETFO
locals and some school boards will provide
additional support. Participants will be
asked to pay a registration fee of $50.

All ETFO's courses will be PLP-free.
This means they will not be offered for credit
through the Ontario College of Teachers (OCT)
Professional Learning Program (PLP). As well,
none of the presenters will be registered providers
of the OCT's PLP approved courses.

Space in each course is limited, and
registration will be on a first-come, first-served
basis. Watch for the calendar in your ETFO
steward's mailing in late March. Local presidents
and PD chairs will be informed as soon as the
calendar is posted at www.etfo.ca. Registrations
will be accepted only by mail.

ETFO Hires Coordinator for Summer
Curriculum Courses
Emily Noble, President of ETFO, is pleased
to announce that Helen Penfold, an ETFO
occasional teacher member who has extensive
experience in local and provincial teachers'
federations, has agreed to co-ordinate the
planning, administration, implementation and
evaluation of ETFO's summer curriculum courses.
Helen can be reached at provincial office.

Conference reqionale de francos
A PLP-free regional conference will be held
in partnership with ETFO Upper Canada:
"Le frangais, c'est notre affaire"
• Cadre immersion intensif
• Lieu: Operating Engineers Training

Institute of Ontario, Morrisburg
• Le formulaire d'inscription sera disponsible

au debut de Janvier sur notre site web
www.etfo.ca. (Professional Development/
Conferences/ETFO Conferences)

• Pour de plus amples renseignements,
veuillez contacter Jennifer Mitchell au
bureau provincial de ETFO

TAKE 5 - Relax - Reconnect -
Refine - Reflect - Renew
"Take 5" is a regional conference designed
for those members who have system-level
responsibilities. Consultants, co-ordinators
and some special assignment members will
be interested in attending this event, which iso '

planned to address die needs of all three domains
— cognitive, affective and psychomotor. The
conference will be held at the White Oaks
Conference Resort and Spa, Niapara-on-the-

l ' O

Lake, Friday evening, March 28, and Saturday,
March 29. Contact Jan Moxey at provincial
office for more information.

Kindergarten Conference
ETFO, in partnership with ETFO Niagara,
and the Niagara District School Board, will
host the "Kindergarten Connection." This
conference, scheduled for April 11-12, will focus
on a balanced approach to teaching the early
years. It will feature a keynote speaker on
Friday evening and a full day of workshops on
Saturday. The conference flyer will be included
with the ETFO steward's February mailing. For
more information contact Jerry DeQuetteville
at provincial office. Email: jdequetteville@etfo.org

8 etfo voice WINTER



Nancy Wannamaker Retires
Nancy Wannamaker, an executive assistant who
worked in both the professional development
and professional relations service areas of
ETFO, retired from ETFO effective January 1,

2003. Nancy made a huge contribution to the
development and implementation of ETFO's

policies on kindergarten and early childhood

education.

JERRY DEQUETTEVILLE, JOHN GUINEY,

COLLEEN LEE, WENDY MATTHEWS,

JIM MCMAHON, JENNIFER MITCHELL,

JAN MOXEY, S H E R R Y R A M R A T T A N SMITH,

DIANA TOMLINSON, CO-ORDINATOR. Working

to make a difference in the professional lives
of our members.

Last summer, ETFO Rainbow provided three full-day curriculum-related workshops to members. Left to
right: Eric Bacon, Christine Ricci, Jaime Elliott, Andrea Brose, Lesley Mclssac.

One of the most popular events at the ETFO Early Literacy Conference, held October 18 in Thunder Bay,
was the "Sharing Room." The room featured a display of classroom materials developed by local
Kindergarten teachers.

TER 2003 etfo voice 9



BY CHARLOTTE MORGAN

When Living and Learning — The Report of the Provincial Committee

on Aims and Objectives of Education in the Schools of Ontario was
published in June, 1968, special education in Ontario was
"a welter of complexity, divided authority, blurred responsibility,
and a broad spectrum of services unevenly distributed through
the province and too frequently inadequate." This is hardly
surprising since special education was largely the responsibility

of small township school boards with limited resources. It
wasn't until 1969 that the government created countv boards

o J

with enough resources to fund programs adequately.
The report's principal authors, Mr. Justice M. Hall and Mr. L.

A. Dennis, saw children as individual learners whose needs must
be met, and applied this definition to exceptional learners as
well. They said that, while the legislation allowed school boards
to set up special programs to meet the needs of almost any kind
of disability, implementation of programs and training of special
teachers had lagged far behind the law. By stressing that the

learner whose special needs placed him or her on the margins
of education should never become isolated from the whole, the

j report supported those who were pressing for the integration
I of all but the most severely handicapped students.

Throughout the 1970s, many school boards continued to
j offer good programs in "opportunity classes" and separate
• special education classes. Yet parents and advocacy groups
j championed integration, sometimes resorting to legal challenges
j to support their efforts. The time came when the government
i could no longer ignore their demands.

On December 2, 1980, Bill 82 passed into law. This bill
i required school boards to establish special education programs
j and services for exceptional students. Many children who had
1 previously been cared for or educated in other institutions, or
\o had never gone to school, entered the school system. Many

! teachers had to develop new skills to deal with the needs of
j children they had not encountered before. And many trustees,
j as well as school and board administrators, had to provide for
i large numbers of students whose educational needs they had
! O . J

j not previously been required to meet.

10 etfo voice WINTER 2003
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Universal access - the right of all exceptional pupils to have access to a school program.
Education at public - the right to receive special education without payment of a fee chai f
to the pupil or family.

- the right of exceptional pupils to have their interests represented, including the right
of parents to appeal the identification and placement of, or to request a review on behalf of their
exceptional child.
Ongoing identification and continooys assessment... and review - the right of pupils to be referred to
an Identification Placement Review Committee (IPRC) to determine their learning needs on an ongoing
basis (e.g., identification of their specific exceptionality, assessment of their needs and review of their
progress).
Appropriate - the right of exceptional pupils to a program "... that includes a plan containing
H JEBim<Kflf] Httm-EEjllM-liMuuUlilJO frM i'J [*t4-1l IE U11UM £• IIIJllsMjEPlMillJ3IOM >H MIP11 »ll I *]l I

As well, a significant number of health and psycho-social
service professionals became part of the school system. To
some extent, the system had to adjust to a much higher level
of advocacy by parents and groups representing students with
special needs.

Bill 82 enshrined in law five principles or rights that were
guaranteed to Ontario students. School boards were given five
years to meet the new requirements.

Before Bill 82 became law: the government had engaged in
O O O

an extensive consultation process that involved representatives of
teachers' federations, trustees and administrative officials, as well
as representatives of organizations that advocated on behalf of
exceptional children.

Parents spoke passionately about the pain of seeing their
exceptional child socially and academically isolated, with
little hope of ever being part of regular class interaction.

The teachers' federations lobbied effectively to ensure the
proposed legislation would serve the needs of students and
teachers. As well as meeting with the government, federation

representatives travelled the province talking with teachers,
trustees and board administrators to ensure effective programs
for students. The federations also pushed to ensure that
appropriate safeguards for teachers were negotiated into
local collective agreements.

Looking back over some of the documents from the
discussions, it is evident that the government addressed the
many concerns that were raised. Even so, the new legislation
was greeted with some hesitation. Teachers recognized this
turning point in Ontario's schools and knew that things would
never be the same again.

Most commonly, concerns were expressed around funding,
J' 1 O1

the inaccessibility of school buildings, on-going professional
J O • O O I • ' . • ' .

development for teachers, the logistics of the identification
process and the programs that would be offered to identified
students. Educators feared the paperwork that would pile up
as assessments were documented and individual education
programs devised.

W I N T E R zoo3 etfo voice 11
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Some saw mainstreaming as the placing of severely
handicapped pupils, without support, into regular classrooms.
The federations predicted a future when an exceptional child
would be bodily in the mainstream but would not have the
services he or she needed to grow intellectually.

In the years immediately following Bill 82, special education
services in Ontario worked well to meet the needs of exceptional
students. Teachers can take a great deal of credit for the fact
that Ontario's education system quickly became an international
model of inclusion. Unfortunately, this state of affairs was to
be short-lived.

In December 1997, the government passed Bill 160, which,
j among other things, stripped school boards of their powers
j to raise local education taxes. Instead, the money was pooled
I provincially and a new education funding formula dictated
| what would be spent in all areas of education, including special

education. Bill 160 did not pass without strong resistance from
j educators. Every public school in the province was closed for

two weeks as more than 125,000 teachers engaged in a political
protest against it.

The first cuts to the education budget came in 1993 wheno

the government's Expenditure Control Program cut $350 million
from elementarv and secondary education. Together with the
Social Contract Act, these cuts shocked the system and were a
taste of things to come. Since 1995, taking inflation and enrolment
into account, the government has stripped a further $2.3 billion
from education. Nowhere have these cuts been felt more keenly
than in special education.

In the mid-1990s, at the same time the budget restrictions
were beginning to affect special education programs and
services, there was increasing advocacy from parents and
advisory groups for inclusion, not simply integration, into
regular classes. The Ministry of Education issued policy
statements to school boards that "the regular class is the
placement of first choice when it meets the child's need and
in accordance with parental wishes." The Ministry maintained
the concept of "a full range of placements," but for many
parents their wishes were clearly the regular classroom. These
conflicting pressures were occurring within the framework of
an increasing pupil/teacher ratio in those regular classes.

The introduction of "student-focused funding" involvingo o

i Special Education per Pupil Amount (SEPA) and "Intensive
j Support Amount" (ISA) changed the thinking around the
j spending of special education dollars and the allocation of
I supports and services.

By the time the government's Education Improvement
i Commission (EIC) began its progress review of Ontario's new
j district school boards in 1999, there was widespread concern

about the education of Ontario's approximately 135,000
I exceptional students. It had taken almost 20 years, but in many
j parts of the province, the worst fears raised during the Bill 82
i discussions had been realized.

In school boards from Algoma to Bluewater, from Durham
i to Hastings-Prince Edward, the EIC commissioners saw for
j themselves that the funds allocated for special education were
j inadequate. Inevitably, large cuts were being made to programs
i and services for exceptional students. The paperwork was piling
j up as identified students were placed in classrooms without
j the necessary programs and supports.
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And the new funding process had created a "nightmare of
complexity, ambiguity and volume" (Brandt 2000). One board
was spending 2 5 per cent of its entire instructional budget on
the 13 per cent of its student population who are exceptional
students. Without the necessary resource supports, teachers
were spending hundreds of hours creating individual programs
for the exceptional students in their classrooms.

The statistics told the same story. Results from ETFO's
school-based surveys showed a steady decline in both the
number of special education teachers and the availability
of programs in elementary schools.

education system; and diat reduced class size was necessary
j for the successful integration of special-needs students.

By 2002, the education funding crisis had come to a head.
I On March 8, the directors of education for Ontario's 72 public

boards sent the government a strongly worded letter. "Reshuffling
of funds within the formula will not solve the problem. If
service is to be maintained at the present level, more funds
are required," they said.

While most boards used creative accounting to balance their
books, Hamilton-Wentworth, Ottawa-Carleton and Toronto failed
to present balanced budgets, as required by law. Since 1997, cuts

In January 2000, the government announced a multi-year
plan to increase accountability and quality in special education
programs and sendees. In response, critics charged that the
initiatives "repeat the now familiar themes of accountability
and standards. There are, however, issues within and beyond the
scope of the announced measures that beg further attention"
(Brandt 2000). Their list of issues was a familiar one — funding,
identification, professional development, staffing, advocacy
and accountability.

In many ways, -From the Ground Up — A Call to Action on Public
Education, created through a grassroots consultation process with
ETFO members and published in August 2001, reiterated the
principles established for special education in 1980. This ETFO
document asserted that students should have timely access to the
special education programs they need; that the assessment process
for special-needs students should be simple, straightforward and
universally accessible; that all necessary special education services
such as those of speech pathologists, psychologists and other
professionals should be considered an integral part of the

I per student in the Toronto DSB had totalled $1,979; in Ottawa-
| Carleton $1,508. When the trustees in those boards refused

to cut any more, the government responded by appointing
i supervisors to run each board and deliver the necessary cuts.
j In Ottawa, special education services became a particular target.

At the same time, in response to the avalanche of criticism
i of its education funding formula, the government's Education
j Equality Task Force, chaired by Dr. Mordechai Rozanski, was
| holding public and private hearings on the issue. Dozens of
] presenters told Dr. Rozanski how lack of money was affecting

programs and services for children. For many of them, restoring
I special education was a high priority.

On December 10, the task force issued its report which,
among other things, called on the government to restore funds to
special education. Shortly afterwards, the government responded

j by putting $250 million annually back into that area of the
I education budget — an immediate payment of $130 million and
I $ 120 million following the final result of a review of the ISA
I funding approach.
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More good news followed. On December 13, the Ontario
Superior Court ruled that the provincially appointed supervisor
for the Ottawa-Carleton District School Board, Merv Beckstead,
did not have the authority to eliminate 45 special education
teaching positions, cuts he had decreed at the beginning of the
2002-2003 school year.

In restoring funds to education, the government is on firm
ground. In May 2002, a poll conducted by Vector Research +
Development Inc. for the Canadian Teachers' Federation (CTF)
found that 80 per cent of Ontarians support increased funding

_^_' • • - • • • • ; • • •-:"• ' • •";; ::'>£

SINCE 1995, TAKING INFLATION i
INTO ACCOUNT, THE GOVERNMENT HAS STRIPPED
A FURTHER $2.3 BILLION FROM EDUCATION.
NOWHERE HAVE THESE CUTS BEEN FELT MORE
KEENLY THAN IN SPECIAL EDUCATION.

: more mon<eyfor public education and 61 per cent support
and resources for students with special needs.

And if it is serious about repairing the damage it has done
to education, the government will have to do much more. In
the meantime, teachers and education workers will continue
to search for ways and means to provide supports for students
with special needs. And ETFO will continue to press the
government to support public education and work to keep
alive the encompassing vision that made Ontario's public
schools among the finest in the world.

C H A R L O T T E M O R G A N is the Editor of the ETFO Voice,
Special thanks to M A R Y L A B A T T and CATHY TELFER for
their insight and editing.

E F E R E N C E S
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Professional Relations Services
P R O F E S S I O N A L . THE R O L E OF THE C O N S U L T A N T

AS YOU REQUESTED...
The participants who attended the first
ETFO Consultants' Conference in March
2002, requested this article about their
professional rights and responsibilities.

The participants were members with
system-wide responsibilities such as
consultants, co-ordinators and resource
personnel who hold unique positions
working with teachers within their
district school boards.

AS A MEMBER OF ETFO...
Regardless of your role as teacher, consultant,
team leader, co-ordinator or program leader,
we are all members of ETFO. We all have
the same professional obligations and
working conditions as described in the
local collective agreement. Each of these
is defined in various types of legislation.
As a consultant, you probably find yourself
working through a variety of situations
in terms of your obligations to other members
of ETFO and to those in management
positions who may in fact be supervising
you or evaluating teachers that you
work with.

You walk a fine line and are sometimes
caught in the middle of an awkward
situation between teacher, federation
member and management. It is important
to keep in mind that you are a member of
the federation first with certain obligations
and responsibilities when it comes to
yourself and to other members of ETFO.

As a member of ETFO our obligations
to each other are described in Article VI
of the ETFO Constitution.

A member shall:
6.1 recognize the Federation as the official

voice of all the Active Members of
the Federation;

6.2 adhere to the Constitution and Bylaws
of the Federation;

6.3 support collective bargaining initiatives,
including a strike authorized by the
Executive;

6.4 refrain from undertaking or supporting
actions which undermine established
bargaining procedures;

6.5 honour the terms of the collective
agreement;

6.6 strive to eliminate all forms of
harassment between individuals in
the educational system;

6.7 endeavour to ensure equity and
inclusiveness in the workplace;

6.8 strive to achieve and maintain a high
degree of professionalism and to
uphold the honour, dignity and ethical
standards of the teaching profession.

The Teaching Profession Act and
Regulations also describe the duties of a
Member to the Ontario Teachers' Federation
(OTF). For example,
17. A member shall co-operate with the

Federation to promote the welfare of
the profession.

The duties of a Member to Fellow
Members include:
18.(1) A member shall,

(a) avoid interfering in an unwarranted
manner between other teachers
and pupils;

(b) on making an adverse report on
another member, furnish him with
a written statement of the report
at the earliest possible time and not
later than three days after making the
report. (Members are not required to
comply with section 18 (1) (b) when
reporting a suspicion of alleged sexual
abuse of a student by a colleague).

AS A MEMBER OF
YOUR DISTRICT SCHOOL BOARD...
ETFO sees the main rote of the consultant
as acting in an advisory capacity to provide
support and service to colleagues while
respecting their right to confidentiality.
You may need to define your role with
principals and teachers.

You have been selected for your role as
a consultant because you were an exemplary
teacher. Very often a consultant is asked
to work with colleagues who may be
having difficulties.

It is important to build trust in such
situations so that the teachers will have
confidence in your efforts to assist them.
In that respect, it is not acceptable to take
notes while working with a teacher who is
being evaluated and then to give your notes
to the principal.

Also, it is not appropriate for a consultant
to discuss with the principal concerns about
a teacher's abilities if the consultant has
directly observed the teacher in the classroom.
It is not your role to evaluate your colleagues.

Neither is it your role to counsel
teachers who are having personal or
professional difficulties. You can refer them
to the Employee Assistance Program (EAP)
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offered by your district school board or

to Professional Relations Services (PRS)

at ETFO.

You should know that ultimately a teacher

has the right to decline the assistance of a

consultant in the classroom.

Sometimes when there is a shortage of

supply teachers, a school principal witl try

to assign a consultant to cover a class. The

principal does not have the authority to

direct your work in this way, but the board

can assign a consultant to a classroom or

administrative position on a temporary basis.

AS A MEMBER OF
THE COLLEGE OF TEACHERS...
As members of the Ontario College of

Teachers we are obligated to uphold the

Ethical and Professional Standards of

Practise for the Profession as defined

in the Ontario College of Teachers Act

and Regulations.

We also have duties to students to

report suspected child abuse under the

Child and Family Services Act to the

Children's Aid Society when "a child is

or may be in need of protection."

Such need may arise as a result of

physical, sexual or emotional abuse or a

pattern of neglect. The failure of a member

to report suspected child abuse or a pattern

of neglect could result in charges under

the Act with a fine, upon conviction, of

up to $1,000.

The statutory obligation to report
suspected child abuse:
1. Applies to every person who performs

professional or official duties with

respect to a child, including teachers,

principals, supervisory officers and

members of the support staff;

2. Arises if there are "reasonable" grounds

to suspect a pattern of neglect or abuse

or the risk of neglect or abuse regardless

of whether one believes the information.

So, as teachers and consultants, we

have obligations to members of ETFO, the

Ontario Teachers' Federation (OTF), the

College of Teachers and students, and in

your job, you have obligations to supervisors,

board and school administrators.

AS A PROFESSIONAL...
You belong to a professional organization

that values your expertise.

There are many ways to become involved

in local or provincial ETFO activities such

as serving on committees and presenting

workshops. In addition, ETFO supports an

annual conference for consultants "Take 5 -

Relax, Reconnect, Refine, Reflect and Renew,"

where you can connect with colleagues from

around the province to discuss those issues

pertinent to your unique position.

At any time you may call Professional

Relations Services <PRS) at 1-888-838-3836

or 416-962-3836 if you want to discuss

situations, rights or responsibilities that

come from your everyday activities.

PRS staff are:

Diane Balanyk-McNeil, Coordinator

Jerry DeQuetteville

Jennifer Mitchell

Sharon O'Halloran

Shauna Petrie

Susan Thede

Jim White

For calls related to Workplace Safety and

Insurance Board (WSIB) claims or long term

disability, please call PRS staff Mary Bricco or

Evelyn Campbell.

Doreen Hammill retired from ETFO's

executive staff, effective January 1,2003.

Many will remember Doreen's caring and

knowledgeable advice on their WSIB and

long- term disability claims.



BY MARY MORISON
AND CHARLOTTE
MORGAN

If you teach in Hamilton-Wentworth, Toronto

or Ottawa-Carleton, you may already have
noticed ETFO's Fair Funding campaign on the
streets and in the media. The campaign, initially
created to support elementary teachers in
Toronto, was subsequently extended to the two
other ETFO locals where the government had
appointed a supervisor. The government told all
three supervisors to cut programs and balance
the board's budget, no matter what the cost.

The common theme of the campaigns in
the three supervised boards was "Help Us
Help Your Kids—Support fair funding for
public schools." The brochure created by
the Elementary Teachers of Toronto (ET'l)
for its campaign was modified for distribution

I ' O

through insertion in The Hamilton Spectator,

The Ottawa Citizen and The Toronto Star. The
photograph from the brochure's cover also
was used on bus advertising, in newspaper
advertisements and, in Toronto, on a '
mobile billboard.

While using an appealing photograph of
children, the materials focus on the impact
of budget cuts on students' education. In
news releases and other communications,
ETFO called on the government to restore

funds, restore programs and restore democracy,
a message that referred to the supervisors'
dictatorial powers over the boards' elected

school trustees.
In Toronto, ETT held news events in local

schools profiling teachers and drawing attention
to the impact of cuts on programs and services
for children. The; Ottawa-Carleton Elementary
Teachers' Federation (OGETF) pre-empted the
government bv holding a well-attended news
conference to talk about their concerns on

November 25, the day before the supervisor
released his report. In Hamilton-Wentworth,
the local raised concerns that teachers who
leave for any reason are not being replaced. In
some cases, this means class sizes have almost
doubled and combined grades have been
created in the middle of the school year, :

Other elements of the campaign common
to the three boards included
••• an open invitation to parents and other

concerned citizens to visit the local's website
and learn more about the campaign. Toronto
created a new website, www.fairfundinq.ca,

for this purpose.
• the production and distribution of buttons

and decals for teachers.
At its meeting in November 2002, ETFO's

provincial executive decided the fair funding
campaign would go province-wide. While the
theme and visuals will remain the same, the
broader campaign will include television and
magazine advertising, the distribution of the
brochure and possibly billboards in selected
locations across Ontario.

The "Help Us Help Your Kids — Support
Fair Funding for Public Schools" campaign

O i O

fits within the framework of ETFO's three-
year strategic communications plan.

In 2000-2001, we introduced ourselves to
parents and the public through the "Seeds
.of Learning" campaign. In 2001-2002, we
toughened the message to "There is still time
to invest in public education" and ran a 30-
second television campaign featuring our
members and focusing on cuts to programs
and services for children. We knew that 2003
would be an election year and were ready to
deliver a hard-hitting campaign designed to
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convince the public to vote for a government
that supports public education and will provide
fair funding for elementary students.

Pundits have read the future and predicted a
provincial election will be called for April 24 or
May 15. Political forecasting is hardly an exact
science and at the moment it even seems likely
that the government could wait until the fall.
However, with the Premier's reversal on the sale
of Hydro One and his promise to introduce yet
another balanced budget this spring, Mr. Eves is
probably about ready to seek his own mandate
from the people.

This year also brings other opportunities for
change. Early in April, a new governing council
for the Ontario College of Teachers must be
elected. Next will come the provincial election.
Last, and by no means least, municipal and
school board elections are scheduled for
November.

This could be a good year in Ontario. It will
be up to each and every one of us to be informed
and ready to vote for candidates who support
public education and are prepared to work
in the best interests of elementary students,
teachers and education workers. By asking
parents and others to "Help Us Help Your
Kids" we will continue to build support for
fair funding for elementary education.

Keep informed on these issues and others by

visiting www.etfo.ca regularly.
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Lesson Plans

. Do you wonder what a "regular" classroom is?
• Are there more children with special needs in our classrooms?

• Are those needs more complex than in the past?
• Are teachers expected to make increasing numbers of adjustments

to teaching and learning?
> Are resource caseloads increasing while teaching positions and time are decreasing?
> Are you confused about current terminology (like accommodations,

,.,.• , . , , , ._ • • ' • ' . • ' . . . ' ' - • . ' " . ' .".-;•". . ' • ' • . , • : ' • ' ' . • . : • . • ' • ' • ' • - . • . - ' .
modification, strategies)?

you answered "Yes" to

; some of these questions,

1 you are in good company.

These questions are asked and

answered regularly throughout

:;the province. This leads us to

"the most crucial question of ail:

Are teachers prepared through

training and practice to meet

•these challenges?

i« The following information

may provide some ideas to

assist with the challenges you

face in meeting special needs

5in regutar classrooms. The

authors take no credit for the

development of the ideas, but

:; experience has shown that a

^variety of approaches have

:>proven successful for many

students. As resource teachers,

"; we are called upon daily to

consult with classroom teachers

'••'.to co-develop plans to assist

students. Together we have

acquired a repertoire of

techniques which we continue

;:to build and refine. They are

built into the Individual Education

Plan for exceptional students,

:and are a component of program

; pfenning for other students

encountering learning difficulties.

To speak a common language,

we need a clarification of terms.

Until fairly recently, special

education "lingo" used

accommodations, modifications

and strategies as synonyms

for what was done for and with

individual students. !t is dear

now, following direction from

the Ministry of Education and

EOAO, that each of these terms

has a quite different meaning.

Accommodations refer

to the teaching strategies,

supports and/or services

that are required in order

for the student to access the

curriculum and demonstrate

learning. Accommodations do

not alter the provinciaf (earning

expectations tor the grade level.

Modifications refer to the

changes made to the grade-

level expectations from the

Ontario Curriculum for a

subject or course in order to

meet the needs of the student.

Modifications are necessary

when the regular curriculum is

inappropriate to the level of

the student's abilities. Modified

expectations may be drawn

from a grade below the current

placement, and may include

significant changes to the

number and/ or complexity of

the grade-level expectations.

They will be outlined in the IEP

and will include the knowledge

and skills in a particular subject

or course at a specific grade level.

• Accommodation to process

could include such things as

taped books, reading buddy,

or mathematics grid.

• Accommodation to product

could include such things

as oral report, group

presentation or illustrated

project.

• Accommodation to evaluation

could include such things as

additional time, oral test or

open-book test.

• Accommodation to

environment could include

such things as preferred

seating or study carrei.

• Accommodations may include

assistive technology such as

text reader, voice recognition

software or text scanner,:

Consider the metaphor

of a house: redecorating,

rearranging furniture, installing

ramps or handholds, no-slip

mats, safety system, that is,

enhancing or improving without

structural changes.

• Modification to expectations -

significantly below grade level.

• Modification to focus of }|l

instruction - functional

academics or essential skills.

• Degree of modification - 11

consider duration, intensity

and frequency (or ask yourself

"What's the DIF?" - how does

this child's program differ in

intensity over time?)

Consider the metaphor of a

house: restructuring, moving

walls, adding a room, that is,

changing the look or function

of some or ail of the structure.
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: Specific

Some Examples of

Low Vision - slant board,

enlargements, Braille writer.

< Hearing impaired - FM System,
•visual clues, sign language.

Physically Handicapped -

J : wheelchair tray, adapted

keyboard.
i Learning Disability - scribe for

> writing, oral evaluation, tapes.

| Mild Intellectual Disability -

i concrete materials, chunking

j' of work.

;:; Some exceptional students
; have needs beyond what

f is represented in Ontario
;: Curriculum policy documents

•and must have alternative
B expectations in order to access

; the curriculum, or as part of
the curriculum. Expectations

••', should represent a specific

program designed and delivered

to the student through direct

instruction and application as
wed as through incidental

4 learning.

Some Examples of

Blind and Low Vision -
orientation and mobility

training.
Developmental Disability -

daily living skills, functional

academics.
Autism- communication

„ systems using pictures

or symbols.

Behaviour- social skills'fS

self-control, anger

management
Learning Disability - self-

advocacy.

Strategies are the third synonym

in our past thinking about special
education. Although the word

is not defined in Ministry

documents, many teachers are

now referring to strategies as

"skills or techniques used by

students to assist learning."

• Individualized to suit student

learning style, modality

preference and developmental

level.

• Often related to retention and

retrieval of information.

• May include training in the

use of metacognittve
strategies such as:

• Mnemonics (memory joggers)

• Acronyms (COPS = Check

for Capitals, Overall

Organization, Punctuation
and Spelling as too! for

E: self or peer editing).
8: • Highlighting (key details

in a story or note).
• Colour coding (green for

the first letter, red at the

end of a sentence or blue
for new words).

• Subvocal rehearsal (practising

answer quietly to self).

There are many practical
strategies that can be extremely

effective in the classroom.
', These strategies are best

applied using a multi-modal

approach -visual, auditory,

kinesthetic and tactile.

• Number tines.

• Alphabet strips.

• Wall of words.

• Monster charts (high-

frequency words on bulletin

board.)

• Bookmark (Dolch Words)

• Shower rings with sight

vocabulary.
• Math flip chart with formulae.

• Organization cards on desk-

assist with transition times.

• Tape recorder - use a

volunteer or co-op student

to record stories to rehearse

ahead of time.
• Sub-vocalization techniques.

• Trace words on study buddy's

hand or back.

• Homework book with work

completion checklist.

• Jelly powder to practice

spelling lists, vocabulary etc.

• Play-dough.
• Sand letters to assist with

letter recognition.

• Magnetic board.

• Overwriting words using

markers, chalk etc.

• Stamps - letters and numbers

to assist with fine motor.

The examples below suggest

ideas for accommodations that

will assist individual learning

styles and provide success to all

students. It is essential that we

consider the following areas.

• Alow for oral administration

of tests.
• Break assignments into

segments or shorter tasks.
• Monitor rate at which material

is presented.

• Reduce the number of

concepts presented at one

time.
• Highlight important concepts

to be learned in text of

material.

• Use study carrels.
Provide opportunities for

movement.

• Use preferential seating.

• Use checklists to help the

student get organized.

• Help keep student's work area

free of unnecessary materials.

• Use physical proximity and

touch to help student refocus.
> Give advance warning of when

transition is going to take place.

> Make positive, personal

comment every time the student

shows evidence of interest
• Make frequent checks for

assignment progress/
completion.
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Elementary Teachers'
Federation of Ontario
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2002-2003
ne of the objects of the

Elementary Teachers'

Federation of Ontario is

"to foster a climate of social

justice in Ontario and

continue a leadership role in

such areas as anti-poverty,

non-violence, and equity".

In accordance with this goal

ETFO provides many

programs and services for

women members.

This pamphlet describes

several programs and

opportunities that are

available.

-

Priorities for the Elementary Teachers'
Federation of Ontario 2002-2003

• To protect the collective bargaining rights
of all members.

• To defend publicly funded public education.

• To serve the needs of the membership.

• To provide for the professional development
of members.

• To promote social justice in the areas of
anti-poverty, non-violence, and equity.

• To support international assistance and
cooperation.

•nit

ulator,

Familiarize student with any

ne* vocabulary before

beginning the lesson.

evaluation of student progress.

As stated earlier, a

clarification of terms helps us

• Fully explain the purpose and

criteria for assessment prior

to the task.

self-evaluation as well as

evaluation by others.
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INFORMATION TECHNOLOGY PROGRAMS
Offered to women members in
partnership with ETFO locals.
Provincial ETFO will design and
deliver workshops that meet the
unique needs of members.

OUTREACH TO WOMEN
- COLLECTIVE BARGAINING
Programs are designed to provide a base
level of familiarity with the terminology
and processes involved in collective
bargaining and to encourage women
to get involved at the local level.

LEADERSHIP PROGRAM
Designed to encourage women
members to pursue leadership
professional growth opportunities
within and beyond the classroom,
taking the beginning steps towards
formal leadership roles.

WOMEN IN ACTION PROGRAM
Designed to encourage women
members to become more involved in
ETFO. It is delivered locally by ETFO
member facilitators.

WOMEN'S CAUCUS
Each year at the Annual Meeting,
ETFO provides women delegates
an opportunity to discuss issues of
particular interest to women.

WOMEN'S ISSUES NEWSLETTER
Each month ETFO publishes a one-
page newsletter, Women's Issues,
which is distributed to all members
through the school.

Leadership
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LEGAL AND HEALTH ISSUES IMPACTING
WOMEN IN EDUCATION
Provided by a variety of specialists in
both the legal and the health domains,
these retreats are about education/
awareness and prevention of legal and
health issues.

The focus is to heighten women's
awareness of their rights and
responsibilities in the workplace
in the context of a supportive and
relaxing environment. Participants
are provided with information,
resources, strategies and supports to
allow them to identify and address
issues and barriers operative in their
lives which prevent the actualization
of women - professionally and
personally.

CRISIS INTERVENTION TRAINING ESP/PSP
This professional growth event is
specifically designed to address the
needs of women members in the
role of ESP/PSP. Key components
include prevention, intervention, and
communication.

FINANCIAL MANAGEMENT FOR WOMEN
CONFERENCE
Designed to increase the comfort level
of women members when dealing
with their personal financial planning.

ANTI-VIOLENCE
Workshops available to locals focusing
on violence against women and
community resources.

WOMEN'S COLLECTIVE BARGAINING
This program provides training
to women across the province to
become familiar with issues relating
to women's work and with general
negotiating strategies and data.

STATUS OF WOMEN CHAIRPERSON TRAININ
Allows for provincial training
and support of Status of Women
Chairpersons from each local.

BUILDING COALITIONS AMONG DIVERSE
WOMEN
A coalition of women members who
are aboriginal, lesbian, racial minorr
and women with disabilities.

FIRST NATIONS AND RACIALIZED WOMEN'S
LEADERSHIP EXPERIENCE
This course brings together First
Nations and racialized women to gai:
expertise in becoming advocates of
change in their chosen area of intere
(e.g. Education, community), and to
develop skills, build strengths, frame
barriers to change, set goals, assess
politics and create support networks
to become an effective leader.

NEW HORIZONS:
FIRST NATIONS AND RACIALIZED WOMEN'S
LEADERSHIP PART TWO
This leadership training is for
graduates of the previous ETFO Firs
Nations and Racialized Women's
Leadership courses. Emphasis is
on leadership within the union
and further exploration of previous
themes. Participants will have
the opportunity to interact, share
information gained from their
individual experiences and develop
additional strategies to continue the
journeys as advocates for change.

RACE RELATIONS LOCAL RETREATS
Locals plan equity programs with
outreach to First Nations and racializ
women members and women membt
with a demonstrated commitment to
equity work. The focus is on proactiv
strategies for inclusive education.

for new words).

• Subyocai rehearsal (practising

answer quietly to self).

to assist with fine motor. • Make frequent checks for

assignment progress/

completion.
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Financial Assistance
PRESENTATION SKILLS FOR WOMEN LEADERS
This program is designed to give women
leaders in ETFO, at both the provincial
and local levels, the opportunity to
refine presentation skills.

EQUITY TRAINING
The objectives of this workshop are to:
support learning in an open, safe
environment, and develop deeper
understanding of equity issues and
"what doing equity work" means. The
workshop leaders, two of the authors
of the award-winning document We're
Erasing Prejudice For Good will pro-
vide equity-based theory and practices
in an interactive all-day workshop.
Participants will be encouraged to
share and discuss their experiences
and strategies in pursuit of educating
and eliminating the "isms" in our
society including racism, ableism,
sexism, heterosexism, and ageism.

ECONOMIC LITERACY TOOLKIT
ETFO will sponsor a two-day train-
the-trainer workshop to familiarize
women teachers and community
women with the Economic Literacy
Toolkit developed by the National
Action Committee on the Status of
Women. The Toolkit is designed to
assist women in understanding the
specific effects that globalization and
economic policies have on women.

HEALTH AND SAFETY:
WOMEN IN THE WORKPLACE
This workshop is designed to raise
the awareness of women's health
and safety issues in the education
workplace. The workshop identifies
the rights and duties of educators,
administration, and district school
boards as defined by the Occupational
Health and Safety Act. Women's
health and safety issues are examined
through scenarios and print material.

CURRICULUM SUPPORT: PROFESSIONAL
DEVELOPMENT CURRICULUM PARTNERSHIPS
Intended to forge partnerships with
agencies beyond the Federation to
develop high quality curriculum
resources for classroom teachers.
The resources are tightly tied to the
new Ontario curriculum and focus
on topics of relevance to women and
girls. The current four year project
is the development of K-8 resources
on the complex topic of Body
Image. A school kit will be the final
product. The Steering Committee
has representatives from OISE/UT
Women's Studies Department,
Sunnybrook's Regional Women's
Health Centre, the National Eating
Disorder Information Centre, as
well as a public health nurse and a
nutritionist.

MEDIA LITERACY PROGRAM
-TAKE A CLOSER LOOK
Designed to increase students'
awareness of and ability to respond to
issues of violence in the media. The
workshop will focus on Take a Closer
Look, a media literacy resource for
grades 7 and 8 and assisting members
in learning how to design and
implement school projects.

THE POWER OF STORY
Life stories provide a valid means
of transmitting history. Locals can
access a workshop based on this K-8
curriculum resource that presents
real stories, lesson activities, and
extensions that are linked to Ontario's
curriculum expectations.

INTERNATIONAL DONATIONS
This program provides donations to
organizations that work to improve
conditions for women and girls in
developing countries.

STATUS DONATIONS
This program provides donations to
organizations that work to improve
the status of women and girls in
Canada.

WOMEN IN CRISIS
This program provides annual
donations to centres which provide
emergency shelter, counselling and
referral services to women in crisis.

LOCAL INCENTIVE FUNDING
This program provides funding
to locals to assist them with costs
related to providing the following
programs in their local for women
members:

^ Career Awareness for Female
Students

^ Female Athletic Incentive
^ Professional Growth for Women

Members
^ Science, Technology, and Math

Programs for Female Students
> Status

OVERSEAS SCHOLARSHIPS
Provides scholarships for women
from developing countries to
assist them in their studies at
universities, teachers' colleges, or
other educational establishments
in their own countries with the
understanding that more women in
their communities will study and
work for the welfare of women.

Elementary Teachers'
Federat ion of Ontario
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• familiarize student with any
new vocabulary before

beginning the lesson.

evaluation of student progress.

As stated earlier, a

clarification of terms helps us

Fully explain the purpose and

criteria for assessment prior

to the task.

self-evaluation as well as

evaluation by others.
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Special Events
...and still we rise
ETFO WOMEN'S CONFERENCE
This provincial conference combines
Leadership Training and Personal
Growth workshops as well as
networking opportunities. The three-
day conference in February will
provide training for ETFO members
in Collective Bargaining, Equity,
Health and Safety, New Horizons:
First Nations and Racialized Women's
Leadership Part Two, Presentation
Skills, Professional Legal Issues, and
Status of Women.

A variety of personal growth
workshops relating to all aspects of
women's lives will be offered which
include self-defence, balancing career
and personal life, fitness, nutrition,
and many other topics.

The conference also features dynamic
plenary speakers, diverse cultural
activities and an evening designed
to celebrate women through music
and art.

TAKE BACK THE NIGHT
An initiative highlighting the issue
of violence against women, and the
right of women to be safe and able
to walk without fear, particularly at
night.

INTERNATIONAL WOMEN'S DAY
ETFO develops materials and
supports participation in IWD events
across the province.

Awards and Bursaries
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WRITER'S AWARD
To an individual or a group of
members to recognize outstanding
manuscripts written for children,
teachers or the greater educational
community.

MASTER'S SCHOLARSHIPS
Offered to active members to study
at the Master's level in education or
other subject areas.

DOCTORAL SCHOLARSHIPS
To encourage active ETFO women
members to pursue doctoral studies
in education.

SPECIAL PROJECTS IN SCIENCE &
TECHNOLOGY AWARD
An incentive to members to produce
educational materials related to
science and technology.

MULTI-MEDIA AWARD
To encourage members to produce
innovative educational materials.

AWARDS TO WOMEN WORKING
IN SOCIAL ACTIVISM ON BEHALF OF
WOMEN & CHILDREN
May be granted each year by
ETFO to an individual woman or a
group of women who do not hold
ETFO membership but have been
outstanding social activists on behalf
of women and children in Ontario.

OUTSTANDING ROLE MODEL
FOR WOMEN AWARD
Recognizes the contributions of
outstanding role models at ETFO
locals.

WOMEN'S STUDIES SCHOLARSHIPS
May be offered to active ETFO members
for graduate work in women's studies
at a Canadian university.

BURSARIES
Offered to women members of
designated groups who are entering
a faculty of education or are taking
qualification-upgrading courses.

ABORIGINAL WOMEN IN EDUCATION
Bursaries offered to Aboriginal
women who are entering a faculty of
education or are taking qualification-
upgrading courses.

CTF PROJECT OVERSEAS
Two spaces have been designated
specifically for women members.
This program enables Canadian
teachers to partner with colleagues
overseas and deliver professional
development to teachers in Africa,
Asia, and the Caribbean.

Elementary Teachers'
Federation of Ontario

ELEMENTARY TEACHERS' FEDERATION OF ONTARIO
480 University Avenue, Suite 1000 «• Toronto, Ontario M5G 1V2

416-962-3836 «• 1-888-838-3836
Website: www.etfo.ca

for new words).
• Subvocal rehearsal (practising
answer quietty to self).

to assist with fine motor. • Make frequent checks for
assignment progress/
completion.
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• Provide immediate reirtforcers

and feedback.

• introduce the assignments

in sequential steps.

• Check for student

understanding of instructions.

• Provide a checklist for long,

detailed tasks.

• Give personal cue to begin work.

• Allow for spelling errors.

• Allow student to use either

cursive or script

• Avoid pressure of speed and

accuracy.

1 Provide copies of notes.

• Accept key responses instead

of complete sentences.

• Avoid the colour purple

when providing copies.

• Have student verbalize

instructions before beginning

task.

• Provide clear and well defined

worksheets.

• Avoid having students copy

lengthy notes from the board.

• Give written directions to

supplement oral directions.

• Familiarize student with any
new vocabulary before

beginning the lesson.

• Keep statements short and

to the point.

• Use visual aids such as charts

and graphs.

• Paraphrase information.

• Provide an established daily

routine.

• Provide specific place for

turning in completed

assignments.

• Provide clear rules and

consistently enforce them.

• Contract with student and

use rewards for completion

of contract.

Regular classrooms have indeed

become complex learning

environments that require

knowledgeable teachers

who are prepared to meet the

needs of many. The first part

of this article helped to clarify

the differences between

accommodations, modifications

and strategies. Practical

strategies for implementation

In the classroom followed.

Now, how do we know whether

to accommodate or modify?

What strategies will be most

appropriate for our special-

needs students? These Questions

lead to a discussion on building

good assessment practices

which ultimately leads to fair

evaluation of student progress.

As stated earlier, a

clarification of terms helps us

to speak a common language.

Assessment is the ongoing

process of gathering

information that reflects the

levels of student achievement.

Evaluation is the process and

application of judging

achievements based on the

data collected.

The purposes of

assessment are

• to promote student learning.

• to diagnose students'

strengths and weaknesses.

• to provide specific learning

experiences which will lead

to improved achievement.

• to track student learning.

Assessment allows the student

to demonstrate what he or she

knows and can do.

Assessment provides the

teacher with the answer to

"Can (move on?"

Assessment must be valid,

reliable and fair. Assessment

strategies must measure what

they are intended to measure.

It is important to note that

"fair" does not necessarily

mean treating everyone

the same, rather, providing

everyone with opportunities

to demonstrate learning.

So, how do we make

assessment fair for students

with special needs? Here are a

few suggestions:

• Fully explain the purpose and

criteria for assessment prior

to the task.

• Give directions both orally

and in writing before students

begin a task or assignment.

• Allow choice in culminating

activities so students can -S

demonstrate what they have

learned in their preferred : '

learning style.

• Provide students with

exemplars before they begin.

• Give credit for the process

rather than just the final

product.

• Offer re-take or re-do

opportunities.

• Help students set realistic

goals in manageable numbers.

• "Chunk" tasks so that

students work on one section

and complete it before moving

on to the next.

• Rehearse with alternative

assessment that is of similar

format and time.

• Allow access to aids (calculator,

word processors, etc.).

Once the stage has been

set for meaningful assessment,

evaluation, which involves a

judgement or decision based

on the data collected, will easily

follow. Here are some principles

of effective evaluation.

• Continuous evaluation of |||

student achievement must

be an integral part of the

teaching/learning process. "

• Evaluation must include

self-evaluation as well as

evaluation by others.
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• Evaluation must reflect the

wide range of differences

and circumstances that

affect learning.

• Evaluation should be

comprehensive, involving

a variety of evaluation

techniques {formal, informal,

diagnostic, formative,

summative).

1 Evaluation involves on-going

communication: student to

student, student to teacher,

teacher to student and

teacher to parents.

• Evaluation should provide

information to students about

their strengths and areas

for growth.

• Evaluation provides

information about program

effectiveness and the

effectiveness of teaching

strategies.

• Evaluation should be

constructive and promote a

climate in which a student can

build a positive sense of self.

When considering the

learning needs of exceptional

students, it is important to

recognize that the assessment

process guides us concerning

the appropriate level at which

to evaluate each student. When

a student's program is modified,

alternate expectations should

be documented in the

Individualized Education Plan

(HEP). There should be a fink

between the iEP and the report

card that clearly indicates the

necessary modifications and

accommodations.

Here are some

accommodations to the

evaluation process that may

prove beneficial to the special

needs student.

• Evaluate process as well

as product.

• Allow extra time for

completion of work and tests,

consider reducing the number

of questions.

• Consider number correct out

of number completed, rather

than total number of items.

• Consider an alternate setting,

where there will be additional

support if necessary.

• Accept point form answers.

• Consider oral testing.

• Have questions available in

oral or written formats.

• Only assign a grade or mark

when there has been the best

chance for success (test and

re-test if necessary).

• Allow the use of aids

(calculators, matrix, spelling

aids, word processors, etc.)

• Consider preferential learning

styles (i.e. allow the student to

use manipulative materials

whenever possible).

• Accept answers which have

been dictated to a scribe.

• Reduce the penalty for

spelling or grammar errors.

The list could go on.

Ultimately, appropriate

assessment leads to

appropriate evaluation.

Programs that allow alt

students to reach their

potential will result in

increased student progress.

What works for one student

may not be effective for

another; what is highly

successful for one teacher

may not be a match to another

teacher's style or comfort level. I

Through continued investigation, |

experimentation and dialogue, we '

can learn and share best practices.

DEMISE EMERY andGERt

H A S K E L L are special education

coordinators with the Lambton

Kent District School Board.

CATHY TELFER retired as
. :• . •

coordinator of special

education with the Lambton

Kent District School Board.

Reference:
Ontario Ministry of Education, 2002 X

P H O T O S ON PAGES A3-A4:
BRIAN P I C K E L L , WITH T H A N K S
T O D E M I S E EMERY, G E R I H A S K E L L ,
CATHY TES.FER AND STUDENTS
A T I N D I A N CREEK R O A D P U B L I C
S C H O O L , C H A T H A M .
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A TO THE REPORT OF THE EDUCATION El ITY TASK 2002
The release of the much-anticipated report of the Education
Equality Task Force 2002, chaired by Guelph University
president Dr. Mordechai Rozanski, will alter fundamentally
the debate over elementary and secondary education funding
in Ontario.

Even on the cover page of its report, the task force sets out
clear ground rules for thinking about education funding in
Ontario. The title of the report, Investing in Public Education:
Advancing the Goal of Continuous Improvement in Student Learning
and Achievement, delivers the message that the overriding issue
is adequacy. And by adding the year "2002" to the name of his
task force, Dr. Rozanski drives home another key point — that
monitoring of the funding system must be continuous.

In its overall message, the report is a vindication of the
hundreds of thousands of parents, students, school officials
and teachers who have been highlighting the stresses imposed
on the system by inadequate funding.

For years, critics have been saying that more than $2 billion
has been cut from the system under the Conservative government.
The specific recommendations made by Dr. Rozanski would
add approximately $2.1 billion to total funding.

Critics have drawn attention to the double standard in the
system that demands accountability from teachers, school boards,
students and administrators but requires no accountability at all
from the provincial government for the adequacy and performance
of the funding system as a whole.

Dr. Rozanski addresses that issue directly, recommending an
annual review of the adequacy and performance of the funding
system, and a regular — every five years — review of die fundamentals
of the funding formula.

Needs improvement
There are two major areas of disappointment in the report.

First, although the report acknowledges that there are important
issues to do with the fundamentals of the funding formula, it
does not extend its review to any of those fundamental issues.

Two of these areas of inadequacy have particularly serious
implications for the large urban school boards that have

1 O

been placed under extreme financial pressure by the funding
formula. The massive underfunding of the so-called Learning
Opportunities Grant — the grant intended to provide extra

resources for children at risk because of socio-economic factors
— is only partially addressed in the report. And the report does
not address the fact that the original 1997 base figure for school
operations was below the average cost of school maintenance
in the province and substantially below actual costs in large
urban areas.

With respect to school operations file report does recommend
catch-up for cost escalation since 1997. In addition, Dr. Rozanski
validates concerns about the maintenance backlog in the schoolo

system and recommends initial funding for a program to catch
up on deferred maintenance.

Other areas of controversy in the formula, such as vice-
principals, librarians, education assistants, class sizes and
specialist teachers at the elementary level are not addressed.

Likewise, a number of issues that go to the question of what
constitutes education for funding purposes are not addressed
in specific recommendations.

Even here, however, the message in the report for the longer
term is positive. These issues are not dismissed. They are
acknowledged as legitimate, and deferred for further review.o o

Second, the report was extremely cautious on the question
of timing. While it calls for immediate help to enable school
boards to negotiate with their employees this year, most of the
increased funding recommended in the report will flow over
a three-year period, beginning next year. This is cold comfort
to school boards that are struggling right now, and it raisesoo o o

questions about the legitimacy of the budget-cutting exercises
imposed by the provincial government on the Toronto, Ottawa-
Carleton and Hamilton-Wentworth school boards earlier this year.

Flawed funding formula
The primary focus of the report is on updating the benchmark
values that drive the funding formula.

The funding formula does not provide enough funding to
enable boards to pay the teachers they are required to employ
to meet the class size requirements. The report recommends
$366 million to update the teacher salary component of the
formula to 2001-2002 salary levels, and a further $93 million
to up-date non-teaching salaries to that level.
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It recommends $ 170 million to fund employee benefits to
a level that reflects actual costs.

It calls for increases in funding for computers and supplies
($81 million), non-salary school operations ($111 million),

transportation ($80 million), school renewal ($25 million)
and new pupil places ($39 million) to reflect increases in

costs since the benchmark amounts were established.
For the current year, 2002-2003, the report recommends

an allocation of $70 million to cover cost increases between
2001-2002 and 2002-2003 together with additional funding to
cover salary increases in the system in the current school year.
While Dr. Rozanski does not recommend a specific amount
of funding, the current pattern of public sector settlements —
3 per cent increases in total compensation — suggests additional
funding of $330 million will be required.

These changes, if implemented, would provide real relief to
school boards that have been forced to cannibalize important

services and reduce standards in order to keep core functions
operating.

But Dr. Rozanski doesn't stop there. Although he acknowledged
that time and resource limitations prevented a fundamental
review of the formula, the report recommends enhancements
to the formula in several key areas: special education is in
line for $269 million in new funding. The evident inadequacies
in funding for English and French as second languages are
addressed, with $65 million in new funding.

Small schools in one-school communities and remote and
rural areas would be protected, with $50 million in additional
funding. It is important to note, however, that this funding will do
nothing to protect smaller neighbourhood schools in urban areas.

The portion of the Learning Opportunities Grant that is
driven by the demographic characteristics of students —
household income, household structure (single-parent or two-
parent) and ethnicity, for example — is recommended for a $50
million increase. This would increase this portion of the grant by
nearly 25 per cent. However, it still leaves it $200 million short,
in 2002-2003 dollars, of the $400 million recommended by the
government's expert panel on the grant in 1997. This shortfall
has particularly significant consequences for students in large

urban areas.
The problems faced by school boards with declining

enrolment is acknowledged with an increase ($5 million)
and extension in the declining enrolment grant.

And the report recommends a first step in addressing the
physical deterioration of our schools with new funding of $50
million for school renewal and $200 million for catch-up on
$2 billion in deferred maintenance. However, in deciding not to
address the adequacy of the original 1997 benchmark for school
operations costs, the report steps back from addressing the
primary cause of the deferred maintenance problem.

These extensions of the formula add a further $689 million
in new funding, for a total of roughly $2.1 billion.

Other recommendations
Some of the recommendations without specific price tags
are just as important. These include

• development of publicly accountable mechanisms for
reviewing and updating benchmarks annuallv;

O 1 O J '

• a comprehensive review of the formula every five years;
• multi-Year funding;

/ O'

• a review of the funding formula for children at risk (the
Learning Opportunities Grant);

• an increased focus on funding to support readiness to learn,
including early childhood education, and recognition of

the fact that schools may need to deliver programs that
fall outside the strict definition of "education" to achieve
learning readiness goals;

• co-ordination of efforts by the federal government and

the province to address the needs of aboriginal students;
• establishment of standards for special education, and funding

to enable boards to meet those standards.

Grading Rozanski
No report is perfect. And since this is an education report,
it is impossible to avoid the temptation to assign grades.

For addressing the issues raised by the failure of the funding
O J O

formula to keep pace with cost increases, an A+. The report
fully addresses the issues of cost-based erosion in funding.

For addressing the fundamental issues of formula design,
a C with an acceptable explanation — not enough time. The
report makes a start on key issues like special education,
funding for children at risk and the deferred maintenance
backlog, but leaves much of the fundamental review that
is needed for the future.
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Education Equality Task
the ball clearly in the court

For setting out expectations for the future, an A. The report
makes it clear that the funding formula's narrow definition of
education is a legitimate problem, and directs the government
to address it. Importantly, the report also underlines that
funding adequacy is not an issue that one can address once and
forget, that it must be monitored and re-evaluated constantly.

For imposing a sense of urgency on the government to
respond to the funding crisis it has created, a D. Funding
inadequacy is not an abstract problem. For most of the school
boards in the province, and for the vast majority of students
in the province, it is a here and now crisis. School boards are
cutting valuable programs now, that could be funded under
Dr. Rozanski's recommendations. The provincial government's
supervisors are imposing cuts in programs that would be well
within board budgets in the funding world according to Dr.
Rozanski.Yet Dr. Rozanski recommends a lengthy three-year
implementation period and is silent on the issue of avoiding
unnecessary short-term cuts.

What's next?
The report of the Education Equality Task Force — 2002 puts the
ball clearly in the court of the provincial government.

It validates the concerns that have been raised about the adequacy
of the provincial funding formula. It addresses fully the issues of
erosion in benchmark values that have pushed dozens of school
boards to the brink of crisis. It legitimizes the many fundamental
issues in benchmark design and the definition of education
that have been raised by education activists across the political
spectrum. It makes it clear that funding adequacy cannot be
a one-time thing. And it raises the question of transition from
the current formula to Dr. Rozanski's enhancements.

The appointment of Dr. Mordechai Rozanski and his task
force was greeted with considerable scepticism by many in
the education community in Ontario. In sum, the report
demonstrates that the scepticism was unfounded.

Now the focus shifts to the government of Ontario. The
O

Premier and the Minister of Education are making the right
o o

positive noises about the report. But on the fundamental issue
of funding, the jury is still out. At the same time as they are
raising concerns about the province's fiscal capacity to implement

the recommendations in the report, the Minister of Finance is
digging a deeper fiscal hole for the government by committing
to further tax cuts.

Dr. Rozanski has confirmed that the education system is in a
financial crisis caused by the inadequacies of the funding formula.
The need for new cash is immediate. Boards across the province
face negotiations with their employees without sufficient funding.
Further, many boards are currently cutting important programs
because of lack of funding. Even if full implementation is
delayed, transitional funding must be provided to avoid the
absurd situation of cutting programs for which there will be
sufficient funding available within two to three years.

The Rozanski report demands more than rhetorical
endorsement. Its implementation will require a fundamental
change in the government's budgetary strategy. The millions of
Ontarians who are welcoming Dr. Rozanski's recommendations
are waiting.

o

HUGH MACKENZIE is a director of research with the United

Steelworkers of America and a research associate with the Canadian

Centre for Policy Alternatives (CCPA). This article is reprinted with

permission from the CCPA website - www.policyaiternatives.ca.

Read the full text of investing in Public Education: Advancing the Coal

of Continuous Improvement in Student Learning and Achievement ~

The Report of the Education Equality Task Force, 2002, at

www,edfundingrev!ew.on.ca.

N.B. As of December 13,2002, in response to the Rozanski report,

the government has restored the following funds to the education

budget: $340 million for collective bargaining; $250 million for

special education; $20 million (a reannouncement of a commitment

in the June 2002 provincial budget) for transportation.
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Ensuring Success for Students with Special Needs

In the winter of 2002, ETFO held focus groups and discussions
across Ontario to determine the state of special education in
the province's public elementary schools. Teachers, parents,
community representatives, and administrators shared their
experiences and knowledge. This information, gathered from
the people who deal directly with students with special needs,
proved to be invaluable.

In August 2002, ETFO released Fulfilling the Promise -
Ensuring Success for Students with Special Needs. This document
reflects the voices of our members across the province. What
follows is a section from Fulfilling the Promise. The full text
can be downloaded from www.etfo.ca.

* 1 i ; 1 - •: >eo al Education
Resources and support services

Adequate support services, appropriate teaching and learning
materials, and other resources such as adaptive devices and
software are necessary to help students reach their full potential.

According to ETFO's 2002 Members Survey Report, only 30
per cent of ETFO members who have at least one student with
special needs stated that they have access to the support of an
education assistant. Fifteen per cent of ETFO members with at

least one student with special needs were unable to identify
any type of support.

In October 2000 there were 14,000 education assistants
employed by all school boards in Ontario. However, there were
at least 25,000 students with high needs, the majority of whom
required education assistant support for at least part of the day.
"Clearly, if much of the available teacher assistant time was
needed to effectively support students with high needs, there
was insufficient time available to provide needed support to
the thousands of other students who required additional help
to progress" (Provincial Auditor, 2001).

Funding cutbacks have reduced options for school boards,
eliminating many excellent innovative initiatives that were
supportive and successful with high-risk students. Reductions
in the number of educational support workers over the last four
years have erected further barriers to successfully integrating
some students and implementing special programs. As the
provincial auditor noted, "service decisions are being made
based on budgetary considerations, and there is no basis
for either school boards or the Ministry to evaluate the
appropriateness of the service cut-off points currently in place"
(Provincial Auditor, 2001).
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"/ am increasingly concerned about our students in today's Ontario. Our
curriculum is too intensive for the average student in terms of the amount of
information they are required to learn. Imagine, then, the problems that our
learning disabled and slower learners face when confronted with this same
curriculum. While we are, in theory, allowed to "modify"for the LD student, that
modification may indeed place them at risk for graduation with a diploma from
high school... or affect their future employment." - S P E C I A L E D U C A T I O N T E A C H E R

Today, there are fewer services, both in schools and in
communities, to help students in need, and these cutbacks affect
students in many ways. One school board recently reported a

10 per cent increase in student suspensions overall. About three-
quarters of the students who are being suspended have been
identified through the IPRC process. With fewer resources and
services, large class sizes and fewer adults in schools, suspending
students becomes a more tempting option. But it means that
students with special needs are getting even less of the support
they need to ensure their success in school.

Simply providing access to education assistants is not, however,
sufficient. For children to receive the optimum benefit, there
also needs to be on-going dialogue and co-operation between
specialists and teachers. This requires

• cross-training for teachers and specialists in how to program

for such students;
• staffing and timetabling to allow teachers and specialists to

work as a team in the preparation of program plans; and
• opportunities during the school day to meet and review

student progress and to make adjustments where necessary.

For integration to be successful there is a multitude of service
requirements for students with special needs that vary from mild
to severe. Students with mid to moderate difficulties have been the
most negatively affected. Appropriate teaching materials and
resources for these students, as well as for the "hard-to-serve"
students, are difficult to locate and expensive to purchase. Inadequate
resources and support personnel make it difficult to implement
IEP goals. In addition, there are wide discrepancies across
boards and schools in terms of teacher resources and materials.

Curriculum-related resources are often difficult to design
or find for students with special needs. In fact, the very nature
of the present Ontario curriculum is problematic. Both the
quantity of expectations and the nature of the concepts
embedded in the expectations can create challenges for our
most able students, while presenting insurmountable obstacles
for students with special needs.

Education assistants are crucial for the delivery of programs

to students with special needs in integrated classrooms. They
bring knowledge and skills to their work with exceptional
students. Educational support staff could help at an IPRC,
but they are rarely included in this process.

One education assistant in a focus group explained the value
of their input this way: "Decisions are made but the education
assistant is not there. But then we are required to accept the
recommendations and often deliver them. I think a buy-in
is necessary for successful programming."

Adequate time for teachers to co-plan with education assistants
is a vital component in providing effective programming for
students with special needs. Teachers are often expected, though,
to find their own time to meet with specialists, plan with education
assistants and communicate with parents. Rarely is additional
planning and review time allocated to teachers to make these
responsibilities more manageable.

Special education teachers are experiencing a high degree of
burnout. Consequently, this is becoming a much less desirable
teaching position. While expectations are higher, resources and
support have been reduced. In many cases, teachers with the
least experience are placed in the most difficult positions
because others have simply had enough.

The ETFO Model Teacher Agreement states that "for each
pupil awaiting placement or whose case is under appeal and
where the teacher considers that the present learning situation
is inadequate, a teacher's assistant shall be provided to assist
the classroom teacher for not less than five hours per week."

With proper support, resources and training, the position
of special education teacher can be once again an attractive,
fulfilling choice. We need to return to this model.

O

Reference
Provincial Auditor of Ontario. (2001). Annual Report of the Provincial Auditor of Ontario.
Toronto: Queen's Printer for Ontario.
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Books, Games, CD ROMS and...

Reading Teacher's Handbook

This 80-page 8.5 x 11 bound book is presented

in an easy-to-read format applicable to a

non-graded elementary setting. It contains

information for teachers and reproducibles

for classroom use. The length, format,

organization and use of subheadings and

checklists make this very useful to busy

teachers with limited time to reinforce their

own skills in the teaching of reading.

The author believes that "[Reading] is a

complex thinking process." She moves us from

reading theory to reading practice by outlining

the cueing systems used by readers (visual

information, context, knowledge about

language) and linking them to writing, and

oral communication (speaking, drama). There

is a broadened concept of the teaching of

reading to include

• preparing for reading-activities to do

before the reading starts.

• reading- ways to access the text.

• developing comprehension-activities to

examine meaning and to relate knowledge

to experiences, thus extending learning.

• developing skills-specific instruction in

language skills.

This resource guide contains a range of

activities, and each section becomes very

practical through "Key Points" or checklists

of practical guidelines and advice for

teachers. These "at-a-glance" lists would be

very helpful for frequent teacher reference.

Some of our favourite sections include

• Grouping-when to use different types of

groups and the kinds of activities most

appropriate to each.

• Preparing for reading-sample questions to

activate prior knowledge and to establish a

real purpose for reading.

• Ways to develop comprehension -

promoting the kinds of thinking and

responses appropriate to different types

of reading.

• Spelling through reading-skills of word

construction.

This book is appropriate to students

with special needs because of the variety

of activities which are appropriate for the

different learning styles and abilities within

each classroom. Chapter 7 is focused on

"encouraging reluctant readers", which

includes activities to promote self-esteem

and assisting older non-readers. These

suggestions are helpful in assisting those

students who are not naturally motivated to

read a variety of print.

The 11 pages of reproducibles are designed

for a combination of teacher, student and

parent use.

Ms. Phenix has written a resource guide

that provides details of a balanced and rich

literacy program. It will be of value to new

teachers to use as a guide to organizing their

reading program, and also to experienced

teachers as a self-check of the essential

components of effective reading instruction.

This book should be referred to at least once

each year as a reminder of what is valued in

the reading/thinking classroom.

"Even for children who read willingly, the

time spent in class is very short. We use this

time as best we can to model the process,

teach the skills and give children as much

practice as we can. However, this will never

be enough to build fluent readers. We also

need to foster a love of reading, so that children

will become lifelong readers." The Reading

Teacher's Handbook helps us do exactly that.

Cory Telfer is a grade 6 teacher with the Lambton Kent
DSB. Cathy Telfer recently retired as co-ordinator of
special education with the Lambton Kent DSB.

Science Resource

The adage "good things come in small

packages" is perfect for one of nature's

most unusual yet charming creatures.

Hummingbirds: A Beginner's Guide supports

science units for the grade 4 Life Systems

unit on Habitats and Communities and the

grade 6 Matter and Material unit on The

Properties of Air and Characteristics.

However, the book will be enjoyed by any

junior-age student interested in nature.

The text is interspersed with stunning,

full-colour photographs that complement

the information.

Aziz traces how hummingbirds have

evolved by adapting their bills, eyes, feathers

and habits to local environments. Of special

interest is the mutually beneficial "bill-in-

blossom" relationship that has evolved

between hummingbirds and flowers.

Hummers use innovative construction

solutions to build nests designed to incubate

eggs and shelter their young. As with many

bird families, all the responsibility for nesting

and caring for the young is left to the female.

Aziz uses experiments and studies to help

explain why hummingbirds prefer red flowers,

and how they are able to locate their

seasonal homes with pinpoint accuracy.

Although hummingbirds have always

intrigued us, this species continues to face

problems as a result of destructive human

actions. Aziz teaches us how to increase

the hummingbird's chance of survival while

simultaneously enjoying their playful antics.

Current websites listed at the back of the

book encourage hummingbird enthusiasts to

learn more about these delightful birds.

****

Margaret Merkley teaches grade 3 with the Limestone DSB.
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Computer Activities
In Computer Activities for the Co-operative
Classroom, authors Linda Schwartz and
Kathlene Wilting have combined ideas,
activities and curriculum for the experienced
and novice computer teacher. This book
includes practical suggestions, often
differentiated by grade levels, as well
as tips and advice on how to integrate
computer and information technology into
the elementary (kindergarten-grade 6)
classroom.

This book focuses on the tools needed
to have a fully integrated classroom with
computers used in multiple subject areas.
Its chapters deal with current issues such

as learning co-operatively with computers,
assessment and evaluation, how and where
keyboarding fits into the classroom picture,
how information technology integrates
into different grade levels, co-operative unit
planning and integrating the Internet with the
curriculum. Each chapter is full of activities
and possibilities that easily transfer to
the classroom. Where specific software
is suggested, it is cross-platform software
(Windows or Mac) and almost all is Ministry-
licensed in Ontario.

Schwartz and Willing, both long-time
classroom teachers, break down the teaching
of information technology into easy-to-use
parts no matter what the classroom setup.
Labs, mini-labs or single machines in the
classroom do not matter with the practical
ideas in their book. They offer ideas for
the "reluctant" computer teacher to the

experienced. The chapter on assessment
focuses on rubrics and portfolios, again
with excellent, practical examples.

Computer Activities for the Co-operative
Classroom is a definite help to all teachers
who integrate computers into their elementary
classroom and is highly recommended,
it would be even better if it included
information for teachers of grades 7 and 8.

Wayne Rockel is an information technology teacher with
the Hamilton-Wentworth DSB.

Teen Survival Gyide
The Courage to Change: A Teen Survival
Guide is a glossy, soft-cover book that was
compiled by the award-winning journalist
Brenda Zosky Proulx. It contains a mix
of stories, poems and black and white
photographs from teen authors involved
with Leave Out Violence (L.O.V.E.), a
Canadian grassroots organization. The
powerful voice of the youth who speak out
as victims or perpetrators of violence is
troubling but real. Their writing explores their
experience and reactions to the conflicts and
violence with which all today's teens seem to
be familiar.

My grade 8's have been spared many of
the experiences described in the chapters
on gangs, sexual abuse and drugs, but they
found it easy to relate to the prose written
about self-image, bullying and racism. For
me, the true test of the book's worth was
apparent in one of the reviews my students
gave when I offered it to them as an
additional resource during a poetry unit:
"I liked that all of the sections cover how
teens feel and what a teen's life is like."
My student reviewers rated the book between
an eight to a ten out of ten, and all of them
would definitely recommend it to a friend.
The nature of some of the topics makes

the books most appropriate for high school
readers, although some as young as grade 7
would be able to relate to the issues discussed.

Understanding the nature and
consequences of conflict is one way to
empower adolescents who are growing up
in these increasingly troubled times.
Providing our students with access to this
book is also an easy way to help L.O.V.E.
fight against youth violence in Canada.

ibro:

Maura Ross is an intermediate division teacher with the
Simcoe County DSB and a Ph.D. student at OlSE/University
of Toronto.
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Bargaining after Rozansi

" \d that:
to foster stability in
the education sector,
the Ministry of
Education allocate
funds to school
boards in the current
school year(2002-
2003) for the current
round of collective
bargaining with
teaching and
support staff,"
Dr. Rozanski said.

I n December, Dr. Mordechai Rozanski
released the report of the Education
Equality Task Force, 2002. In that report,

Dr. Rozanski's second of 33 recommendations
addressed staff compensation, clearly an
indication that he felt the matter was urgent.

O

"I recommend that to foster stability in
the education sector, the Ministry of Education
allocate funds to school boards in the current

school year (2002-2003) for the current round
of collective bargaining with teaching and
support staff," Dr. Rozanski said.

Within days, the government had responded
by announcing $340 million for salaries and
benefits this school year. This is the same
amount that Hugh Mackenzie, director ofo '

research with the United Steelworkers of
America, had said would be required to bring
salary increases in the education sector into
line with those in other areas of Ontario's
public service.

Seen another way, each teacher and
education worker should expect at the very
least a 3 per cent salary increase this year.
Dr. Rozanski was quite clear that, excluding
the $340 million for salaries, the government
still owes Ontario's schools $ 1.08 billion for
updating the benchmark costs of all components
of the funding formula (the Foundation Grant,
the Special Purpose Grants, and the Pupil
Accommodation Grants) to reflect costs
through August 2003. Funding that reflects
these updated benchmark costs should be
phased in over a maximum of three years,
starting in 2003-2004, he said. Once again,
Dr. Rozanski's figures come close to matching
the over $2 billion ETFO and others say the
government has stripped from the education
budget since 1995.

While ETFO is cautiously optimistic
that the new money for salaries could make
negotiations somewhat less difficult, only
the most naive would suggest that boards will

simply hand over any increase to salary without
a struggle. Boards will continue to put forward
innumerable reasons why the money is not
available. ETFO's local negotiators will have

O

to press hard to ensure this money reaches
our members.

As a result of the Rozanski report and the
government's subsequent response, ETFO will
bargain vigorously for one-year agreements
only. Given that there is no funding formula in
place for next year, it makes little sense to go
beyond the 2002-2003 period. For those locals
who already have agreements in place for 2002-
2003, ETFO will seek to re-open them in order
to ensure that all members are properly
compensated.

Every member can help by supporting
their local bargaining team. For example, on

O O i '

December 9, 2002, ETFO members in Durham
voted 91.5 per cent vote in favour of strike action.
The board received a clear message that the
elementary teachers support their bargaining
team and are prepared to do what is necessary
to achieve a fair collective agreement. Durham

O

teachers began working to rule on January 22.
In addition, strike votes are scheduled for
Toronto and York Region during January.
Visit www.etfo.ca and click on "collective
bargaining" to check the current status of
negotiations in these locals and in your own
ETFO local.

Collective Bargaining Conference
All ETFO locals were represented at ETFO's
Collective Bargaining Conference — From
the Past, To the Present... For the Future, held
November 29-30 in Toronto. Keynote speakers
Howard Goldblatt, Sean Dewart and Cynthia
Petersen from the legal firm of Sack, Goldblatt,
Mitchell, told participants "How to Take on
the System and Win! "A series of workshops
addressed the fundamentals of bargaining the
best possible collective agreements.
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Staff of ETFO's Collective Bargaining
Services are

Bill Getty, Coordinator

Susan Ansara

Christine Brown (on leave during 2003)

Celia Harte (on secondment to ETFO)

David Kendall

Bill Martin

Jim McMahon

Margaret Taylor

Harold Vigoda

Jim White

Participants at ETFO's Collective Bargaining Conference,
held November 29-30 in Toronto, returned to their locals
even more determined to negotiate the best possible salaries,
benefits and working conditions for members.
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Bound into the middle of this issue of Voice is
a brochure detailing ETFO's services to women

O

members. Inserting the brochure into Voice

is a cost-effective way of ensuring it reaches all
those who are interested in the wide range of
programs and services offered by the federation.

the Women's Future Fund

Founded in 1996, the Women's Future Fund
(WFF) is the first and only women's group
in Canada working to support women's

organizations across the country.
o J

The WFF had its beginnings in 1991 when
18 women's organizations met in Ottawa to
discuss the impact of government cutbacks on
national women's organizations and programs.
The conference explored new and alternative
ways of achieving financial stability and improved
organizational development. As a result of these
discussions, the WFF was established to

• pool our resources;
• fundraise strategically ando J •

collaboratively; and
• pursue collective fundraising models.

Shortly afterwards, a number of women's
organizations undertook to study the feasibility
of collaborative fundraising. In 1995, the Report of

the National Project on Sharing Resources: Developing

Models of Collective Fundraising for National Women's

and Girl's Organizations was released. The study
found that collaborative fundraising was needed,

O

that there was support for it and that national
women's groups had the ability to create it. The
study also found that workplace giving was the

best way to raise money collaboratively.
Since that time, the fund has raised thousands

of dollars for its member organizations, which are:
• Acced Foundation,
• Canadian Association of Elizabeth Fry

Societies,

• Canadian Research Institute for the

Advancement ofWomen,
• Canadian Women's Foundation,
• The Women's Legal Education and Action

Fund,
• Media Images ofWomen Educational Society,

• National Action Committee on the Status of
Women Trust,

• National Association ofWomen and the Law

Charitable Trust for Research and Education,
and

• National Congress of Black Women

Foundation.

ETFO actively supports the Women's Future
Fund and urges locals to do the same. Callo

your local president, or call Kathleen Loftus at
provincial office, for information on making a
difference through workplace giving. For more
information, or to make a direct donation,
contact the

Women's Future Fund
c/o the Canadian Wo men's Foundation,
133 Richmond Street West, Suite 504,
Toronto, ON M5H 2L3.Tel: 416-516-5500
Email: wffinfo@web.ca
Visit: www.womensfuturefund.com

roe Court
ves Book

On December 20, the
I Supreme Court of Canada

i/l handed down its judgement
•I on whether three children's

books should be approved for use in a British
Columbia school district. The panel of nine
judges (two of whom dissented) remanded the
question to the Surrey District School Board
to be considered according to the criteria
laid out in the board's own regulation, the
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curriculum guidelines and the broad
principles of tolerance and non-

sectarianism underlying
the School Act. This
decision sends a clear
message to school boards
across Canada that they
must adhere to the
principles of a publicly

funded education system, whose purpose
is to serve the needs of all within it. It
vindicates British Columbia teachers
Murray Warren and James Chamberlain,
parent Diane Willcott, student Baline
Cook and Rosamund Elwin, author
of Asha's Mums, who, at considerable
financial and emotional expense, took
the case to the highest level. ETFO was

O

pleased to be an intervener in die case.
This has been a long-drawn-out story

that began in 1997 when three children's
books (Belinda's Bouquet, Asha's Mums and
One Dad, Two Dads, Brown Dad, Blue Dads)
were submitted to the Surrey District
School Board by James Chamberlain,
a kindergarten teacher. Chamberlain
sought approval of the books for use in
kindergarten and grade 1 as resources
for the personal planning curriculum.
The books feature children who have two
moms or two dads.

The parents from
Chamberlain's classroom
read the books and
made a presentation
to the school board in

favour of using them. However, the board
refused to allow the books to be used
anywhere in the district because some
parents complained that their religious
beliefs would be offended by acknowledging
in the classroom that there are children
who have same-gender parents.

A see-saw legal battle followed that
saw courtroom victories for both sides.
The issue was finally heard before the
Supreme Court of Canada and resolved in
favour of the teachers, parent and author.

Murray Warren and his life partner
employed the lawyer in this case. To date,
their legal bills amount to several hundred

O

thousand dollars, for which the petitioners
are personally liable. The board has spent
more that $760,000 to keep these books
out of classrooms. Fundraising efforts have
taken an enormous amount of time and
energy, yet are still short in excess of
$200,000. Following this decision, some

O

costs will be recovered from the school
board and other groups opposing the books.

Any financial assistance to help pay for
this litigation would be much appreciated.
Donations are not tax-deductible due to
the political nature of this case.

Cheques may be made payable to
the "GALE BC" and sent to Gay and
Lesbian Educators of British Columbia,
Stop the Book Ban, Box 93678,
Nelson Park P.O.,Vancouver,
British Columbia, V6E 4L7. Visit
www.galebc.org or the Supreme Court
of Canada website for more information
on the judgment: www.scc-csc.gc.ca.

Here are some important dates for the
rest of this school year. These events
occur at the same time every year.

February-Black History Month

18 Heritage Day
March
8 International Women's Day
20 Journee internationale de la

Francophonie
21 International Day for the

Elimination of Racial
Discrimination

21-28 Week of Solidarity with the
Peoples Struggling against
Racism and Racial
Discrimination.

April

7 World Health Day
17 Equality Day
22 Earth Day
28 Day of Mourning for

Persons Killed or Injured
in the Workplace

May Asian Heritage Month

IS International Day of Families
21-24 Aboriginal Awareness Week
22 International Day for

Biological Diversity
2 6 to National Access Awareness Week
June 1
June Lesbian and Gay Pride Events

2-8 Canadian Environment Day
S World Environment Day
21 National Aboriginal Day
23 Fete nationale du Quebec
29 Toronto Pride Day

For more information, visit the Government

of Canada, Canadian Heritage Calendar at

www.pch.gc.ca/pc-ch/calen/2002 and the

United Nations at www.un.org/events.
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ection or governing tounci

MAKE YOUR VOTE COUNT
The Ontario Teachers' Federation

(OTF) has endorsed 12 candidates

for election to the Ontario

College of Teachers (OCT)

governing council; five of the

candidates are members of

ETFO. The Ontario English

Catholic Teachers' Association

(OECTA) has four members.

L' Association des enseignantes et

des enseignants franco-ontariens

(AEFO) has three members.

The election will be

conducted on-line between

March 3 and April 14, 2003.

Because the Ontario

Secondary School Teachers'

Federation (OSSTF) did not

submit any candidate names to
OTF, OTF is endorsing candidates

in only six of the seven system

positions. ETFO members may or

may not choose to vote for the
English public secondary position.

OIF-endorsed candidates

Regional candidates - vote for
one or»iy. Your OCT taliot will
list oniy your regional candidate.

Reqion 1 Northwest
Donald Cattani

Reqion 2 Northeast
Paul Brazeau*

Reqion 3 Southeast
Gordon Hough*

Reqion 4 Southcentral
Nancy Hutcheson*

Reqion 5 Southwest
Suzanne De Froy

| Reqion 6 Central
Elizabeth Papadopoulos*

System positions - Vote for a!f
system positions

Enqlish Public Board
Elementary Hilda Watkins*

Enqlish Public Board
Secondary OSSTF did not
submit a name to OTF

Enqlish Catholic Board
Elementary Rosemary Fontaine

Enqlish Catholic Board
Secondary Harry Mulvale

French Catholic Board
Elementary Marilyn Laframboise

French Catholic Board
Secondary Pierrette Nadeau

French Public Board
Bernard Adam

*Members of ETFO

Election Calendar
January - March 2003

ETFO members register in the
Members' Area on the OCT

website.

• Locate your OCT registration

number and your social

insurance number. Your
registration number is on your

OCT membership card, or find it
on the public register page

at www.oct.on.ca.
• Because your OCT registration

number is on this public registry,

your SIN number, which the OCT

already has on file, is used to

confirm your identity. The system
is very secure and uses the

same encryption as the banks.

• Once you enter your

registration number and SIN,

click on "Log In." A new page

will appear. This requires a
password, a secret guestion

and an answer to the guestion.

• Enter your password, secret

question and answer, click on

"Submit." You are now in the

'Members' Area' where voting

ballots will be posted.

• An optional section asks

members for their e-mail

addresses. Do not comply.

Do not give the OCT more

information than is necessary

to vote.

• Visit www.etfo.ca for more
information about the OTF-

sponsored candidates and

the election process.

March 3, 2002
• Voting begins.

• Spend as little time as possible
on the OCT website by visiting

www.etfo.ca and following

ETFO's hotlink to the OCT

registration page. Because

you have registered, you will

now have to provide only your

password, secret question and
answer. Click on "Submit" and

enter the Members' Area.

• Election ballots for eligible

voters will be posted in the

Members' Area.

• Every ETFO member can vote

for eight candidates-the

candidate in the region in

which they live as well as the

candidates in all seven system

positions. Your OCT electronic

ballot will list the names of all

those for whom you can vote.

April 14, 2003
• Voting ends.

April 16, 2003
• Election results posted at

www.etfo.ca.

OTF, ETFO, OECTA and AEFO

are working together to elect

the OTF-endorsed candidates.

Reference materials for members,

including bookmarks listing the

OTF candidates, will be in the

schools shortly. Keep the
bookmark handy. Refer to it

when you register and when

you vote for your seven OTF-

endorsed candidates.

For more information on the

election to the Ontario College of

Teachers governing council, call

Wendy Matthews at provincial

office or visit www.etfo.ca.

Accountabili
Recertification

YES
NO
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T he Ontario College of Teachers
(OCT) was founded in 1996. Since
its inception, OTF has advocated the

teachers' position that OCT is not a truly self-
regulatory body because teachers do not hold
the majority of positions on the governing
council. Out of a council of 34 people, only
14 are classroom teachers. As OTF continues
to make this point and lobbies the government
and opposition parties, we have continued
to work to ensure that teachers have the best
possible representation under the current
conditions and regulations.

To this end, since the first elections to
the governing council, OTF has encouraged
teachers to offer themselves to serve in these
positions. We have then promoted these
teachers to their colleagues as OTF-sponsored
candidates. We gather information on the
candidates and share that information across
the province. This activity has always been done
as a joint OTF/Affiliate project.

The record of this method of getting good
teacher representation has been excellent. It
has been the OTF-sponsored candidates who
have pressed the teacher perspective on issues
such as fee increases, the professional learning

program and discipline hearings.
Early in 2003, there is another election

for the governing council. In the fall of this
year, OTF began its process for identifying
candidates for the election.

For more than a year now, the Ontario
Secondary School Teachers' Federation
(OSSTF) has declined repeated invitations
to return to OTF executive meetings oro

to participate in any OTF activities. Not-
withstanding this stance, the OTF executive

O

asked the secretary-treasurer to once again
invite OSSTF to join their teacher colleagues
in putting together a list of OTF-sponsored
candidates.

The president of OSSTF sent me a letter to
say his organization was not interested in being
part of a list of OTF-sponsored candidates. In
his letter he said, "I am writing on behalf of

the provincial executive to officially inform
you that OSSTF will not be participating in
the OTF campaign regarding elections to the

College of Teachers' governing council because
of our ongoing fee dispute."

At its October meeting, the OTF executive
decided to proceed with its plan to promote
a list of OTF-sponsored candidates. At the
December meeting, the executive approved
the names of those candidates.

This time, the entire election is being
conducted on-line. In order to vote, you
must also register on-line. I urge you to visit
the college website at www.oct.on.ca and
register to vote.

Since we, as teachers, have so few seats
on the governing council, it is important for
teachers to exercise their right to vote. I urge

you to vote for the OTF-sponsored candidates.

PHYLLIS BENEDICT is the President of the

Ontario Teachers' Federation, Past-President

of ETFO and ETFO's Table Officer.

The complete list of OTF-sponsored candidates

can be found on page 36 of this issue of Voice.
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Do you have a
son or daughter

considering post-secondary
education this year?

They may be eligible to receive an academic bursary from OTIP.

Twelve applicants (six male and six
female) will be randomly chosen to
receive a $1,000 academic bursary.
Only children or dependents of OTIP
insured members are eligible.

Academic

Balanced REMEDIAL Reading
PILOTS Volunteer - PILOTS for Accel - PILOTS ESL

Plus! Accel, Accelerated Language Literacy

GRADES
K - 1 2

THIS WAY UP!

www.kidsed.org
403-2S4-1800

TEACHERS INSTITUTE ON CANADIAN
PARLIAMENTARY DEMOCRACY

2 7 NOVEMBER 2003
PARLIAMENT HltL, OTTAWA

»(Jet an insider's view of Canada's
parliamentary system.

«Meet political procedural
and pedagogical experts.

»Explore key issues
in parliamentary
democracy.

• Develop resources
for. teaching
about Parliament,
governance,
democracy and
citizenship.

»To be eligible, you must teach
social studies or a related subject
to students between grades 4 and
12, or CEGEP (Quebec).

«70 applicants will be selected by
a committee of educators from
across the country.

• A registration fee of $30(1 is
payable upon selection.

• The program covers travel costs,
accommodation and most meals.

For more information or an application form, please
visit the Parliamentary Internet site at

www.parl.gc.ea (About Parliament)
,.j 1 4 ..... tf or call the Library of Parliament's

4 ' *• f Information Service at
(613) 992-4793

5 : i \/ within the national capital
IM* j region or toil free at

1-866-599-4999.
Completed applications

must be post-marked no
later than 30 April 2003.

disponibles en francais,

Pathways
Inclusive Curriculum Resources

Grade 2 Ramadan Mubarak
Grade 4 Islamic Medieval World

Lesson Plans, Student Information, Reproducibies,
Resources

Call: 416-754-2373
pathwaysmail@yahoo.com
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Do

points across? Are
they paying attention!

need to say
ing to the

: vvho has his
on the desk? Do i let
the two at trie back

talking or cfo
! interrupt?"

A thousand a day. That is a conservative

/•"* estimate of the number of decisions
JL M-- a teacher makes in a single day.

When you walk down the hallway of your
school and see two students talkina, you assesso' J
their body language, the tone and nature of
their discussion.You have to decide "Should I

take part? Is someone in danger? Do I need
to intervene? or Should I just ignore it?"

When a student asks a question in your
classroom, you think "Why did they ask that
question? How does it relate to what is being
taught? Are they trying to be difficult or do
they really need to know something? Is there
actually a different question implied by the
stated question?"

As you scan your classroom, you are
constantly reading the room and asking
yourself "Am I getting my points across?
Are they paying attention? Do I need to say
something to the one who has their head on
the desk? Do I let the two at the back keep
talking or do I interrupt?"

None of the above examples include the
obvious decisions like "What should I include
in my lesson? What approach should I take in
presenting the lesson? How do I assess what
the students are learning?"

These decisions are made at such a rapid

rate that there is no time for considering
o

options or reflecting on the value of the
decisions. Is it any wonder that teachers
are tired at the end of the day!

One of the downsides of the all-consuming
O

nature of teaching is that we do not have time
to ask maybe the most important question
of all "What is the purpose of a public
education system?"

At CTF's Annual General Meeting in July,
2002, Rex Murphy offered the following
comment "Teaching is many, many things but
it is central to the idea of a human being and

O

in our modern world, it is central to the very
functioning of a society. Teaching, learning and
schools are not the ornaments of what we do,
they are the very engine, moral and intellectual,
of who we are and how we came to be."

Rex Murphy was reminding us of the
primary importance of teaching. It is through
teaching and developing an educated mind that
students move forward towards fulfilling their
vast potential as human beings.

Being exposed to the great ideas and
concepts that we have accumulated throughout
the centuries of human civilization, learning
to evaluate these concepts, creating new
knowledge and experiencing the power and
liberty of a new idea is the greatest gift we
can give our children. It is those children who
embrace learning and know the benefits of an
educated mind who will, as adults, continue to
build society. This is how teaching provides a
lasting legacy for future generations.

Education is too complex to be described
by a test score. It is bigger than any job that

might result from getting an education. It is
too important to suffer from a lack of resources.
It demands that teachers speak more often
about the importance of their profession.
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HFvents
February 12-14 | Toronto
E T F O W O M E N ' S C O N F E R E N C E
And Still We Rise
CONTACT: Kathleen Loftus
Tel: 416-962-3836/
1-888-838-3836
FAX: 416-642-2424
EMAIL: kloftus@etfo.org
www.etfo.org

February 20 | Mississauga
O N T A R I O A S S O C I A T I O N OF

JUNIOR EDUCATORS G E N E R A L

MEETING

Meeting the Diverse Needs of
the Junior Child
For further information:
CONTACT: Deb Duncan Peacock
TEL: 519-570-0003, ext. 4278
www.oaje.org

March 21-22 | Renfrew
ETFO REGIONAL PD

LITERACY C O N F E R E N C E

CONTACT: Colleen Lee
TEL: 416-962-3836/
1-888-838-3836
EMAIL: clee@etfo.org
www.etfo.org

March 28-29 | Niagara-
on-the-Lake
TAKE FIVE II

For members with system-wide
responsibilities
CONTACT: Jan Moxey
TEL: 416-962-3836/
1-888-838-3836
EMAIL: jmoxey@etfo.org
www.etfo.org

April 3-6 | Toronto
ETFO FIRST NATIONS AND

RACIAL1ZED WOMEN

LEADERSHIP E X P E R I E N C E

Registration fee
CONTACT:
Sherry Ramrattan Smith

TEL: 416-962-38367
1-888-838-3836
FAX: 416-642-2424
EMAIL: ssmith@etfo.org
www.etfo.ca

April 4-6 | Oakville
ONTARIO FEDERATION

OF HOME AND SCHOOL

ASSOCIAT IONS

Annual General Meeting
& Conference
CONTACT: Yvonne Milwain,
Conference Co-Chair
TEL: 519-756-5145
FAX: 519-756-6724
EMAIL: info@ofhsa.on.ca

April 5 | Toronto
THE INTERNATIONAL DYSLEXIA

ASSOCIATION, ONTARIO

REGIONAL GROUP

Presents research-based
approaches to assessing and
teaching students with reading
and writing disabilities
CONTACT: Evelyn Reiss
MESSAGE: 416-716-9296
EMAIL: idaorg@aol.com

April 7 [ Richmond Hill
R.I.S.E - EQUITY CONFERENCE

York Region District School
Board. For more information:
CONTACT: Pauline Beder
TEL: 905-727-0022 ext. 2423
EMAIL:
Pauline.beder@yrdsb.edu.on.ca
www.yrdsb.edu.on.ca

April 11-12 | Toronto
ONTARIO ASSOCIATION OF

J U N I O R EDUCATORS A N N U A L

C O N F E R E N C E

Discover the Junior Child
For further information
CONTACT: Deb Duncan Peacock
TEL: 519-570-0003, ext. 4278
www.oaje.org

June 26-29 | Ottawa
I N T E R N A T I O N A L FORUM ON
C A N A D I A N CHILDREN'S
L I T E R A T U R E
National Library of Canada
For more information see
www.nlc-bnc.ca/forum

ETFO's Principal's Qualification Program 2003-
The Elementary Teachers'
Federation of Ontario will be
implementing the Principal's
Qualification Program across
Ontario in partnership with
district school boards as outlined
below. The program is offered
to all qualified educators who
are eligible to teach in tne
elementary, secondary, public
or separate systems.

Partnership with Limestone
DSB-Part I (Kingston)
Saturday, June 14, 2003;
Mondays to Fridays: July 7-11;
July 14-18, 2003
Part II (Kingston)
Friday evenings and weekends of:
January 16-18,2004; February 20-
22,2004; March 26, 27,28, 2004;
April 23, 24,25, 2004.

Partnership with Halton DSB
Part fl (Oakville)

I Saturdays: March 22; April 5, 26;
May 24,2003. Tuesday evenings:
March 25; April 1, 8,15,29; May
6,13 & 27; June 3, 2003.
Part t (Oakville)
Saturdays: October 4,25;
November 22, 2003; January 10,
2004. Tuesday evenings: October
7,14; 28. November 4; 25;
December 2,9,2003; January 13,
20, 2004.

Part II (Oakville)
Saturdays: March 20; April 3;
May 1; June 5,2004.
Tuesday evenings: March 23, 30;
April 13, 20; May 4,11,18; June 8,
15, 2004.

Partnership with Bluewater DSB
Part I (Meaford)
Tuesday to Friday: August 5-8;
Monday to Friday: August 11-15,
2003.
Part II (Owen Sound)
Friday evenings and weekends of:
January 9,10,11,2004; February
6,7,8,2004; March 26,27,28,
2004; April 23, 24,25, 2004.

Partnership with York
Region DSB - Part II (Aurora)
Saturdays: March 22; April 5, 26;
May 24,2003. Tuesday evenings:
March 25; April 1,8,15,29; May
6,13, 27; June 3, 2003.
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Learning Re
Materials

Available at:
www.ainc-inac.gc.ca

Or order
from our kiosk:
(819)997-0380

We have what you're looking for!

Indian and Northern Affaires indiennes
Affairs Canada et du Nord Canada

DO YOU NEED TEACHING MATERIALS

FOR THE Ontario Curriculum?
Our Educational Supplies website
can make your life a little easier.

www.teacherslifeline.conn
SECURE'SPEEDVONE-STOP SHOPPING

Call Toll Free
877-593-8882

| I

experience

scenery with s

.::;"• • I

i
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II They loved the workshop. They liked the fact that the

artist used music they could relate to. They felt valued and

listened to. The kids were inspired and so was I. I will change

my own [teaching] practice because of this workshop. II

Toronto Teacher, re: MITS workshop: Songwriting...Who Me?

Sharing traditions... Passing them on... Making a difference since 1969.

416.462.9400 email: info@mariposaonline.org

Classifieds Continued
Wanted - Summer Rental,
Professional couple seeking two bedroom
house or apartment in Toronto. July 7
to August 24. Please EMAIL:
bigfer@frontiernet.net.

For display advertisement rates, please
contact Jennifer Stewart at etfo's
provincial office 416-962-3836/
1-888-S38-3S36 or
EMAIL: jstswart@etfo.org
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Come Join the Huntsman

Marin® Science Center's

Summer Institute in

St. Andrews By-the-Sea. This

hands-on course introduces

teachers to the wonders of the

marine environment. For more

information contact Tracey
Dean tdean@huntsmanmarine.ca

or check the Education

section of our website

www.huntsmanmarine.ca.

Cuban Cultural Tour -

MARCH BREAK, This unique

and very enjoyable tour offers

five days in Havana with behind

the scene visits relating to music,

arts, film, museums, a children's

theatre program and more. A
translator is with the group at

all times. The last two nights
are spent at a Veradero Beach

all-inclusive hotel. For info

CALL: 416-964-1133 or visit
www.leadingedgeseminars.org

Explore Toronto's Historic

Museums, Enrich your history,

geography, social studies, science

and technology, language, and

arts programs. Many affordable

options available. See our ad.

page 44 ETFO Voice Fall 2002.

CALL: 416-396-2819/

1-800-724-6420 or visit

www.toronto.ca/culture.

Help for Teaching

Grammar, New approach that
works! Grammar Groups game:

Grades 6-12. An enjoyable

change from worksheets,

overheads, and exercises.
Teach or review sentence

structure and parts of speech.

Cost: $25.00.

CONTACT: www.orc.ca/~jmarkle,

519-655-3335 or jmarkle@orc.ca

Help! H®lp! Help! A First!

Balanced remedial programs for

reading and language arts. K-12.

www.kidsed.org

Mandarin/English speaking
teacher sought to work with

adopted Chinese children, ages

4-1/2 - 7 years. "Day Camp"

programming focusing on

Mandarin acguisition and cultural

activities. July. Beaches area.

416-690-6335. Salary TBD.

Counsellors and volunteers
also needed.

Msm Scotia near

Lursenburg 3-bedroom homes

for weekly rentals. Off-season

$550. High-season $900.

Information and pictures
available:

http://members.rogers.com

/rickandbevjones or

CALL: 613-521-7869

Queen Charlotte Islands,

B.C. Gwail Haanas National

Park. Six-day wilderness

voyages, www.island.net/~archipel,
1-888-559-8317

Teachers' Cruise Vacations

- www.iouisewricjht.cruise
shipcenters.ca, Caribbean,

Alaska, Mediterranean, South

America, Panama Canal, Europe,
Baltic (see Local Specials).

Louise Wright -Teacher/

Cruiseshipcenters Consultant.
Join the 7 Seas Cruise Club

on website! EMAIL:
thewrightcruise@rogers.com or

CALL: 905-836-5711.

Travel & Teach English: job

Guarantee. Make great money$$.
5 day in-class (or online or by

correspondence) TESOL teacher

certification course, government

certified. 1000's of jobs globally.

FREE Information Seminar.

i Free Infopack: 1-888-270-2941
!

or www.globaltesol.com

j
j www.readysetgoteacher.com.

See samples of Drama & Visual

Arts packages for grades 1-6. Full

year lesson plans meet Ontario

Curriculum reguirements.
Discounts for full sets. Other

guality resources available. Visit

website or CALL: 819-689-5280

ETFO PRINCIPAL'S

TH

BUILDI

> Focus on Improving Student Learning * Low Instructor/Candidate Ratio
• Mentoring * Models the Characteristics of a Learning Organization

For application packages, locations and fee information: Contact Colleen Lee at the
mo provincial office at 416-962-3836 or toil-free 1-888-838-3836

or Download the information from the ETFO website: WWW.eftO.Ca

RjfHementary Teachers'
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A draw will be held on March 21 of all correct answers to "Travelling Digits" received by that date. Five winners will receive an ETFO logo item.
Correct answer (with explanation) and names of the winners will be published in the spring issue.

Send your answers to Charlotte Morgan at provincial office. Fax to 416-642-2424. Email cmorgan@etfo.org. Regular mail to Charlotte Morgan at
the address on the masthead.

Answer to "In Puzzleland" (Voice, Fail 2002) - 33449. Detailed answer available on request from Charlotte Morgan (cmorgan@etfo.org)

Congratulations to the following winners of "tn Puzzleland" (Fall, 2002): Murray Coutts, Richard Greer, Laurene Hayman, Melanie Rieveley,
Fionnuala Sparling.

nn
ir from foot, knee

You may benefit from CUSTOM MADE ORTHOTICS

Custom made ORTHOTICS may be 100% covered
under the teachers' extended health plan

Contact us to arrange your FREE Consultation and Foot Analysis

CANADIAN ORTHOPEDIC SPECIALISTS

St. George/Bloor, Jane/Bloor, York Mills/Don Mills
(416)337-2671

canadianorthospecialists@yahoo.ca

ETFO Annual Meeting
Deadlines
ETFO's 2003 Annual Meeting will

be held August 11-14 in Toronto.

Nominations from members wishing

to serve as Parliamentarians,
Deputy Parliamentarians, Assistants

or Poll Clerks must be received at

provincial office by March 1,2003.

Nominations from members seeking

election to the provincial executive

must be received at provincial office
by March 15, 2003. This applies only

to those who wish their campaign

platform included in the Annual

Meeting Booklet.

For more information on elections,

see the ETFO Reference Book -

Bylaw III: Elections. For more

information on these positions,
contact your local president.
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Great
FOR GREAT TEACHERS
CUSTOM-WRITTEN* RESOURCES
FOR ONTARIO TEACHERS
Hatids-On Science, Grades 1-6

Hands-On Social Studies, Grades 1-6
*based on the 1998 Ontario Science and Technology
and Social Studies Curriculums

OTHER MATERIALS FOR ONTARIO TEACHERS

Our Professional Line includes books on

» Safe Schools * Language Arts • Assessment

• Innovative Teaching Practices « Readers Theatre

& MAIN PRESS AT REA°
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"I've seen so many changes in my career,

both inside and outside the classroom.

And now that I'm retired, I'm seeing

changes in my own life - getting used

to an empty nest and taking on new

challenges. When my husband and

I needed to choose health insurance,

OTIP made it easy. They offer great

value and keep us informed about our

benefits. This is one part of retirement

don't see changing!"

Get in touch with OTIP today to find out

how you can save more on insurance

products and services.

OTIP

Solutions that work for the education community

1.800.267,6847 I www.otip.com

Elementary Teachers'
Federation of Ontario

Elementary Teachers' Federation of Ontario
480 University Avenue, Suite 1000
Toronto, ON M5G 1V2

132
Printed on recyclable paper


